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INTRODUCTION 
The population of the United States has gone from being primarily white Anglo-
Saxon to what has been termed a melting pot. By the year 2030, the Census Bureau predicts 
that about half of the United States population will consist of ethnic minorities (Johnson & 
Parker, 1987). In addition, "In 1990, the US Census revealed that the first-generation 
foreign-born population in the United States had reached almost 20 million. About 8.7 
million immigrants entered the United States between 1980 and 1990. At least 32 million 
persons residing in the United States speak a first language other than English, and 14 million 
of these do not speak English fluently" (Chen and Starosta, 1996, p. 354). 
The population is not the only thing that is changing in the United States. The way 
that companies do business is also changing. According to Wheelen & Hunger (1989), there 
are about 25,000 US companies that have branches in foreign countries. There are also 
40,000 US companies in foreign countries that are operating there for a specific purpose. In 
the United States, there are 3,500 multinational corporations (Harrison, 1992). Companies 
such as Sony, Toshiba, and Asia Brown Boveri are moving toward diversification of their top 
management position and board of directors by bringing in more foreigners (The Economist, 
1994; Petcher, 1993). 
One would assume that companies and educational institutions in the United States 
are aggressively training their employees, students, and others to deal with the changes 
caused by the foreign and minority population growth along with the increased relationship 
of the United States with other countries. However, according to Black and Mendenhall 
(1990), only 30% of the companies provide training to employees before they go abroad. 
The belief is that an employee who is a good manager in the United States is as effective 
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abroad (Miller, 1973). However, the reality is that between 20% to 40% of employees who 
are sent abroad do not adjust to the foreign country they are sent to or perform poorly 
(Deshpande, Joseph, Viswesvaran, 1994). This lack of intercultural training is costing 
. . . 
companies between $50,000 and $150,000 per expatriate (Copeland & Griggs, 1985). Black 
and Mendenhall (1990) add that "The direct cost of US firms of failed expatriate assignments 
is over $2 billion a year, and this does not include unmeasured losses such as damaged 
corporate reputations or lost business opportunities," (p. 114). Such failure should be cause 
for alarm since over 50% of the profits of many of the large companies in the United States 
come from-their overseas operations (Holt,_ 1993). However, many organizations still believe 
that intercultural training is not necessary or effective, thus there is shortage of funding for 
such programs (Black & Mendenhall, 1990; Deshpande et al., 1994). 
There are many other institutions in the United States that have also been 
experiencing changes due to the increase of internationals and ethnic minorities. Some 
examples include hospitals, schools, and universities; just to mention a few. This growth has 
prompted some of these institutions to take action. For example, the National Council for the 
Accreditation of Teacher Education (NCATE) has required that teachers be trained to 
understand multiculturalism (McDaniel et al., 1988). In addition, universities are starting to 
recognize the impact of intercultural relations; therefore, they are providing classes and/or 
training aimed to increase intercultural understanding. So, why aren't intercultural training 
programs more popular? According to McCaffery (1986) the main problem is that the field 
of intercultural training is not recognized as a discipline. He says that most people in the 
field got involved in it by traveling abroad and/or taking anthropology or sociology classes. 
Other problems with intercultural training are that most trainers are in the field for a short 
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period of time and that trainees don't have proper training (Mccaffery, 1986). Trainers give 
trainees information rather than teach the process by which knowledge is acquired. Most 
researchers, however, cite that the main problem with intercultural training is that there is a 
lack of empirical evidence and theoretical grounding that supports its effectiveness (Gannon 
& Poon, 1997; Cargile & Giles, 1996; Deshpande et al., 1994; and Black & Mendenhall, 
1990). 
It is important that more research be conducted to learn more about intercultural 
training programs. It is because of this need that the investigator decided to explore the 
intercultural training programs offered to students and coordinators of the learning 
communities at Iowa State University. These programs have not been investigated before so 
there is no knowledge about how they are experienced by students and learning community 
coordinators. Therefore, it is the purpose of this study to describe and understand how 
students and learning community coordinators at Iowa State University experienced the 
intercultural training programs offered during the Fall of 1999. 
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LITERATURE REVIEW 
In the past, contact with people from different cultures or ethnic backgrounds was 
rather limited. However, technology has made limited contact a thing of the past. In fact, the 
world has become smaller as a result of technologies such as the telephone, fax, computers, 
television, and transportation systems. For example, ifthere is a significant event such as a 
natural disaster, war, or election of a new president in any remote area, the rest of the world 
will know about it within minutes. Technology has brought countries and people closer 
together, but not without a cost to human relations. Problems occur because people are not 
used to deal with those who are different from them. According to Gudykunst (1984), "We 
try to force our own cultural ways on others" (p.224). 
However, it is very important that we learn to deal with people from different cultures 
and ethnic backgrounds ifwe are to further human progress (Chen & Starosta, 1996). We 
need to be able to communicate with people from different backgrounds and incorporate 
what we learn into our daily lives. According to Chen and Starosta (1996): 
The development of new ways of living in the world together is pivotal to further 
human progress; we must learn how to see things through the eyes of others and add 
their knowledge to our personal repertoires. Such a global mind-set can result only 
from competent communication among people from diverse cultures. (p. 353) 
However, what is it that has prompted the need for more understanding of other 
cultures? Some of the factors are advances in technology, mobility, internationalization of 
the economy, and the influx of immigrants (Chen & Starosta, 1996; Martin & Nakayama, 
1999). According to Martin and Nakayama (1999) and Chen and Starosta (1996) technology 
development has affected the way we interact and see people. Before faxes, e-mail, 
5 
telephone, etc., contact and knowledge about other people was practically limited to some 
printed information or a visit to your next door neighbor. Nowadays, distance is shortened 
by transportation systems and electronic devices, but at the same time, conflict is created 
because of cultural differences. 
Increased mobility is another factor that changed how much contact we have with 
I 
people from diverse backgrounds. Mobility brought with it various issues, one of them being 
intercultural communication (Martin & Nakayama, 1999). The way we perceive, interact, 
and communicate with those who are different from us have a direct impact on how society 
and its institutions develop. For example, the success of a company doing business abroad 
depends on how the first meeting evolves and what exchanges take place. Peace among 
nations depends on the interactions and understanding of each other's cultures. Advances in 
science, medicine, and education depend on the cooperation between scientists and 
professionals. 
Mobility and technology have also brought with them changes in the economy and 
the way business is done. In the United States, for example, a productive and stable 
economy depends more and more on the international market (Martin & Nakayama, 1999). 
As different companies in the United States move their operations overseas, it is extremely 
important that these companies acquire a better understanding of the host culture and host 
nationals as well if they are to be successful. 
American companies also need to realize how immigrants are changing this country. 
By the year 2030, the Census Bureau predicts that about half the US population will consist 
of ethnic minorities (Hispanics, Asians, Native Americans, and African Americans). "This 
trend demands that individuals learn to communicate in ways that are effective in such a 
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diversifying society" (Nieto, 1992; as cited in Cheng & Starosta, 1996). In other words, it is 
imperative that we learn how to communicate with a culturally diverse population to avoid 
conflicts and misunderstandings. 
Since learning how to communicate effectively with people from various 
backgrounds and cultures has become a necessity, an increasing number of organizations are 
opting to off~r iritercultural training. In the United States, the development of intercultural 
training began with the establishment of the Foreign Service Institute (PSI) in 1946 (Martin 
& Nakayama, 1999). According to Martin and Nakayama (1999), the Foreign Service 
Institute was developed after World War II due to an expansion in business and government 
relations world wide. Soon after the war, people started to realize that there was a lack of 
knowledge about other cultures and this lack of knowledge brought difficulties when dealing 
with people abroad. The goal of the institute was to train professionals on how to relate with 
other cultures. 
Since then, intercultural training has expanded to many businesses and organizations. 
According to Milhouse (1996), intercultural training helps people to function effectively in a 
. cross-cultural setting because it focuses on communication skills, cultural knowledge, and 
intercultural interaction. Intercultural training is designed to help people gain the necessary 
skills to deal with people of different cultures and ethnic backgrounds. 
Learning Communities 
According to Levine et al. (1999), colleges and universities are experimenting with a 
new teaching method that is based on a "learning-centered educational thrust". This new 
teaching method is called Learning Communities. They argue that this approach offers more 
options when it comes to what is available to students. For example, it offers.disciplinary 
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and multidisciplinary perspectives, rationally based and value-based knowledge, and active 
learning environments. Levine et al. (1999) defined a learning community as the following: 
A variety of approaches that link or cluster classes during a given term, often 
around interdisciplinary theme, that enroll a common cohort of students. This 
represents an intentional restructuring of students' time, credit, and learning 
experiences to foster more explicit intellectual connections between students, 
between students and their faculty, and between disciplines. (p. 5) 
In other words, a learning community is an organized group of students (size does not matter) 
who enroll in the same classes with the purpose of serving as a support system to each other. 
At the same time, learning communities help faculty members and its students become 
acquainted with each other. However, not all learning communities are the same. They vary 
in size and from university to university. According to Thralls, Hermsen, and Libby (1998), 
two things that learning communities have in common are the emphasis on collaboration 
along with active learning, and a group of students who take two or more classes together. 
Despite these two similarities, learning communities could be structured in different ways. 
Levine et al. (1999) identified three structures. In the first structure, a small group of 
students join a larger class that is not coordinated by faculty members but it includes an 
integrative seminar that will help with the group cohesiveness and intellectual growing. In 
the second structure, a group of students take two or more classes that are related 
thematically or by content. This learning community structure is coordinated by faculty. 
The third and last structure is based on an integrated program of study where faculty 
members teach as a team. 
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According to Levine et al. (1999), effective learning communities share the following 
characteristics: 
• small group size when compared with other classes on campus 
• close relationship between students and faculty 
• faculty members work closely with each other and new roles are encouraged 
• a sense of identity and cohesiveness is developed 
Thralls, Hermsen, and Libby (1998) add the residence halls as a very important 
characteristic of a successful learning community. They believe that: 
Residence halls are thought to further enhance student learning by helping facilitate 
the social adjustments of university life. Proponents of the living/learning 
combination argue that students who share both courses and residential space 
adapt to the impersonality of a large research oriented campus more easily. A 
living/learning combination also has the potential to extend the temporal and 
spatial boundaries of the learning environment. (p.2) 
Finally, learning communities develop a sense of belonging, forge friendships, 
develop stronger faculty and staff bonds, and promote academic achievement and high 
retention rates (Tinto, 1996; Tinto, Goodsell-Love, & Russo, 1993; Tokuno, 1993). Learning 
communities provide students with an alternative form of education that has the potential to 
greatly enhance their lives. 
Learning Communities at Iowa State University 
Learning communities at Iowa State University have between 5 to 30 students who 
have similar interests. They are structured by a college, department or discipline, and some 
even have a residence option. Students involved in these learning communities have access 
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to tutoring services, workshops, faculty support, social activities, and easy registration access 
(Iowa State University's Web Site, 1999). 
According to the learning community committee, learning communities at Iowa State 
University should include diversity in the curriculum, engage students in activities, serve as a 
liaison between academics and student services, provide varied activities and services (i.e., 
peer mentors), have good evaluation procedures (should include quantitative and qualitative 
research), have strong collaboration between students, faculty and staff, and have defined 
goals. 
To be able to receive funding to start a learning community, priority guidelines have 
been established. These criteria are the following: 
• learning communities should last a full academic year, 
• promote diversity and include good evaluation methods 
• include first-year students, non-traditional students, upper-level students, and off-campus 
students 
• should include new ideas and new learning methods (Shapiro, 1998). 
The various learning communities at Iowa State University are represented in Table 1. 
To be able to emoll in any of these learning communities, the student needs to contact 
his/her academic advisor. The advisor will then help with the registration process. In some 
cases, the advisor will be the learning community coordinator. During the 1999-2000 
academic year some ISU' s learning communities attended one or more intercultural training 
programs. These programs were part of the project Building Intercultural Competence: 
Improving the Life Skills of ISU Students in Learning Communities, sponsored by the 
Table 1. Learning Communities at Iowa State University 
College Learning Community 
College of Agriculture The Agricultural Business Learning Team, AnSWiSE, AnSl-
5, Leaming Community for Students in Horticulture, and 
Agronomy Learning Community. 
College of Business Business Leaming Team 
College of Design The Design Exchange 
College of Education Department of Curriculum and Instruction: Cl, C2, C3, and 
C4; Health and Human Performance: Team 1, Team 2, Team 
3; and Project Opportunity Leaming Team. 
College of Engineering Agricultural Engineering Learning Community, Computer 
Engineering Learning Team, Industrial and Manufacturing 
Systems Engineering, LEAD Living/Learning Community, 
LEAD Leaming Team, Mechanical Engineering Learning 
Community, Undeclared Engineering Learning Community, 
and WiSe Cale Chern Leaming Community. 
College of Family and Team Family, HDFS Learning Community 
Consumer Sciences 
College of Liberal Arts Connections, Explorations, & Options (CEO's), The Carver 
and Sciences Multicultural Leaming Community, Ways of Knowing, Casa 
Hipanica, Searching for One's Self, and Biology Education 
Success Teams. 
Cross-disciplinary The Honors Freshman Program, Cross-cultural Learning 
Community, and WiSE Living Option. 
International Education Services in·conjunction with Minority Student Affairs and the 
Greenlee School of Journalism and Communication .. This project was funded through a grant 
received from the offices of the Provost and the Vice President for Student Affairs. A total 
of four programs were offered through this project. According to Luiza Dreasher, Project 
Coordinator (1998), the goals of the project were to give: 
.. .learning community coordinators a chance to build diversity and cross-cultural 
understanding into their communities through supplemental activities or programs. 
These programs are being designed to provide students with information as well as 
with opportunities for them to interact with international, minority, and US 
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students who have studied abroad. Our goal is to give students the skills they will 
need to function effectively in an increasingly diverse world (Personal 
communication, January 13, 1998). 
The lntercultural Training Programs 
Four intercultural training programs were available to students enrolled in learning 
communities across Iowa State University. The coordinators of each learning community 
received an information packet, which contained a brief explanation of the project, a list of 
programs and a program request form. Leaming community coordinators were encouraged 
to choose the training program(s) that would best meet the needs of their students. Most of 
the programs lasted about 50 minutes unless it was requested otherwise by the learning 
community coordinator (Personal communication, L. Dreasher, 1998). 
The goals of the Building Intercultural Competence project were to help students: 
• learn techniques for improving their own cultural awareness 
• understand the importance of and learn specific tools to manage cultural diversity 
• acquire skills that will help them communicate and interact effectively with 
individuals from a culturally diverse background 
• understl:!,nd the importance of observing nonverbal behavior and how it affects 
intercultural interaction 
• understand how cultural differences affect communication 
• learn and eliminate common barriers to intercultural communication such as 
anxiety, the assumption of similarity among cultures, ethnocentrism, stereotypes, 
prejudice, and racism 
• acquire tools to successfully manage conflict in an intercultural situation 
12, 
The four intercultural programs offered were: Kiss, Bow or Shake Hands: The Role 
of Nonverbal Behavior in Communication, Managing Intercultural Conflict Effectively, 
Understanding Stereotypes and Ethnocentrism, and Understanding Cultural Differences and 
Avoiding Misunderstandings. These programs were developed by Luiza Dreasher, 
Intercultural Learning Coordinator, office oflntemational Education Services. 
Description of the Four lntercultural Training Programs Provided by the International 
Education Services 
The program Understanding Cultural Differences and Avoiding Misunderstandings 
aimed at helping students understand the concepts of culture and how cultures vary from 
each other by exposing them to concepts such as individualism, collectivism, and low and 
high context cultures. In addition, it gave students tips on how to improve relationships with 
other cultures. At the end of the program, participants would be able to: a) define culture and 
its functions, b) understand the characteristics of different cultures, c) know ways that 
cultures vary from each other, and d) know the basic rules that improve relations with people 
from other cultures. 
The program Kiss, Bow, or Shake Hands: The Role of Nonverbal Behavior in 
Communication aimed to help students understand how nonverbal communication can affect 
communication among people from different cultures. Students were introduced to concepts 
such as monochronic and polychronic, the role of nonverbal behavior in communication, 
proximics, kinesics, and paralanguage. At the end of the program students would be able to: 
a) understand the similarities and differences between verbal and nonverbal communication; 
b) understand the functions of nonverbal communication; c) be aware of the cultural 
differences in body movements, use of space, and use of time; d) understand the 
_,... 
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consequences of ignoring the differences in nonverbal behavior; and e) know which steps to 
take to develop nonverbal competence. 
The program, Understanding Stereotypes and Ethnocentrism, aimed at making 
students aware of their own stereotypes and understanding the reasons and dangers of 
stereotyping. In addition, students were presented with what ethnocentrism is, its problems, 
and how to overcome it. The goals of the program were to: a) define the terms 
ethnocentrism, stereotype, prejudice and racism; b) understand how stereotypes are formed; 
c) learn the different forms of prejudice; d) understand the negative effects of ethnocentrism, 
stereotypes, and prejudice; and e) understand what it takes to accept differences and 
appreciate similarities. 
The program, Managing Intercultural Conflicts Effectively, aimed to teach students 
the nature of conflict, types of conflicts, and how to solve them. In addition, it gave 
American and international students tips on how to manage conflicts and how to do it 
effectively. The goals of this program were that at the end students would: a) define culture 
and its functions, b) understand the characteristics of culture, c) learn several ways cultures 
vary from each other, and d) understand the basic rules for improving relations with people 
from other cultures. 
General Overview of Intercultural Training Programs 
The fact that all of us have been raised in particular environments means that we have 
learned to socialize in different ways. When people who have a different upbringing relate to 
each other, there is a potential for conflicts and misunderstanding (Cargile & Giles, 1996). 
Because contact with people who have different ethnic and cultural backgrounds is 
impossible to avoid, the development of intercultural training programs have flourished 
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(Derderian, 1993). However, the effectiveness of these programs have been difficult to 
establish due to the lack of empirical research in·this area (Albert, 1986). 
According to Cargile and Giles (1996), intercultural training programs are designed to 
"(a) help trainees achieve general satisfaction with their personal situation in their host 
country, (b) perform better on tasks related to their occupations, and/or (c) communicate 
more effectively (i.e., in a way that minimizes misunderstandings)" (p.387). From these 
three goals the one that stands out the most is learning to communicate more effectively. 
Once skills to communicate more effectively are mastered the other goals are easily attained. 
In order for the trainees to be able to reach the goals established above, the trainer 
needs to be able to communicate effectively and establish an effective interaction. However, 
what does being effective mean? According to Clarence C. Chaffee: 
Effective interaction means giving of yourself- trying to see the world of others and to 
respect their life ways. It means not forcing your ways on them. Yet, at the same 
time, it means being true to yourself and your ways. To be really effective, 
interaction must be a two-way street, or of course, it is not interaction at all. That is, 
all interacting individuals should be doing so from the basis of awareness, 
understanding, and knowledge. (p. 191) 
In other words, effective interactions depend on our flexibility, capacity to truly listen to 
others, and enough curiosity and interest to be able to understand the other person's world. 
Being effective means producing a change by an action, a cause, or a result (Ehrlich, Berg-
Flexner, Carruth, & Hawkins, 1986). 
Effective communication has three components: cognitive, affective, and behavioral. 
The cognitive component refers to our ability to process information such as learning a 
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language or acquiring specific information (Gudykunst, 1984). For example, when traveling 
or working abroad or just being in contact with people of diverse ethnic backgrounds, our 
intercultural communication skills and ability to speak their language will tremendously 
improve our chances of communicating effectively with them. Gudykunst (1984) adds 
category width and stereotyping as other factors that affect how we process information. As 
explained by Gudykunst, category width refers to the way people assign objects or subjects 
to certain categories and "the more complex our cognitive system, the more constructs we 
differentiate and the better we are able to integrate these constructs" (p. 193). After 
completing the categorization process, a generalization is made about the category and that 
generalization is called stereotypes (Martin & Nakayama, 1999). According to Martin and 
Nakayama (1999), stereotyping "helps us to know what to expect from others" (p. 128). · 
Part of communicating effectively has to· do also with attitudes. The term attitude is 
defined in many different ways, but researchers agree with the fact that it is composed of 
three elements: cognition, affect, and behavioral intentions (Meisel, 1986; & Home, 1985). 
Cognition refers to the perception of a behavior. Affect refers to the feelings toward the 
behavior. Behavioral intentions refer to what the person does toward that behavior (Home, 
1985). However, the most widely accepted defi:µition of attitude was given by Fishbein and 
Ajzen in 1975. They defined attitude as a "learned predisposition to respond in a consistently 
favorable or unfavorable manner with respect to a given object." The study of attitudes is 
very important because when negative attitudes are formed, experiences will be seen through 
a negative lens (Wilczenski, 1993). 
To help foster positive attitudes toward people from different cultures and ethnic 
backgrounds it is necessary to experience intercultural growth. However, the process of 
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intercultural growth is not easy because when faced with strangers individuals tend to force 
their culture on others because they do not want their cultural identity and self-concept to 
crumble (Gudykunst, 1984). However, Gudykunst adds that despite everything, people are 
able to adapt to new situations and cultures. That initial stress and anxiety are just part of the 
process. 
' 
The affective component of successful communication includes tolerance, attitudes of 
prejudice and ethnocentrism, sympathy, and empathy. To communicate successfully with 
other individuals need to feel comfortable dealing when dealing with people, even if they 
lack information about their culture or background. Individuals need to detach themselves 
from their own world and try to see things from the other person's perspective (Gudykunst, 
1984). 
Finally, the behavioral component refers to the way we act or react toward the other 
person. According to Ruben (1976), there are three important dimensions. The first 
dimension deals with how much we respect the other person. The second dimension refers to 
the way we interact with ·others and the third dimension refers to with the way we manage 
our interactions with others in addition to taking into consideration the other person's wants 
and needs. 
Intercultu:ral training programs have been designed tp help ease the process of 
intercultural learning. There have been many techniques used in the development of these 
programs. These techniques involve two major dimensions: didactic versus experiential and 
culture-specific versus culture-general (Gudykunst and Hammer, 1983). According to 
Gudykunst and Hammer (1983), these dimensions can be combined into four different types 
of programs as described in Table 2. 
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Previous Studies 
Deshpande, Joseph, and Viswesvaran (1994) were interested in finding out if 
effectiveness in intercultural training of a student translated to the training effectiveness of 
people in a business setting. Their hypothesis was that training effectiveness will be different 
given the difference in samples. Their study was based on a review of published and 
unpublished literature in intercultural training effectiveness. 
They looked into 14 studies involving 947 participants. Despite the number of 
participants, their findings were limited because of the lack of basic information on the 
Table 2. Types of Program 
Program Description 
Experiential-culture general -used to make participants aware of 
differences among cultures 
-main activities employed are simulations 
and structured group discussions 
Experiential-culture specific -used to help participants become more 
culturally aware and give them skill to deal 
more effectively with a particular culture 
-main activities employed are role-play and 
behavior modeling 
Didactic-culture general -intended to make participants more aware 
of a culture 
-helped them understand general 
interactional and attributional dynamics 
-main activities employed are lectures and 
cultural incidents 
Didactic-culture specific -used with people who will go to work or 
study abroad 
-main activities employed are language 
skills, lectures, and culture specific 
information. 
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studies that they examined. However, they did find that using students as subjects 
underestimates the effectiveness of the intercultural training. Factors that can affect the 
effectiveness of cross-cultural training are expectation of participants, training method, 
demographics, and educational level. They recommended that researchers improve "their 
reports by providing information on the range of restriction, reliabilities of criterion and 
predictor, sample characteristics and detailed descriptions of the methods employed" (p.784). 
In 1993, Bird, Heinbuch, Dunbar, and McNulty conducted a study with the purpose 
of developing a model that would explain the effect of training programs on trainees. This 
study focused on the area studies training program. They defined the area studies as an 
informational training method "employed in preparing personnel for interrn1tional 
assignments" (p. 415). The researchers' hypotheses were that informational training: 
1. would increase trainee's factual and conceptual knowledge about the target 
country and increased attributional accuracy concerning the contextual 
meaning of behaviors in the target country. 
2. would increase a trainee's positive assessments of the people, culture, 
management, products, and arts of the target country. 
3. would increase trainee's tendency to adopt adaptive rather than restrictive or 
avoidant behaviors in terms of the social norms of the target country. 
4. would change a trainee's general sense of self-efficacy to deal with situations 
that may arise in the target country. 
5. would be directly associated with the likelihood that trainees will adopt 
appropriate rather than resistive or avoidant behaviors. (p.418-420) 
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Bird et al. (1993) included 43 subjects intheir study (35 females and 8 males). These 
subjects were divided in two groups, a treatment group and a comparison group. The 
treatment group (n=18) was involved in an area studies training program that focused on 
Japan. The program consisted of morning lectures, afternoon workshops, out-of-class 
reading assignments, interaction with native Japanese, and evening leisure activities. Their 
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training aimed to achieve a better understanding of the Japanese culture. 
The comparison group (n=25) received training in educational curriculum 
development and attended social activities with members of their own group. The 
comparison group did not have contact with Japanese natives or the treatment group. Both 
groups attended training at the same location and time. 
All participants were administered a pretest and a posttest that included assessment of 
the following variables: demographics, factual knowledge, attitudes toward Japan, self-
efficacy, and behavioral intentions. Results of the study indicated that the treatment group 
increased their knowledge about Japanese culture considerably while the comparison group 
remained the same. However, increase in knowledge did not affect how the Japanese were 
evaluated and general self-efficacy of the trainees in relation to the Japanese cultural 
environment did not change either. Finally, both groups experienced a decrease in avoidant 
behaviors but the comparison group experienced less adaptive behaviors. 
The authors concluded that the study seemed to suggest that on area studies, the 
training program increases factual, conceptual, and attributional knowledge about the target 
country and slightly changes the trainees' attitudes. However, more studies with the use of a 
bigger sample are needed to improve this type of training program. 
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In another study, Mausehund, Timm, and King (1995) investigated how an 
intervention treatment affected nonverbal awareness. In their own words, "the purpose of the 
study was to determine the effectiveness of an intervention method used in managing 
diversity training in the improvement in participant ability to recognize nonverbal messages" 
(p. 27). 
The authors selected accountancy majors for this study because "of the relationship 
between the technical demands of the major and the resulting lack of emphasis on 
communication skills" (p. 28). A total of 72 students (43 males and 29 females) from a large 
midwestem university participated. These 72 students were divided in two groups, 
intervention group and nonintervention group, and their class met one hour a week for 
sixteen weeks during the spring semester. 
To measure nonverbal awareness Mausehund, Timm and King utilized a pre-test and 
a post-test that consisted of ten multiple choice items. The items of the tests were the same 
but each test contained the items in different order. During the first class a pre-test was 
administered to all participants. The difference was that after the test, the nonintervention 
group continued with their regular accountancy class and the intervention group participated 
in a nonverbal experiential exercise. 
The experiential exercise consisted of students working by themselves studying five 
pictures of men of different cultures and backgrounds identified with the letters A, B, C, D, 
and E. Students had to study the pictures and identify leadership qualities, assertiveness, and 
work ethics. After students went over the pictures, they were divided into five groups of 
five. They had to share their views and reach an agreement about the exercise and answer 
questions about the way they judged each picture and the nonverbal cues that helped them 
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make the decisions. Following the group discussion, the researchers gave students a 
summary about recognizing nonverbal messages. Then the post-test was administered to 
both groups. The researchers found no significant differences between the intervention and 
nonintervention treatment; both increased their mean scores. However, the intervention 
group increased more than the nonintervention group. In addition, the researchers found that 
the females had a higher mean than the males and that the males increased their means from 
pre-test to post-test. Mausehund, Timm, and King concluded the contact with experiential 
exercises helped students to understand the significance of nonverbal behavior in 
communication and the formation of stereotypes,-
Cushner (1989) conducted a study to examine the effectiveness of a modified culture 
assimilator. A culture assimilator is a technique that aims to prepare people to understand the 
culture of people from a particular country (Triandis, 1972). Cushner argued that the culture 
assimilator is designed to help the trainee deal with people from any culture because their 
themes are culturally universal. 
The modified culture assimilator used in this study targeted adolescent students from 
14 different countries who planned to live one year in New Zealand. There were 50 students 
in this study. They were divided in two groups: the experimental group (n=28) and the 
control group (n=22). Within 48 hours of their arrival in New Zealand, an English ability 
test, a cross-cultural sensitivity test, and a test to help determine the trainees' ability to 
identify cross-cultural misunderstandings were administered. These tests indicated that all 
the subjects were similar in every dimension measured. In addition, three to five weeks after 
their arrival, the subjects attended a weekend orientation that took place in four different 
parts of New Zealand. 
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The treatment group attended four training programs that used the culture general 
assimilator. Culture general assimilators "assume that people will have certain experiences 
regardless of the cultural groups which they interact" (p. 126). In addition to the general 
culture assimilator the treatment group had group discussions and small presentations about 
concepts presented in the training sessions. The control group was administered more of a 
culture-specific assimilator. The culture specific assimilator focuses on a particular culture. 
In this case, New Zealand. 
After the treatments were finished, the treatment group and the comparison group 
were administered ten cultural incidents. Subjects in the treatment group performed 
significantly better than the control subjects. The subjects' ability to identify personal 
intercultural misunderstanding was also measured. It was found that the treatment group was 
better able to identify intercultural misunderstandings. In addition, subjects in the treatment 
program perceived themselves as having more control over their environment and as having 
higher problem-solving abilities. 
Studying Intercultural Training Programs 
This is a qualitative study. According to Creswell (1998), "qualitative research is an 
inquiry process of understanding based on distinct methodological traditions of inquiry that 
explore a social or human problem. The researcher builds a complex, holistic picture, 
analyzes words, reports detailed views of informants, and conducts the study in a natural 
setting" (p. 15). 
As opposed to a quantitative method, qualitative research allows the researcher to: (1) 
collect a rich and detailed description of an event, (2) explore different perspectives, 
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(3) describe the process by which an event happens, ( 4) interpret participants' experiences, 
and (5) presents a vivid description of what happened during the event (Weiss, 1994). 
Creswell (1998) describes five approaches to qualitative research: Biography, 
Phenomenology, Grounded Theory, Ethnography, and Case Study. In a biography, the 
researcher describes the life of an individual either by getting the experiences from the 
individual him/herself, from documents, or from friends. A biography can include life 
histories, oral histories, autobiographies, and biographies. Phenomenology attempts to 
describe how an event was experienced by several people. When doing phenomenology, 
researchers explore the meaning of the event or phenomenon, look for recurring themes, 
come up with a description, and interpret the phenomenon based on the themes and accounts 
of the individuals. Grounded Theory attempts to come up with a new theory based on how 
individuals react to a particular event. To be able to conduct this type of qualitative approach 
the researcher interviews as many individuals as possible (usually 20 or 30 or until saturation 
is reached), develops categories based on the interviews ( or any other methods used to gather 
the data), and then forms a hypothesis or a theory. Ethnography seeks to describe a group by 
taking into account the norms, rules, and behaviors of the particular group. An Ethnography 
involves long hours because the researcher needs to be deeply involved with the group being 
studied. However, the final product produces a very clear picture of what the group is all 
about. The main tool used in ethnography is observation and interviews. The last approach 
is a Case Study. A Case Study is "an exploration of a bounded system or a case ( or multiple 
cases) over time through detailed, in-depth data collection involving multiple sources of 
information rich in context" (Creswell, 1998, p. 61). The researcher gets his/her information 
by interviews, observation, artifacts, and documents. 
Research Question 
This study explored the following question: How did students and learning 




This study investigated the intercultural training programs offered to learning 
communities' students. The researcher wanted tp investigate how students and learning 
community coordinators perceived and experienced the intercultural training programs that 
were offered during Fall 1999. A qualitative research method was preferred over a 
quantitative one because the qualitative approach offered more flexibility. The approach was 
more flexible because it allowed the researcher to modify the question(s) as the study 
progressed. In addition, subjects could be contacted to clarify any doubts after the interview 
was conducted and it allowed for an in-depth evaluation of the individuals. In addition, a 
qualitative approach allowed participants to share their unique point of view and allowed the 
researcher to "learn about perceptions and reactions known only to those whom they 
occurred" (Weiss, 1994, p. 10). 
Of all the different approaches employed in qualitative research, this study used the 
phenomenological research method. According to Creswell (1998) and Moustakas (1994) a 
phenomenological study seeks to describe a phenomenon by documenting the experiences of 
various individuals who experienced the phenomenon. Phenomenology has two descriptive 
levels. "Level I, the original data is comprised of descriptions obtained through open-ended 
questions and dialogue. On Level II, the researcher describes structures of the experience 
based on reflective analysis and interpretation of the research participant's account or story" 
(Giorgi, 1985, p.69). 
Moustakas (1994) states that a researcher following the phenomenological approach 
engages in four processes. The first process is called epoche. He describes epoche as the 
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process where the researcher objectively gathers the experiences of the individuals. The 
researcher needs to be non-judgmental and put aside all his/her preconceived notions about 
the phenomenon. 
The second process is Phenomenological Reduction. In this process the researcher 
formulates the question(s) that will allow the individual to describe his/her experience, picks 
the statements that are relevant to the phenomenon, and from the themes describes the 
phenomenon. Imaginative variation follows the phenomenological reduction. The 
imaginative variation seeks "possible meanings through the utilization of imagination, 
varying the frames of reference, employing polarities and reversals, and approaching the 
phenomenon from divergent perspectives, different positions, roles, or functions. The aim is 
to arrive at structural descriptions of an experience, the underlying and precipitating factors 
that account for what is being experienced; in other words ... How did the experience of the 
phenomenon come to be what it is?" (p. 97-98). The final process is the Synthesis. This 
process integrates "textural and structural descriptions" as a whole and it could be explain as 
defining the phenomenon. 
Who is the Researcher? 
I am a 27 years old Hispanic born and raised in Puerto Rico. My interest in 
intercultural relations began at a very early age because of the American influence on the 
island of Puerto Rico. All Puerto Ricans are required to take English and North American 
history classes from first grade until they graduate from high school. The American 
influence not only can be felt in the educational system but also in the music played on most 
radio stations, some of the food we eat (fast food), the clothes we wear Geans), the political 
arena, and so on. Because of that exposure there was always a yearning to know more. 
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Therefore, after studying one year at the University of Puerto Rico I decided to transfer to 
Iowa State University. 
During my first two years at Iowa State, I lived in an international house called 
Stalker House. This experience opened my eyes to a new world and increased my interest to 
a whole new level. Now I was not only interested in learning more about Americans, but I 
was also interested in knowing more about the Chinese, Japanese, French, Arabs, and the 
South Americans that I met there. I tried their food, attended their cultural nights, learned 
some of their dances, and learned about their traditions and culture. Because I was so 
interested in understanding others and their differences I decided to major in Psychology. 
I graduated in May 1995. After graduation, I moved to Dallas, Texas to work as the 
Assistant Director of a Foster Grandparent Program. In this job, I had the opportunity to 
work with a group of elderly Russians and further understand another culture. A year later I 
returned to Iowa State University for a Master's degree. In my first year I was offered a 
graduate assistantship where I worked with Mexican immigrants and their families. This job 
not only helped me learn about their culture, but also helped me realize their hardships and 
conflicts with a new culture. 
Finally, in 1998, I was offered a graduate assistantship at International Education 
Services. This job has allowed me to participate in various assignments related to the 
understanding and learning of different cultures. More recently I have been working in a 
project where the International Education Services provides intercultural training programs to 
various students enrolled in the various ISU' s learning communities. I am very exited to be 
part of this project because I believe that learning about other cultures is very important and 
has become necessary. It has become necessary because of demographic changes and 
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changes in the workforce. To be able to function in today's society we need to know where 
other people are coming from. So, it is because of those reasons that I have decided to 
investigate the experiences that learning community students and the coordinators had with 
the intercultural training programs offered by the International Education Services. 
One concern that I have about conducting this study is that being Hispanic could limit 
the type of information to be obtained. Some of the students that will be interviewed are 
from rural Iowa and have never been exposed to, other cultures; therefore, they could feel 
uncomfortable sharing their feelings. 
Participants 
Students. Only students who participated in one or more of the intercultural training 
·programs were invited to participate. Students were selected from two learning 
communities: Casa Hispanica and Agronomy Leaming Community. The students from Casa 
Hispanica were mostly white Americans from different parts of Iowa and had taken at least 
two semesters of Spanish. The students from Agronomy Leaming Community were all 
white Americans from rural Iowa and had never been exposed to other cultures. The 
researcher interviewed a total of seven students. Three from Casa Hispanica ( one male and 
two females) and four from Agronomy Learning Community (two males and two females). 
Leaming Community Coordinators. Only the learning community coordinators who 
requested the intercultural training programs were invited to participate in the study. There 
were a total of five coordinators who requested intercultural training programs, one male and 
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four females, but only two of them were interviewed. 
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Procedure 
Setting Up the Interview for Learning Community Coordinators. The researcher 
contacted the learning community coordinator by telephone and explained to him/her the 
purpose of the study and asked the coordinator to participate. After that, a date, time, and 
place was scheduled for the interview. The coordinators were interviewed in their offices 
and the interview was audio-taped. 
The Day of the Interview. The researcher arrived at the meeting site ten minutes 
early to set up the audio-recording equipment. The researcher provided the coordinator with 
the following information about the study: the purpose, the use of name codes, how much 
time the interview would take, how confidentiality will be ensured, what would happen after 
the interview, and some other information (see Appendix C). If the coordinator did not have 
any questions, the interview began by asking the lead question followed by the sub-questions 
if they were necessary. 
Interview Analysis. The researcher summarized the interview and gave a copy of the 
summary to the learning community coordinator. The coordinator suggested changes and the 
researcher edited the summary if it was necessary. Then the interview was transcribed and a 
copy was given to two assistants ( a name code was assigned to the interview to guarantee 
participant's confidentiality). These two assistants reviewed the transcript once to become 
familiar with the interview and jotted down any comments in the margins of the transcript. 
These two assistants read the transcript a second time to identify and sort out 
categories and themes. After this process was finished, the researchers and assistants met to 
discuss the interview and reach a consensus on the categories and themes from which the 
main researcher wrote a description of what happened ( quotes were included). After all the 
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interviews were finished, the researcher wrote an overall summary of how learning 
community coordinators experienced the intercultural training programs. 
Setting Up the Interview for Students. Leaming community coordinators were asked 
to help identify student participants. Once the students were identified by the learning 
community coordinators, the researcher contacted him/her by telephone to schedule an 
interview. During the telephone call the researcher explained the purpose of the study and 
scheduled a date, time, and place for the interview. All the interviews took place at the 
library and were audio-taped. 
The Day of the Interview. The researcher arrived at the meeting site ten minutes 
early to set up the audio-recording equipment. The researcher provided the student with the 
following information about the study: the purpose, the use of name codes, how much time 
the interview would take, how confidentiality will be ensured, what would happen after the 
interview, and some other information (see Appendix D). If the student did not have any 
questions, the interview started by asking the lead question followed by the sub-questions if 
they were necessary. 
Interview Analysis. The same analysis procedure employed with the interviews of 
learning community coordinators were used here. 
Questions for the Interviews 
Students and Leaming Community Coordinators. The lead question was: would you 
please describe what it was like for you to participate in the intercultural training program? 
The interview had a series of sub-questions that are presented in Appendix A and B. 
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Criteria of Rigor 
A good qualitative research design needs to include various verification procedures 
(Creswell, 1998). Different authors have different names to establish this process of 
verification. For example, "to establish the trustworthiness of a study, Lincoln and Guba 
(1985) use the terms credibility, transferability, dependability, and confirmability, as the 
naturalist's equivalents for internal validity, external validity, reliability, and objectivity" 
(Creswell, 1998, p. 197). 
Credibility. According to Lincoln and Guba (1985), credibility refers to how much 
the researcher's interpretation of the phenomenon coincides with the subject's interpretation. 
In other words, how close does the researcher come to the subject's reality. Credibility can 
be established by triangulation, member checks, and peer debriefing. Triangulation refers to 
the use of different methods and sources to gather the data. This verification procedure helps 
to ensure the corroboration of the data gathered. In this study, triangulation was achieved by 
using different sources, the learning community students and the learning community 
coordinators. 
Member check entails that the researcher provides a summary of the interviews to the 
participants. Then the participants will provide the researcher with feedback and he/she will 
make changes accordingly. Lincoln and Guba (1985) believe that this verification procedure 
is "the most critical technique for establishing credibility" (p.314). This study achieved the 
member check process by writing up a summary after each interview. This summary was 
given back to the participant of the interview so they could verify it and make any 
suggestions. In addition, if after the interview more questions arose, the researcher contacted 
the participant( s) for further information. 
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Peer debriefing occurs when the research~rs involved in the study gather to discuss 
their thoughts and ideas about the collected data. Creswell (1998) adds that peer debriefing, 
"provides external check of the research process much in the same spirit as interrater 
reliability in quantitative research" (p.202). In this study, after each interview was 
transcribed, a copy of the transcript was given to the assistants. Then everybody gathered to 
compare notes and share their opinions about the interview. 
Transferability. To achieve transferability the researcher needs to have purposive 
sampling and thick descriptions. Purposive sampling occurs when subjects meet certain 
criteria and the results of the study can be applied to the particular sample. In this study, 
participants were college students enrolled in a learning community who had not participated 
in an intercultural training program prior to the one(s) offered by the International Education 
Services. 
Thick descriptions refer to the amount of information that the researcher collects in 
the study. This information helps the reader of the study to "experience" the interview 
without being there. In this study, thick descriptions were established by taking notes during 
interviews, by writing a summary after interviews, and by discussing the interviews with the 
assistants. 
Confirmability. Confirmability refers to having the results being a product of the 
participant's view, not the researcher's. Confirmability was reached through member checks, 
triangulation, and product audit. Member checks and triangulation were already addressed 
under credibility. Product audit refers the examination of the product, in this case the 
analyses of interviews. Product audit was addressed by the involvement of the major 
professor and other committee members in study. 
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In addition to using the methods suggested by Lincoln and Guba (1985), the 
researcher will be using one of the verification methods suggested by Creswell (1998). The 
method is called clarifying researcher bias. In this procedure the researcher lets the readers 
of the study know what the researcher's past experiences have been and what her point of 
view is. This will allow the reader to understand the prejudices and biases of the researcher 




There were a total of two learning community coordinators and seven students 
interviewed for this study. One of the learning community coordinators belonged to Casa 
Hispanica Learning Community and the other to Agronomy Learning Community. 
Of the seven students, four were from the Agronomy Learning Community and the other 
three were from Casa Hispanica. The names of the students were given to the researcher by 
their learning community coordinators. 
There were many limitations with the sample. The names of eight Casa Hispanica 
students were on the list given to the researcher. Four of them were not in the United States 
because they went to study abroad. Of the four students left, three agreed to participate and 
one declined. 
All the students of the Agronomy learning community were first contacted by 
telephone. There were nine students on the list. One of the students declined to participate, 
four agreed to participate in the study, one transferred to another university and the other two 
never responded to e-mails and telephone calls. 
Casa Hispanica 
Casa Hispanica is part of the learning communities in the College of Liberal Arts and 
Sciences. This residential learning community was designed for Iowa State students who are 
interested in the Spanish culture and language. It is open to all students at Iowa State. The 
students, "participate in cultural and social activities as well as receive academic guidance 
and information about careers in the study of the language" (Iowa State University 
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Publication, 1999). Participants receive one semester credit by enrolling in this learning 
community. 
The Agronomy Learning Community 
This learning community is designed for freshmen students who major in agronomy. 
Incoming students are contacted in May and invited for an orientation during the summer. Its 
goals for students are the following (as stated in an Iowa State University Publication, 1999): 
• achieve their academic goals through a supportive learning environment. 
• improve their communication skills by experiencing meaningful links among their 
courses. 
• enhance their learning process in agronomy studies. 
• be better able to work in teams to complete tasks. 
• better understand the responsibilities of professional agronomists. 
Interviewing Learning Community Coordinators 
Below are the interviews conducted with the learning community coordinators: 
LCC 1. LCC 1 is in her early 30's, Caucasian, from rural Iowa, and married with 
three children. She describes herself as being family oriented, concerned about relationships, 
and as an introvert who does not like to be in the spotlight. She likes to work with people on 
an individual basis, especially with university and community college students. 
The interview was conducted in the LCC' s office. She was very friendly and seemed 
very relaxed and outgoing. However, when asked what was it like to be interviewed, she 
said that it was uncomfortable and added "I don't really have a tendency to like being in the 
spotlight" ... "I don't like to have people mad at me or upset with me." However, even 
though being interviewed was uncomfortable, the fact that the researcher was not directly 
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responsible for the programs made the interview process easier for her. In addition, she 
acknowledged the importance of being truthful in order to improve the services (in this case 
the programs) being offered to the learning communities. 
Her learning community consists of students who come mostly from rural Iowa. 
Before the learning community met for the first time, the coordinator was concerned about 
the group not being academically strong (because that is what has happened with previous 
students accepted in the Agriculture department), not being open minded and receptive to 
new things, and with how the students would get along because the learning community was 
male dominated. She thought that, "all the.guys would get together and talk about guy things 
like tractors and cars." However, students were actually academically strong and similar in 
their abilities. They were also more open minded and receptive to new situations than 
students in previous years. They got along well. LCCl said, "I was surprised how quickly 
the students connected with each other. They are in several classes together and they really 
connect with each other within their classes and also outside of their classes". 
LCC 1 had various reasons to include the Stereotypes and Racism program as part of 
what to offer to her learning community. One of the reasons was that she believes that it is 
very important that students recognize that Iowa State University is not composed only of 
Caucasians. She wants her students to realize that Iowa State has a diverse body of students. 
Her second reason was that she did not feel that she had sufficient knowledge, experience, 
and expertise to provide her students with information about diversity and multiculturalism. 
She said "I saw this as an opportunity to provide my incoming students with information that 
I couldn't provide myself'. LCCl feels that it is very important that students are exposed to 
diversity and multiculturalism issues, therefore she was, "very excited to see that something 
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was being done at the practical level to broaden the view point of students". Her third reason 
for requesting the program was that she wanted her students to be more receptive and 
accepting of other people, and have an appreciation of globalization. By being more 
receptive, accepting, and appreciative; students will hopefully grow as a person and will be 
more sensitive toward others. 
After the Understanding Stereotypes and Ethnocentrism program was presented, 
LCC 1 was disappointed because she thought that the students did not appreciate the program 
like she thought they would. She gave the first activity of the program as an example. This 
was the Gift Consultant Activity. In one column, students were given four names of people 
with a short description of who these people were, and the second column consisted of a 
series of possible gifts for them. Students had to match the person with the possible gift ( see 
Appendix E). LCCl thought that even though students knew the goal of the activity, they 
purposely gave the wrong answers and, "they looked at it as a joke." 
However, LCCl also believes that the program had its strengths and weaknesses. 
One of the strengths of the program was that there was a good balance between theory and 
activities. This allowed students to be more alert. Second, LCCl was particularly pleased 
with the fact that one of the activities included an international student presenter. The 
presenter talked to the students about his experiences at Iowa State, but the students did not 
know about his background. The students could see that he looked Asian, but they found out 
that he actually grew up in a Latin American country; therefore, any assumptions that 
students might have had were wrong and thus illustrated stereotypes first hand. 
LCC 1 believes that there were two weaknesses to the program. First, the program 
seemed to be designed for younger students and not college students because it was too 
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simple. "The program contained information that they already knew," ... "It was presented at 
a more elementary level than college age students would need". Second, some of the 
activities should be replaced, specifically the first one (Gift Consultant Activity). She said 
that maybe it could be replaced with a video. 
LCC2. LCC2 is in her late 30's and has been a professor at Iowa State University for 
quite some time. She describes herself as somebody who likes to keep to herself, quiet, 
organized, and a hard worker. As I entered her office, LCC2 seemed very calm and relaxed. 
During the interview she was very clear about everything and was very cooperative. 
However, when asked at the end of the interview what was it liked for her to be interviewed, 
she described the experience as "slightly nerve wracking." She described it as slightly nerve 
wracking because she was worried about "silly things" such as sounding articulate on the 
tape, "that's the kind of thing I'm talking about, not content because I'm telling what I feel 
about your program. All is true and valid." 
LCC2 thinks, "Being a learning community coordinator is kind of difficult because 
you have to be outgoing and social, but I'm not terribly either one of those things." She 
thinks that being a learning community coordinator is a very demanding job because she is 
not only a learning community coordinator but she is also a full time professor who teaches 
various courses per semester. Therefore, she fe~ls that sometimes she cannot dedicate as 
much time as the learning community deserves. LCC2 says, "I think that learning 
communities need some kind of help, not money; money doesn't mean anything if you still 
don't have any time." LCC2 also points out that the Chair of her department recognizes how 
time consuming it is to run a learning community and that for next year the Chair is 
providing help to the learning community coordinator by hiring student-workers. However, 
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she feels that she would like to spend more time with her learning community students and 
attend more of their activities. 
The purpose ofLCC2's learning community was to recruit students who were 
interested in the Spanish language and culture and have them live in the same place so they 
could interact and practice the language inside and outside the classroom. LCC2 hoped that, 
"By interacting with others in social activities, students would be more motivated to learn 
because they are also interacting with native speakers and also their linguistic ability will 
increase and they will be motivated to study abroad." So far, it seems that is working 
because several of her students have been abroad and others are planning on studying abroad 
next year. 
There were two other unexpected outcomes. First, some students have decided to 
pursue a minor or second major in Spanish. Second, many of the students who were shy and 
did not seem very confident when they had to speak in Spanish are now the best students. 
The only frustration with students in the learning community is that sometimes they do not 
participate in activities. The lack of participation is due to the fact that a lot of them, besides 
studying, also work many hours. Therefore, the work takes away time from the activities. 
LCC2's learning community is composed of a student from Sudan who lived in Cuba 
for a year, a student from Texas who is a Chicana, a student from Chicago, another one from 
Nebraska, and the rest are from rural Iowa. None of them are native Spanish speakers and all 
of them have some travel experience. LCC2 adds that her students also have, "a pretty good 
level of Spanish." The group was described as being diverse, "They are diverse in the sense 
that we have majors, non majors, some have studied abroad, and some are going to study 
abroad." They were also described as a unified and fun group, "Some of them are very 
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active and promote activities while others are just kind of quiet and will participate but won't 
initiate." In addition, the students vary in age and classification. 
When asked about the two programs offered to her learning community 
(Understanding Cultural Differences ap.d A voiding Misunderstandings and Bow or Shake 
Hands: the Role of Nonverbal Behavior in Communication), LCC2 says that she decided to 
offer the programs because students need more exposure to other cultures, "Any kind of 
information you can bring in is eye opening to some of them." In addition, the programs 
offered seemed to fit with the courses she was teaching. 
' 
LCC2 thinks that the programs were very beneficial. She explains, "I thought I had a 
good grasp of differences, but with the training, there are so many things that I hadn't really 
known about or really considered. So, it opened my eyes in a lot of ways. I think this is 
really helpful information for learning communities, but also for me as a professor that 
teaches these courses to students." She believes that it is very important that students not 
only have a grasp of the language, but a grasp of the culture as well. She says that the 
programs were beneficial this way. The programs also helped to understand cultural 
differences a little bit better. She offers the concept of time as an example. She explained, 
"They have this general idea that Latin Americans are always late, now they se~ that the time 
concept is just different. It is not a society wher~ time is as important as here." Also, the 
programs required some active participation from students and this made the programs very 
enjoyable. LCC2 adds that the fact that the presenter adapted the program to the class (part 
of the programs were translated and presented in Spanish) made them more beneficial to the 
class. 
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The only weakness that LCC2 found with the programs was that they seemed a little 
bit hurried. Students had to finish exercises soon and they did not have time to talk to the 
presenters and each other about the different exercises. LCC2 had various suggestions. The 
programs would be more helpful (at least for her department) if they were not as general. 
The programs would be more interesting if they targeted specific countries. Also, the 
programs should be promoted more, because a lot of other professors did not know about 
them. She said, "I think that if you promoted them just a little bit you'll have a lot of takers." 
The last suggestion was that it would be nice if the programs could be offered in Spanish. 
However, she is aware of the limitations, given that the sponsoring departments might not 
have the personnel with the language skills. 
Interviewing Learning Community Students 
Student 1, 2, 3 and 5 belonged to the Agronomy Learning Community and Student 4, 
6 and 7 belonged to Casa Hispanica. Their interviews are presented below. 
Student 1. Student 1 was very friendly and outspoken. During the interview he 
seemed very relaxed and excited to be able to share his experience at Iowa State University. 
When asked what was it like for him to participate in the interview he said that he felt very 
comfortable, even though he did not think that he was very good at speaking with people. 
He grew up on a farm out in rural Iowa (his hometown is located about 45 minutes 
west of Ames). He has two brothers. The oldest lives in Ames and the youngest is in high 
school. His father is a truck driver and his mother works in a factory. Student 1 graduated 
with 15other students in his high school. 
After he graduated he was not sure ifhe wanted to come to Iowa State University or 
if he wanted to go to a smaller school. He finally decided to come to Iowa State University 
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because he knew a lot of people (about 30) in Ames, he had the help from his brother, and 
Iowa State had more prestige than a small college. However, sometimes he wonders what it 
would have been if he had attended a smaller college. He wonders because ~s he said, "I like 
it here, but it is pretty tough." He believes that if he had attended a smaller (technical) 
college, this type of college would had offered him more hands-on experience, "I learn a lot 
better by doing hands-on stuff than I do just reading a book." For Student 1, Iowa State 
University does not offer this opportunity as much and overemphasizes theories and books. 
He adds, "I've never been able to just read a book and be able to memorize all of it. But if I 
work on the farm and do something, I learn from my little mistakes. You learn not to do that 
again and for some reason, I just learn a lot better. You know, it sticks with me when I can 
actually see the stuff, see things around it." For him, it is hard to read something and have to 
imagine what it might look like or how it might work. 
Student 1 · 1earned about his learning community when he came to visit the university 
in one of the summer orientations. He says that, "They didn't really explain what it was 
because they (his department) were just starting the learning community." He asked his 
advisor if she recommended it, which she did. Thus he joined it even though he did not have 
much information about it. He said that he really liked his learning community. He said, "I 
was pretty impressed with the learning community." 
The learning community has been a source of support for Student 1. He feels 
confident in his classes because of the small class size. He describes big classes as 
intimidating; "Being in a small class made it a lot easier. You are comfortable being in a 
small class. You can ask the students questions and you don't have to go up to strangers who 
will maybe think that you are stupid." The learning community has also been a source of 
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friendships. He says that the students in his learning community are "extremely close" and 
they like to do things together outside class. Student 1 compares this experience with the 
learning community with his experience in high school. He said, "The learning community 
brought me back to my high school days where I knew everybody." According to Student 1, 
the learning community has allowed the students to support each other academically because 
they were able to form study groups and explain difficult material to each other. The 
learning community has also provided students with information about the different student 
services on campus. 
When asked about the intercultural training program that he attended he said that he 
was very open to the idea. He thinks that the program was very interesting because it made 
him think about who he is and how he acts toward international and minority students. 
Specifically, as part of the program, an international student went into the classroom to talk 
about his experiences at Iowa State University. This student looked Asian but he actually 
grew up in Bolivia, so people made assumptions about him all the time because of the way he 
looks. So, as Student 1 put it, "Seeing him and listening to him got me thinking that I 
actually do this stuff (stereotype) and I think about how can I change." He says that where 
he lived there were no minorities or international people, so stereotyping was not something 
that he would think about. The program made him aware. In addition, he thinks that the fact 
that the program was interactive was a strength and kept the program interesting. Also,the 
handouts given in class were clear and useful. 
However, Student 1 believes that there were some activities that were too long and 
some points were stressed too much. "There were _a couple of spots that just seemed to drag 
on" ... "It was hard to keep paying full attention so it is better to keep it (the intercultural 
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training program) interactive". Besides some parts being too long he did not think that there 
was anything else that he considered a weakness. However, Student 1 suggested it would be 
nice to see more international/minority students as part of the program and having those 
students present would make the program more interesting. Therefore, students would pay 
more attention to it. 
Student 1 believes that people who have not been exposed to diversity are not the 
only ones who will benefit from these type of programs. He thinks that even people who 
grew up around diversity their whole lives have a lot to learn. This is because most people 
who are exposed to diversity sometimes make certain assumptions that are wrong. Being 
exposed to a program like this will enable them to see that what they are doing is wrong and 
hopefully make them strive to be better people. 
Student 2. Student 2 grew up in a very small rural town (150 people) in Iowa. He 
attended high school in an adjacent town that had 350 students. He has one sister and all of 
his grandparents live within ten miles from his home. His parents both have full time jobs 
and five years ago they bought some land because they want to go into farming. However, 
they do not have the money needed to start the farm so they have to wait for quite some time · 
before they start farming. 
After Student 2 graduated from high school he decided to come to Iowa State 
University because it was the closest university to his home town. During orientation, the 
learning community coordinator explained the details to Student 2 about the Agronomy 
learning community. She also talked to him about the services that the learning community 
had to offer and he thought that it was a good idea. Soon after that Student 2 decided to join 
it. His main reason to join the learning community was to receive help in choosing the 
45 
classes that he needed to complete his major. He said, "That was the main reason I did it 
'cause I didn't know how the system worked. They set up most of my classes and that was 
fine with me and I just did what they said." 
Student 2 thought that he would participate in the learning community during his 
whole student career, but after joining it he found out that the learning community runs only 
for a year. This was disappointing for him because the learning community provided him 
with various sources of support. First, being part of the learning community allowed him to 
enroll in classes that otherwise would have been very difficult to schedule as a freshman. 
/ 
Second, it allowed him to take linked classes. In other words, he was enrolled in an 
Agronomy and an English class where the assignments were designed in such a way that they 
met the requirements of both classes. Therefore, the students ended up having less school 
work and more time to dedicate to other classes. Third, Student 2 said that the learning 
community provided him with social support in the way of friendships. He said, "Most of us 
in there (meaning his learning community) became friends. We know each others' phone 
numbers and go out. Like, we just got back from our trip from Kansas City. We got to be 
pretty good friends in there." Finally, the learning community served as a source of 
information about different student services at the university. 
When asked about the intercultural program, he said that he was a little bit surprised 
about the program that was presented because it was different from what had been presented 
in his learning community before. During the whole semester, the topics that had been 
presented to his learning community were about student services or about internship 
opportunities. He thinks that it would have been nice if they had been given some time to 
reflect about what was going to be discussed that day. 
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Student 2 thinks that the intercultural training program was good and interesting 
because the program was something that, "You don't think about everyday (referring to 
stereotypes and racism). It just kind of makes you think about it and makes you realize it 
happens more than you think. It made you think back to what you have done and how you 
acted in the past." Student 2 said that the program also made him realize that stereotypes are 
not only limited to race but that they are also related to age, gender, profession, etc. He 
believes that what helped to bring awareness about stereotypes and racism where the 
activities that were introduced in the programs, especially the first activity. He said, "In the 
first activity, the cab driver made you think that stereotypes are not just about other races but 
about everybody." Another strength of the program was that after the activities there were 
discussions about them and that presented an opportunity to see what everybody thought. In 
addition, there was an activity (Stereotype Awareness Activity) with a list of different races 
and students had to write the first thing that came to their minds about the particular race ( see 
Appendix E). Student 2 thought that this activity brought another dimension to the program 
because "You don't necessarily think about this stuff everyday but it just brings it to your 
attention when you have to write it down." 
Student 2 believes that these type of programs should definitively be presented to 
incoming freshmen, especially to the ones who come from rural Iowa because he said, "You 
are not from a small town anymore. You are in a city and you are exposed to many different 
things. You have to be aware of what's going on." In addition, he believes that Iowa State 
University is a very diverse school and these type of programs helps students to adapt to a 
diverse campus. 
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Student 3. Student 3 is a freshman, studying Agriculture Studies at Iowa State 
University. She grew up in a small north central town. She has two sisters and a brother, 
plus her mother and father. Her mother works at a dentist's office and her f~ther is a farmer. 
When she first came to Iowa State University she had to adjust to it a little bit because her 
hometown is not as diverse as Iowa State. However, she feels very comfortable about 
studying at this university because her aunt, uncle, and father attended and graduated from 
Iowa State University. 
Student 3 seems to be a very open and goal driven person. During the interview she 
was very relaxed, talkative, and friendly. She said, "I like being interviewed and I don't 
mind being taped either." After she finishes her bachelor's degree, she wants to pursue a 
master's degree. She said "I want to go as far in school as I can. I don't want to just quit 
after four years." 
Student 3 first heard about her learning community when she came for registration. 
She was told that she was eligible to enroll in the learning community and was invited to 
participate. During orientation they explained what the learning community entailed and she 
thought that she decided to participate because that sounded like something that would allow 
her to meet new people and would provide her with a good study environment. However, 
she pointed out that she began to understand what a learning community was and what it 
entailed after she became an active member. She said, "I just kind of went along with it and 
then figured out what this means (referring to the learning community) and what this is." 
She further added, "I was in the learning community but I wasn't sure what all involved. I 
didn't realize that all of us were going to be in the exact same classes, be together most of the 
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time, and also be involved in extracurricular activities." She thought that a learning 
community was strictly academic and did not involve other things. 
Even though she did not understand exactly what the membership in the learning 
community involved, she was very happy that she decided to participate. She said, "I wish I 
could be in for the next year but it is only for freshmen. I think it is a great learning 
community. So far, every body that is in there is really nice. They are very friendly people. 
The people in Agriculture, like professors and advisors, are very kind. They will help you 
out with anything you want and it is incredible how much they can help you." She further 
added, "All of us have been wondering if we can have it next year and we are disappointed 
we can't. But we say that if they ever ask us to do it again we would definitively do it. I 
think it was a great learning experience." 
There are various things that she has gotten from being in a learning community. The 
learning community has allowed her to foster good friendships and has provided a great 
studying environment. She says that if she had decided not to join the learning community, 
she would have not call people up, "I can call them and ask questions and study together. I 
think I wouldn't have done that. I think I would have probably either studied by myself or 
just try to figure things out myself." Being in the learning community had also given her 
access to opportunities that she might not have had if she had not been involved. For 
example, the learning community visited the World Trade Center in Kansas, and that is 
something that Student 3 believes that she would have not done if she were a "regular" 
freshman. In addition, many speakers came to her learning community and talked about 
internships, career choices within the agronomy field, and about getting involved with the 
university. 
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When asked about the intercultural program that she participated in, she said that she 
really enjoyed it. She especially enjoyed the first activity because it made her realize that 
stereotypes do not only occur when it comes to race but also with age, gender, occupation, 
etc. Most importantly, she realized that she, like everybody else, stereotypes. She said, "I 
never really thought that I stereotyped people that much. I didn't seriously think I did. Until 
you did that program, and then the first activity, you apply it to yourself and then you think, 
Wow! I must have stereotyped a lot." 
Student 3 added that other strengths of the program were that the presenters discussed 
all the activities and got the students involved. There was also a good balance of activities 
and information. The program did not feel like a lecture, and there was an international 
student who talked to the audience. She says that the international student made her realize 
that just because they look certain way does not mean they are that way. However, the 
student believes that there is room for improvement. 
The program was about stereotypes and ethnocentrism and the student feels that while 
the concept of"stereotyping" was well covered, the concept of "ethnocentrism" was not. She 
said, "I think maybe you could elaborate it a little bit more because most people know what 
stereotypes are but ethnocentrism not as many people know." 
Student 4. Student 4 grew up and was raised in a rural town in Nebraska. Her 
hometown is seven hours west from Ames. Even though her hometown is small and rural, 
there is a high Hispanic population and she guessed that that is due probably to the fact that 
the town is very close to 1-80. 
She and her family have traveled a lot and have been exposed to other cultures. For 
example, she has two brothers and they have studied abroad. One of them speaks Spanish, 
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Portuguese, German, and French. Student 4 has not been abroad yet but is planning to do so 
next year. She says that she would like to go to study abroad in Costa Rica or Argentina. 
She would like to go to Brazil but she is waiting until her Junior or Senior year so she has 
time to study Portuguese before she goes there. 
Before student 4 decided to come to Iowa State University, she thought about going 
to a university in Nebraska or Boston. However, she decided to come to Iowa State 
University because this school was the only one that offered her a scholarship. Next 
academic year Student 4 will be joining a sorority. She wants to join the sorority so she can 
meet some other females and make some more friends before school starts next year. She 
went through rush this year and found it to be an exciting experience. 
When asked about how she ended up joining her learning community, she says that 
she and her parents went to talk to her advisor to see in what level of Spanish she should 
enroll. There, the advisor talked to her about the learning community and gave her some 
information. She says that the information was very sketchy, but this was because the 
learning community was just starting and the coordinator did not know what to expect. 
However, Student 4 liked her learning community a lot (although she is not enrolled 
in it this semester). The learning community allowed her to participate in a variety of 
cultural activities that she might have not been able to attend if she had not joined. For 
example, the learning community had a picnic where they invited a Hispanic couple. The 
couple taught the students songs and practiced Spanish with them. In addition, the learning 
community has been helpful to her studies because her floor has a small library that provides 
materials not available at the main library. She said, "IfI wasn't there [in the learning 
community], I had either come here (the library) and hope that they had the book, but I know 
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that ifl need something it will be here ifl need it." Student 4 says that the learning 
community has been a great way to meet friends and a form of academic support. She said, 
"When I need help in Spanish, which I do every now and then, there are like 10 people that I 
can ask, so that helps a lot." The peer mentor in her learning community is a native speaker 
and that has been a great way of support because he is able to pull everybody together and 
help the students with classes. 
Her learning community has a group of diverse people. There are freshmen, 
sophomores, juniors, and seniors. In addition, it is coed. She said, "So you have a different 
perspective from all the people in it. It's not just a group of kids who are really good at 
Spanish. You have some that are taking 101 right now and you have people who are taking 
414. You also have kids who are just starting out or maybe never have taken Spanish 
classes." She goes further by saying, "You don't have to be fluent to be in it and you don't 
even have to know how to say fine words in Spanish because it is something that you can 
learn. Whatever your interest is, it can be met because of such a wide variety of activities 
and if you don't feel like you got a time to do any of the things (activities), then it is O.K. 
too." 
When asked about the programs, Student 4 thought that they were very interesting. 
They were interesting because they presented a series of terms that helped her understand 
why people react in certain ways sometimes. She said, "The programs went through terms 
such as monochronic and polychronic people and that was interesting. I, am polychronic and 
sometimes people get frustrated with me because I'm not punctual and you know, it is not a 
big deal for me, but now I understand that they are monochronic people. They are always on 
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time." She believes that it is very important to know things like that because they will help 
you out when studying abroad or just interacting with other people. 
Another strength that Student 4 pointed out was that the programs were presented by 
people who came from very different backgrounds. That made a difference because they 
know things first hand and not through something they have studied or heard. The programs 
were also balanced. There was the right amount of information and activities included. She 
said, "I think that the balance was good because you learn the information and then a 
situation was presented." 
Student 4 suggested that for the nonverbal program, it would be nice to have the 
students from the other countries doing the presentation. If that is not possible the program 
can include a video with similar examples instead. She would like to see more real-life 
examples. She suggested this because in the nonverbal communication program there was an 
activity where students had to go up front of the class and demonstrate gestures that were 
used in different countries. Student 4 felt that seeing students from the particular country 
conducting the activities would have been more helpful. Finally, she would have liked to see 
somebody from the Study Abroad Resource Center in the program to come and talk about 
studying abroad. She said, "You could have a speaker from the Study Abroad Office to 
come and speak for 5 or 10 minutes and maybe include a sheet in the handouts listing phone 
numbers and e-mails." 
She believes that participating in these programs is very important because they will 
help the students who are planning to go abroad to either study or just travel. In addition, 
these programs also help students to understand other people's behavior and,therefore, it 
improves communication between people from different backgrounds. 
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Student 5. Student 5 is the oldest of three siblings. His mother is a nurse and his 
father is a mailman. One of his brothers is 17 years old and the other one is 12. He grew up 
in a town that has around 4,000 people. His family used to own and run a farm but because 
of financial problems they had to sell it. Because he grew up in a farm he decided that after 
graduating from high school he would like to do something related with agriculture. He 
would like to farm but it is so expensive that he prefers not to deal with it. However, he said, 
"I would love to ifl could figure out a way, but I just don't know ifl can." 
During his final semester in high school, Student 5 came to Iowa State University for 
a visit and he liked the atmosphere of the university. Thus, he decided to come here to study. 
During orientation week, the learning community coordinator talked to him about the 
Agronomy Leaming Community and he said, "I didn't really know what I was getting into 
but it sounded like a good idea and I am glad I did it." He said that she explained what the 
learning community was but he said, "I didn't really understand because I didn't know how 
everything worked down here." Student 5 goes further by saying, "I really like it. If I could 
do it all over again I would do it and I'd tell anybody that wants to know, to do it." 
The learning community offered Student 5 many things and one of them was the 
opportunity to make good friendships. He said, "Here there are some of my best friends and 
that is because I have them in class every day." Another thing that the learning community 
did for Student 5 was help him academically by allowing him to enroll in classes because 
spaces were reserved for students from learning communities. Academic support was also 
provided to him by having classmates he trusted and knew well. So, when he had questions 
about homework he felt comfortable to call anyone of his classmates. He said, "If I hadn't 
joined I wouldn't feel as comfortable to call somebody and ask them about something." 
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Also, the learning community helped Student s·to know more about student services offered 
at Iowa State University, such as internships and study abroad opportunities. He believes 
that without the learning community it would have been harder to know about some of this 
services and he might have not been interested in programs such as study abroad. He said, 
"When I first came down I didn't have any interest in that (referring to study abroad), after 
the learning community, I think it is something to look into." 
When asked about the intercultural training program that he participated in last fall, 
he said that he was familiar with the topic presented but that the program built upon what he 
already knew. The program allowed him to see stereotypes in a more realistic way and also 
made him aware that stereotypes do not only refer to race but also gender, age, and 
profession. Student 5 believes that even if you have some knowledge about stereotypes and 
ethnocentrism, a program like the one he attended would be helpful because sometimes 
people do not realize that the knowledge they have is wrong. Therefore, a program like this 
can help clear up misunderstandings or any wrong knowledge. Another strength of the 
program was that there was an international student who came to talk to the students. 
Student 5 thought that was one of the best activities from the program because it made the 
issue of stereotypes seem more real. He believes that for future programs it would be nice to 
see more of the international students in the program because having real examples makes 
the student connect with the program at a deeper level. 
Student 6. Student 6 is a freshman at Iowa State University and she has two brothers 
and sisters, all of whom are younger than she is. Student 6 is majoring in Spanish and 
Performing Arts but also studies French. Her entire family grew up in Iowa. However, her 
mother's heritage is Jewish and Mexican. Her mother's father is Mexican and her mother's 
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mother is Jewish. So, Student 6 says that it was always a priority of her family that their 
children learn about their heritage and about other cultures. In order to ensure that their 
children would learn about their heritage and other cultures, Student 6's parents celebrate 
holidays and traditions of the Jewish and Mexican culture. They also take their children to 
different intercultural activities. In addition, the grandparents are also involved in the 
celebrations to help strengthen the family's heritage and traditions. 
Before Student 6 graduated from high school, she had decided that she wanted to 
obtain her bachelor degree at a university in Iowa. She considered other universities but 
liked Iowa State University's program the best because the field that she was interested in 
offered her a wide variety of choices in classes and other opportunities. After she decided to 
come here, she began to research her housing options and saw some information about Casa 
Hispanica and felt that it looked interesting. Then she proceeded to contact the Casa 
Hispanica's learning community coordinator through e-mail and obtained more information. 
After talking to the learning community coordinator she filled out the application and 
formally joined the learning community. 
During orientation week, Student 6 was not able to attend the orientation for the 
learning community students. She had her roommate, who also had joined Casa Hispanica 
learning community, pick up an information packet for her and had her explain what it was 
discussed. Student 6 said that the information offered was vague, but the hardest part was 
that, "in the information given to us it said that we would speak Spanish but it has been very 
hard for us because there aren't many native speakers and half of the floor doesn't even 
speak Spanish." She said that the only native speaker was the peer mentor who lived in Casa 
Hispanica and with so many students it was hard to practice Spanish or enforce the speak 
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Spanish only in the dorm. However, the learning community provided the students with 
plenty of activities where they were able to learn about the Hispanic culture and the Spanish 
language. 
Student 6 says that even though the information received when she first joined the 
learning community was vague, she is very happy that she joined. She said, "It is nice that 
there are so many people on the floor studying the same thing. They [the learning 
community students] are interested in Spanish so it's kind of nice to have people with similar 
interests and who are pretty open." The learning community has given her more confidence 
academically because she feels free to go and ask any questions about classes. She said, "It 
is easy to go to somebody on the floor and know that they are studying the same thing I am. 
Being here [in the residential learning community, Casa Hispanica] helps me do my 
homework." Student 6 said that she also enjoyed very much the fact that Casa Hispanica 
learning community provided her with so many activities that promoted the Spanish language 
and the Hispanic culture. She said, "They had a lot of things going on that we could go to 
such as movie nights in Spanish." Student 6 says the she will be joining Casa Hispanica next 
year although she is not sure how it will be because the learning community coordinator will 
be a different person. 
When asked about the intercultural training programs that she participated in, she said 
that, "It was really interesting because there is so much stuff that I had known from studying 
different languages such as culture in Spanish speaking countries and European countries, 
but about Asian countries I was not as aware." She said that the intercultural training 
programs made her more aware of cultural differences, "I know that there are a lot of 
differences among cultures but I hadn't realized the difference in nonverbal behavior and 
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other cultural things." Another thing that she thought that was good about the program was 
the handouts given to students, "Because it really spells things out and gives. students 
something to refer to or to look at." She said that the presenters also did a good job 
conducting the programs in such short amount of time, "It was specific but it didn't get so 
specific that it couldn't cover it all. I thought that was great." Stuclent 6 thought that the 
presenters did a god job of conducting the program in a non-formal way, but at the same time 
informing students. The intercultural training programs were also interactive. Students were 
active participants in the program, not just passive ones. 
Student 6 would have liked the presenters to spend more time presenting the cultural 
incidents (referring to the Understanding Cultural Differences program) because that part of 
the program seemed rushed. She also says that it would have been nice to have more time to 
discuss the former activity, have a student discussion, and have the students more involved in 
the activity. Another suggestion for the programs was to present more real-life examples 
because students would be able to identify themselves with internationals or minorities more 
easily. She also wishes that there were follow-up activities or programs to see how much 
students remembered from the past programs. 
Student 6 believes that it is a good idea to present these type of programs to learning 
communities,.especially to learning communities that have people from different 
backgrounds because she said, "In our learning community we are living with people from 
different cultures and I think it is important that we understand the differences and recognize 
them." 
Student 7. Student 7 is from Central Iowa. His parents are divorced and he has three 
older siblings, one brother and two sisters. Currently, he is a sophomore at Iowa State 
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University majoring in Spanish and International Studies. When he first came to Iowa State 
University he was majoring in mechanical engineering, but he was not very happy. This led 
him to switch to psychology. After doing more research he decided that Spanish and 
International Studies was what he was really interested in. Student 7 has studied abroad in 
Spain and has been to countries such as Germany, France, Mexico, and Morocco. 
The way he became involved with the learning community was by taking Spanish 
classes. During one of his class periods, the learning community coordinator, who happened 
to be his Spanish class professor, explained to the students everything about the learning 
community. After the class, the learning community coordinator held a few meetings for 
students who were interested in joining Casa Hispanica and Student 7 attended and thought 
that, "It sounded like a good thing." 
He joined Casa Hispanica but says that it was not exactly what he was expecting, "I 
was expecting to have more Spanish speakers on the floor but instead a little bit less than half 
of them were Spanish majors. There was only one native Spanish speaker on the floor and 
that was not quite what I was expecting." The main reason why he had joined the Casa 
Hispanica learning community was so he could practice Spanish, "I just gotten back from 
study abroad from Spain and I wanted to maintain what I had learned there." In addition, he 
was not very happy with the fact that the students' abilities and skills in Spanish were very 
different. Student 7 said, "One person was speaking at one pace and another person was 
speaking at another. So, the one person had to keep throwing a lot of English into the 
Spanish conversation and there would be questions that would make it a lot more difficult to 
have a conversation." For him, this experience was frustrating because he wanted to improve 
his skills and that was not happening when he was there. He believes that th~re was also a 
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lack of participation because not many people attended the activities that were offered to 
Casa Hispanica learning community. 
However, he says that being in the learning community was not a bad experience. It 
just was not what he was expecting. There were many aspects that Student 7 enjoyed about 
the Casa Hispanica learning community. One of them was the academic support, "There was 
always help available for homework or if I had any questions about anything there was not a 
problem." He also said that it was good to know that if a student wanted to practice Spanish 
or simply talk and learn about the Hispanic culture there was somebody available to do so. 
When asked about the intercultural training program that he participated in he said 
that the program was too basic for him, "I didn't learn a lot from it because l have always 
sort of had a fairly culturally diverse group of friends. Not because I've tried to, but because 
it just happened that way." For him the program only went through basic differences among 
cultures and how to deal with those but it did not go in depth. He would have liked to see 
that. He said, "I interact with different types of people so I kind of already picked up what I 
needed to know. So, the program did not go beyond that." Another thing that Student 7 
believes that the program should do a better job with is the evaluations. He thinks that the 
questions asked in the evaluations did not capture the real feelings of the students. The way 
the questions in the evaluations were formulated drove student to circle higher rankings just 
because they knew that the topic was discussed. 
Student 7 thinks that even thought the program was too basic for him, it would be 
very beneficial for students who have not been widely exposed to people of different cultures 
and backgrounds. He believes that it would be beneficial because, "A lot of people get the 
idea that because we act in certain way in America that automatically everybody is the same 
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way. You [referring to the program] are presenting the idea that people don't automatically 
act that way. They are different and it depends where they come from and what they have 
learned throughout their lives. So, if you never thought about differences between people 
with how they were raised and where they come from, then it [referring to the program] 
would do a good job of giving you a new insight." In addition, he believed that the handouts 
were very useful because after the program, students would have somethingJo take home and 
think about what was discussed afterwards. 
Student 7 thinks that the programs could be improved by bringing in more real life 
examples. He said, "I think that maybe something that would help would be to have the 
learning community interact with, for example, the Asian club or something else along those 
lines. That would present a different group and different ideas from people with different 
backgrounds. He also suggested to make it more culture specific and not so culture general. 
Finally, he thinks that for a next time it would be nice if the students involved in the activities 
were broken up in such a way that they ended up being with students they did not know. 




The purpose of this study was to understand and describe what was it like for the 
learning community coordinators and students to participate in the intercultural training 
programs sponsored by the International Education Services, Minority Student Affairs, and 
the Greenlee School of Journalism and Communication. The study wanted to look at the 
intercultural training programs in general because the goals of the programs were to provide 
students with the skills on how to deal with people of different backgrounds or cultures. 
Even though the study focused on the intercultural training programs, students and 
coordinators also shared their experiences with their learning communities. 
The interviews with the learning community coordinators provided insight into what 
they thought about their learning communities and how or why intercultural and/or diversity 
issues are important to them. The student interviews helped the researcher to: 
• better understand Casa Hispanica and the Agronomy Learning Community 
• understand why students joined their respective learning communities 
• learn what learning communities and intercultural training programs offered to students 
in the learning 
The Learning Community Coordinators and Their Learning Communities 
Students in both of the learning communities applied to it by contacting the 
community coordinator. The difference between the two is that the Agronomy Learning 
Community targeted and only allowed enrollment of incoming freshmen while the Casa 
Hispanica learning community had a very diverse group of students. The learning 
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community coordinators described their learning communities as unified groups. LCC 1 said, 
"I was surprised how quickly the students connected with each other within their class and 
also outside of their classes. I wonder whether or not the learning community has made a 
difference for them. They just seem to be very outgoing and were very at ease with getting 
what they need from Iowa State. That is not what I have seen in the last couple of years with 
new students." LCC2 said, "It is a pretty unified group. I think they are diverse but unified." 
The learning communities coordinators both said that there have been some problems 
in their learning communities. LCCl 's learning community problems are related to 
enrollment. Students first sign up for the learning community during the summer and then 
they are contacted again when they get here in the fall. The problem was that when they 
were contacted on the fall semester and told about the activities planned, the students had 
forgotten that they signed up for the learning community or they had decided to join a Greek 
house. Another problem encountered was that the coordinator had planned to have the 
students' help on the selection of activities for the learning community. The coordinator 
soon found out that, "Freshmen aren't ready to do that. They don't know what's available. 
They don't know what they need to learn." The coordinator said that she will try to solve 
those problems by giving freshmen more information and providing them with handouts that 
explain exactly what is involved in the learning community. 
LCC2 problems with her learning community were different in nature. The problem 
with her learning community had to do with participation. LCC2 said that her students 
usually work long hours and are involved in many activities, so when it is time to participate 
in the activities sponsored by the learning community, only a few students show up. LCC2 
said, "We have some problems where students don't participate as much as we would like." 
63 
) 
Something that the coordinator plans to do in the future is to enroll more freshmen. She 
hopes that will increase the participation in activities of the learning community because as a 
freshman, students are not as involved in other activities as juniors or seniors. Another 
concern that LCC2 had was the lack of time from her part. She is very interested in the 
learning community and wished she could go to more activities and do more for it. However, 
because of her teaching responsibilities, her available time sometimes is not enough. She 
would like to see more support for the learning communities but not in the way of money, 
"Because the money doesn't mean anything if you still don't have any time." She also 
added, "There are so many more things we could do ifwe only had more time. I can't leave 
my duties in the classroom. I simply can't. That's my main job and I wouldn't allow myself 
to do that." 
The Learning Community Coordinators and the Intercultural Training Programs 
Both learning community coordinators asked for intercultural training programs to be 
presented in their learning communities. They both felt that it was important that their 
students were exposed to diversity and multiculturalism. They saw the programs as an 
opportunity to have knowledgeable people come to their classrooms and present their 
students with some information that they might not have been exposed to before. LCC 1 
thought, "This is an opportunity to provide my incoming students with information that I 
couldn't provide myself." She went on to say, "They have very little exposure to people of 
different backgrounds, different ethnicity, so they may not have an idea that people are 
different. So, I wanted to address that because a lot of these kids come from farms where 
everyone is white and where they don't have interaction with people of different 
backgrounds." LCC2 said, "Any kind of information you can bring in is almost eye opening 
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to some ofthem ... so anything you can expose them to, to groups of other cultures and other 
languages, is beneficial." 
The coordinators believe that it is very important for the students to appreciate 
diversity because they are going to have to deal with it during their college careers and work 
lives. They believe that having information on diversity and multiculturalism will help their 
students to better understand where other people are coming from. Hopefully, if students are 
given enough information, they will be inspired to participate in study abroad programs and 
leave behind some of the stereotypical views about other cultures that they have picked up 
from their family members or their community. LCC 1 said, "What I wanted to do is to 
trigger the students' minds to start thinking and start noticing different things while they are 
here on campus early in their careers, and hope that, that would allow studenJs to develop at a 
faster pace." She also said, "One of the things that I'd hope our students would do is to 
consider participating in study abroad experiences. I participated in faculty and staff study 
abroad three years ago in Costa Rica. That really opened my eyes to the importance of 
appreciating and being aware of differences." LCC2 said, "You go to Spain or Bolivia and 
you speak Spanish and that is great, but if you don't know how to interact with people on 
another level you might have difficulties." She also felt that, "Sometimes they [ referring to 
the students] don't have experience with other ethnic groups, everything is white Iowa to 
them. So, sometimes it is a shock when they come to the university and you see that maybe 
they have stereotypes and prejudice just because they don't have the experience, and I think 
that it's just lack of experience." 
The two coordinators had a different experience with the intercultural training 
programs. LCC2 was very pleased with the programs while LCCl had some concerns. 
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LCC2 concerns had to do with the fact that she thought that her students did not take some 
parts of the program as seriously as they should have. She said, "I think students didn't 
appreciate it like I thought they might have." Her other concern was that she believes that 
the program was not presented at the level of college students, "I think this is designed for a 
student of a younger age." She thinks that the program was too simple and probably not as 
appropriate for college students. That does not mean that the program did not have strengths. 
According to the learning community coordinators there were many strengths to the 
programs. One of the strengths was the inclusion of international students. International 
students were invited to participate so they could share their experiences with students in the 
learning communities. LCC2 said, "It is nice to have foreign students come and present a 
different perspective. I think students really enjoyed that. You could see the students' eyes 
wide open and listening." LCCl said, "It was very interesting to hear their view points. I 
think that was an eye opening experience for some of our students who wouldn't have the 
slightest idea about different challenges and barriers that may be present here in Ames." 
Another strength of the programs was that there was a good balance between the 
theories and the activities included. LCC 1 said, "I think that there was an appropriate 
amount of theories and activities. I don't think you'd want to have too much of the 
theoretical. You want a balance, so, I think that was good." Another strength was that the 
programs were interactive. The programs did not only consist of the presenter talking, but 
the activities included in the program allowed the learning community students to be active 
participants in the programs. LCC2 believes that anything that involves active participation 
from students would be well received. 
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The coordinators both thought that another strength of the programs was the inclusion 
and explanation of terms. LCC2 said, "It is nice to have this kind of information and not just 
give generalizations to your students. However, this information [the terms] shows that this 
is something that has been studied in the literature. It makes it more credible." LCCl added, 
"The inclusion of the definition of what it means to be stereotypical and some of the other 
terms were pretty clear and the examples used in conjunction to illustrate the terms were in a 
way students could relate to." 
Coordinators also pointed out some of the weaknesses of the programs. One of them 
was that the program, Understanding Cultural Differences and A voiding Misunderstandings, 
seemed a little hurried. LCC2 commented that during the last part of the program, "We 
seemed to run out of time. So when they gave the handouts to students to do the exercises in 
small groups, there wasn't really enough time for them to discuss and finish and for the 
presenter to illustrate the responses." 
Another weakness was related to the program on stereotypes and ethnocentrism. 
LCC 1 believes that the program was not presented at the level of college students and maybe 
it was more appropriate for high school students. LCC 1 believes that another weakness of 
the program was the first activity presented in the program. In this activity, students had to 
choose a gift based on the characteristics of the characters presented to them. She believes 
that students did not take this activity seriously even though they knew what the activity was 
supposed to demonstrate. LCCl said, "it was very obvious to students what this was trying 
to demonstrate and they looked at it as a joke." 
The coordinators had various suggestions for the programs. One suggestion was to 
include more international/minority students. They believe it would have been nice to have 
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more real-life examples. LCCl said, "That was something that students commented that was 
very interesting to hear their viewpoints [international students]." The coordinators also 
believed that the programs can be promoted more. "I think that if you promote them a little 
bit more you'll have a lot of takers," said LCC2. Along the same line, LCCl believes that 
when promoting the programs a more detailed explanation should be included. A more 
detailed explanation will allow the coordinators to make better decisions when choosing a 
program. 
A suggestion related more closely with Casa Hispanica was to present programs that 
are more culture specific and not so culture general. In other words, the coordinator would 
like to have programs that teach something about, for example, Costa Rica instead of a 
general topic like cultural differences. LCC2 said, "Many students study in Spain or go to 
Mexico. I think they would find it very beneficial if you narrow it down to a specific 
country." A final suggestion was to include some statistics in the handouts about how many 
minority students, international students, and minority/international organizations are on this 
campus. LCCl believes that this will show students that this university is more than merely 
Caucasian students. 
Students and Their Learning Communities 
About the Agronomy Learning Community. The students from this learning 
community were all freshmen and all came from small towns in rural Iowa. All of them first 
heard about the Agronomy Learning Community during orientation for incoming students. 
The students had various reasons to join the learning community. Some of the students 
joined because the learning community coordinator recommended it or because it sounded 
like a good idea. Student 1, "I said what the heck, do you recommend it? She said yeah, you 
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should try it. I was like O.K. that's fine." Student 5 said, "I didn't really know what I was 
getting into but it sounded like a good idea." Other students joined it because they were not 
familiar with Iowa State University and the learning community would help them to adjust to 
the university. Student 2 said, "They said it would help pick out our classes. That was the 
main reason I did because I didn't know how the system worked or anything like that. So, 
they set up most of my classes and that was fine with me. I just did what they said." 
Another reason to join the learning community was that it offered a good study environment 
and facilitated the process of making new friends. Student 3 stated, "I did because I thought 
it would be something good for me. I would meet new people and sit in the same class and 
also, the study environment I thought would be good for me." 
When they first signed up for the learning community they had a vague idea of what 
it was about, but they did not know how it worked. Student 3said, "We just kind of went 
along with it and then figured out what things meant and what things were." She later went 
on to say, "I wasn't quite sure what all this involved. I didn't realize that all ofus were 
gonna be in the same classes, be together most of the time, and that it also involved 
extracurricular stuff." However, even though at the beginning students were not quite sure 
what the learning community was, they were all very satisfied with it. They would have 
liked that the learning community lasted longer and would have been willing to continue with 
it if it was extended another year. As Student 5 put it, "I really liked it. If I could do it all 
over again I would do it and tell anybody that wants to know to do it too." Student 3 agrees, 
"I wish I could be in it for next year but it is only for freshmen in Agricultural Studies. 
We've been wondering ifwe could have it next year and we are disappointed we can't. But 
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we said that if they'd ever ask us to do it again we would definitively do it again. I think it 
was a great learning experience." 
The learning community has been a great source of support for students. Students 
believe that the learning community provided them with social support, academic support, 
I 
student services information, and confidence in themselves. The social support was in the 
way of friendships. Students believed that the process of making new friends was easier for 
them because they were taking classes with the same students all the time. In addition, the 
class size was small so it was easier to get to know people. Student 1 said, " I was pretty 
I 
impressed with the learning community. We did things together and now the group that I'm 
in is extremely dose. I mean two of the other kids and I went home last night. They took me 
so I could pick up some stuff and, you know, we spent a few hours together and that made it 
a lot better instead of just driving home by yourself. I don't know ifI would have made so 
many friends just in regular classes. But when we are in such .a small group we aren't 
afraid." Student 2 said, "Most of us in there became friends. We know each others' phone 
I 
numbers and go out. For example, we just got back from our trip to Kansas City. I mean, we 
got to be pretty good friends." Student 3 said, "At first, I didn't really know a lot of people 
in my classes but I would see them every day, so I got to talk to them and now we have 
become really good friends." Student 5 felt the same also, "I think that the biggest [the 
strengths of his learning community] was to get to know people. The people that I met there, 
I got to know them the best because probably I'm with them a lot." 
The learning community offered the students academic support in various ways. 
First, the Agronomy Learning Community in conjunction with the English department 
offered students an English and agriculture class where students would do one homework 
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assignment that would count toward the requirement of both classes. Students thought that 
helped them to adjust better to college life. Student 2 said, "There are a couple of classes that 
are linked. I have English and Agronomy and they are linked. So, we have some 
assignments to do for both classes and they are the same thing and we just have to make a 
copy. So, it helps us get used to college stuff." Second, it allowed them to register for 
classes that as freshmen, they probably would have not be able to. Third, because of the 
small class size they knew everybody and the students formed study groups to prepare for 
tests and classes. Student 3 said, "I think I wouldn't have called people up [without joining 
the learning community). I feel I can call them and study together. I think I wouldn't have 
done that ifl wasn't in the learning community. I think I would have probably studied by my 
self or try to figure it out myself. I wouldn't have worked together in groups." Student 5 
said, "We get together and look at some stuff. You have a little study group out of the deal. 
lfl didn't have that [the learning community] I wouldn't feel as comfortable calling 
somebody and asking them about something." Student 1 said, "I thought it made it easier, a 
lot easier. You get comfortable being in class and stuff like that. You can ask questions and 
you don't have to go up to strangers that are gonna think you are stupid or something." 
Student services support was provided to students by giving them information about 
the university's resources. Every week the students had a guest speaker who came to talk to 
the students about departments at Iowa State University such as Study Abroad, Career 
Services, etc. Student 1 said, "They brought in people from different areas and they would 
give us information. That gave us different things to think about." He also stated, "They just 
showed us a lot of different opportunities and if we thought that it was interesting, they 
would tell us where we could go and find out more about it." Student 3, "We had speakers 
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come and talk to us about internships, about getting involved in the university, and how that 
could help your career and resume. Ifwe weren't in the learning community, I would 
probably never would have heard those things." 
The Agronomy Leaming Community and Intercultural Training Programs. The 
program offered to this learning community was titled Understanding Stereotypes and 
Ethnocentrism. Students talked mostly about the strengths of the program ap_d did not 
elaborate too much on the weaknesses and suggestions. There are many reasons for that. 
One of them is that they did not feel very comfortable talking about the weaknesses of the 
program. Maybe they did not want to bring out any faults of the program. Another possible 
reason is that the programs were administered so early in the fall semester that when the 
interviews were conducted during the spring semester, the students did not remember a lot 
about the programs. 
Students thought that there were various strengths to the program. First, the programs 
made students more aware of how they act toward other people. The program made them 
think of themselves and how they perceived people around them. Some of them never 
thought that they stereotyped or offended anybody. But after the program, they started 
seeing stereotypes and racism issues in a different way. Student 1 said, "It made me think ... 
do I actually do this? and how could I maybe change it. It made me a lot more aware of 
stuff that went on around here. I've never been around any black people or anybody else. 
I'm from a very small town in Iowa, you know, where everybody is a farmer. It just made 
me more aware." Student 5 said, "They talked about what stereotypes were and they 
mentioned some things about stereotypes that I never thought they were. I am from a small 
Iowa town. I've never really traveled or been out of the United States. So the way I think I 
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don't know if it is right or wrong." Student 2 said, "You don't think about it everyday 
[ stereotypes and ethnocentrism]. It [ the ·program] just makes you think about stereotypes and 
realize that it happens more than you think. Even though sometimes it happens 
unintentionally, you don't think of it being racism or stereotype, but actually it is." 
Another strength of the program was having an international student who talked about 
his experiences at Iowa State University and in the United States. Having a student just like 
them, talking about his experiences, made the issue more real to them; it made them see that 
stereotypes and racism are not things that are merely presented in books. It happens to real 
people who study and are part of the Iowa State student community. Student 5 said about 
having an international student in the program, "That's probably the best deal out of the 
whole thing." Student 2 stated, "When people come, it is interesting to find out what their 
background is and I think it helps you." Student lsaid, "I thought that it was fairly 
interesting because it shows the perfect example of what somebody would think, and then 
ended up being completely different." 
The students felt that there was a good balance between the theories and the amount 
of activities presented in the program. The activities that they enjoyed the most were the Gift 
Consultant Activity and the Stereotype Awareness Activity. The gift consultant activity 
brought awareness of the fact that stereotypes do not only refer to race, but they also refer to 
age, gender, socio-economical status, etc. The stereotype awareness activity simply made 
them more aware of thoughts about other people that they never realized they had. As 
Student 3 started, "I never thought that we stereotyped based on age groups. I thought it 
mostly referred to the origin, where they came from is basically what I thought. I never even 
thought about age groups and types of jobs. I never thought about any of that stuff." Student 
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2, "This activity helped because it just got you thinking. Most people think that stereotypes 
are just about races, but that activity brought it back to the people. It made you think that it 
happens to everybody not just other races". Student 2 said, "In the exercises where we had to 
write things down [the stereotype awareness activity] I found out that I definitively did have 
some presumptions about each ethnicity." 
Students also talked about the weaknesses of the program and suggestions. One of 
the weaknesses was that the program was also about ethnocentrism and the concept was not 
discussed as much as it should have been. Student 3 said, "Ethnocentrism, that one I think 
maybe you could have elaborated a little bit more. You know, most people know what 
stereotypes are, but ethnocentrism not as many people know." 
Another weakness was that they were caught by surprise. In other words, the students 
were offered programs about student services on campus and about career and internship 
opportunities throughout the semester, so they thought that the presentation on stereotypes 
and ethnocentrism seemed out of place. They would have liked a couple of minutes to think 
about what was going to be talked about that day. Student 2 said, "We didn't know that the 
program was going to be on that day. But ifl had time to think about it more that might of 
helped a little. I mean, just kind of get it in your head even if you didn't think about it a lot. 
Maybe think about for just five minutes to see what you remember about the topic." 
Students say that for future programs about stereotypes and ethnocentrism the 
presenter should include more real-life examples, such as the inclusion of international and 
minority students. Having students do make a big difference because it brings the issue to 
another level. The issue seems more real to students and it is not just something that is being 
talked about. Student 2 said that, "Most of the things that we know about other people 
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[minorities and internationals] are things we've heard and we don't know what are the real 
facts behind it. So, if we knew more about where they came from or their cultures, that 
would help us understand them and not stereotype them." He also stated, "It would be nice 
to have more students from particular countries or particular backgrounds. Let's say, an 
African American or Hispanic or any other cultures to come and talk about their 
experiences." Student 1 stated that, "I would like to see a couple more of them. I though that 
it was interesting to hear what he had to say [the student who came to the program]." 
Students in this learning community think that programs, such as the one presented to 
them, are very useful. They feel that the program is useful because they come from small 
towns in Iowa and they have never been exposed to multiculturalism. They believe that Iowa 
State University has a lot of diversity and that students need to learn to relate to people from 
different cultures. In addition, after they graduate they know that they will have to work with 
people from diverse backgrounds, therefore, they needed to acquire these skills now while 
they were in school. Student 1 said, "I feel they all [ students in the learning communities] 
should go through the programs. You know, the program kind of woke me up or made me 
aware." Student 2 said, "If I was an incoming freshman I would like to have the program 
presented to me, especially if I came from a rural setting. Because, in the rural setting, I have 
been exposed to people but not to foreign or minority people. It would definitively help them 
[the students] to think about other people of different cultures." Student 3 said, "I think that 
programs like this would help because there is a lot of diversity here. There are a lot of 
Asians, Hispanics, and African Americans, and a lot ofus in the agriculture program come 
from small towns and that doesn't happen [diversity]. So I think programs like this help you. 
Just talking about this stuff will make a difference so students don't stereotype right away." 
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Student 3 added, "I think every career interacts with people sometimes and all people are not 
going to be from your same origin. They need to have this in every learning community 
because the whole point of the learning communities is that you learn. I believe that you 
need to learn about everything not just about what your major is going to be." 
About Casa Hispanica Learning Community. Students from this learning community 
were from diverse backgrounds and, in one way or another, had been exposed to diversity 
and multiculturalism. Their background was diverse in that they have different majors, 
different levels of Spanish, and they grew up in different places (Iowa, Nebraska, Illinois). 
In addition, for some, their heritage was Caucasian and for others, their heritage was mixed 
(e.g. Mexican and Jewish). All of the students interviewed had traveled or were exposed to 
other cultures from a very early age. Student 4 said, "My brother is :fluent in Spanish, 
Portuguese, German, and French. There have been many foreign exchange students in my 
house who went on vacations with us and stuff. Then, I also live in a town that has a very 
high Hispanic population. I believe that probably one third ofmy school was Hispanic." 
Student 6 stated, "Culture is something that has been encouraged in my family. They had 
International Days in some place that I forgot, and my parents would take us to stuff like that. 
My mom would make sure that we knew about her heritage, about Mexican ways. That's 
probably why I ended up studying Spanish." 
All of them learned about Casa Hispanica from different sources. One of them 
learned about it through one of the Spanish courses. Another student learnecl about Casa 
Hispanica through the Department of Residence's web site. Another student learned about it 
directly through the learning community coordinator. However, their reasons to join the 
learning community were all the same. They all wanted to be able to practice the Spanish 
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language. Student 4 said, "I wanted to speak Spanish socially. I wanted to have more 
conversational knowledge." Student 7 agreed, "I had just gotten back from studying abroad 
from Spain and I wanted to maintain what I had learned there." 
They all felt very encouraged to participate in Casa Hispanica because there would be 
native speakers living on their floors. After they had joined though, they were disappointed 
because there was only one native speaker for all the students on their floor, Also, all the 
students were at different conversational Spanish levels. Student 6 said, "One of the 
disappointing things was that they said that there would be ... that we would speak Spanish. 
But it has been really hard for us because there are not many native speakers. Only one peer 
mentor was a native speaker. The rest of the floor don't, ... half of them don't even know 
Spanish. So it makes it hard to enforce the Spanish Only in the dorm." Student 7 felt the 
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same frustration, "I was expecting to have more Spanish speakers on the floor and there was 
only one native Spanish speaker on the floor. That was not quite what I was expecting." 
Students were also disappointed over the lack of participation in many of the activities. One 
of the students said, "I don't think we got out of it what we could have. It could have gone a 
lot better. It wasn't a bad experience. It just wasn't what I expected or hoped for. I would 
have like to see more participation. That would be the main thing. I think we need more 
people. Maybe Iowa State University is not the school for that. We need more people 
interested so that more students would try to get in Casa Hispanica." Student 4 supported 
Student 7's point by saying, "I haven't had a lot of time to do activities because I was so 
busy." The main reason for the lack of participation was because Casa Hispanica learning 
community's students were involved in many other activities, had a lot of home work, and 
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some of them worked and studied. However, they all agreed that the learning community 
offered them many things and, in general, they were pleased with it. 
Students really enjoyed the activities offered by the learning community. They liked 
it because it helped them learn a little bit more about the Hispanic culture. Student 4 said, 
"One time we had a picnic at the Emma McCarthy Park. A Hispanic couple· came, an older 
couple, and they taught us Spanish songs. It was interesting hanging out and being with 
native Spanish speakers. It was very helpful too." Student 6 said, "I like that they do have a 
lot of things going on that we can go to. They had movie nights in Spanish and dinner." 
The learning community was also a source of academic support. By being part of the 
learning community they were able to improve their speaking skills by practicing with the 
peer mentor and other students. They asked other members for help if they had a problem 
with homework. The students were able to learn about the Hispanic culture by utilizing the 
peer mentor as a resource and they also had a small library with resources in Spanish. 
Student 4 said, "When I need help in Spanish, which is every now and then, there are like ten 
people that I can ask on the floor. So, that helps a lot. Plus we have a little library with some 
good references that I can go to. lfl wasn't there, I had to either come here [the library] and 
hope they had the book." Student 7, "When I was there [the learning community] and I 
wanted to learn about South American Culture I could see how the peer mentor acted as 
opposed to how we did. I think I learned quite a bit from that." Student 6 said, "I think that. 
it is nice that there are so many people on my floor studying the same thing. That makes it 
easier to go to somebody and know that they are studying something in class that is similar. 
It helps with homework." 
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Casa Hispanica Leaming Community and the Intercultural Training Programs. The 
students in this learning community participated in two intercultural training programs. One 
of the programs was Understanding Cultural Differences and Avoiding Misunderstandings 
and the other program was titled Kiss, Bow, and Shake Hands: The Role of Nonverbal 
Communication. Students seemed to remember the program about nonverbal 
communication much better than they did Understanding Cultural Differences. Actually, in 
the interviews they mainly referred to the nonverbal communication program. One of the 
possible reasons for that is the amount of time that passed from when the programs were 
delivered to when the interviews were conducted. In addition, the nonverbal program was 
offered toward the end of the semester and maybe that was why they remembered it more. 
In general, students enjoyed the programs. However, some of them thought that 
many of the things presented were too basic. Some of the information they already knew 
because they grew up in a multicultural setting and had developed friendships with people 
from different cultures. Student 7 said, "It seemed a little bit too basic for me. I didn't learn 
a lot from them because I've always sort of had a fairly culturally diverse group of friends, 
not because I tried to but because it happened that way. The program just gives sort of the 
basic differences between cultures and how to deal with those but it doesn't go very in-
depth." Student 6 said, "I could kind of tell that some people didn't take it seriously because 
some of it was too basic." 
Students had various suggestions on how to improve the programs. First, they would 
like to see more real life examples in the programs. With this particular suggestion, they are 
referring to the cultural incidents presented in the program Understanding Cultural 
Differences and A voiding Misunderstandings. Student 6 said, "I think that, in general, the 
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idea is a good one, but I think it would be a better idea to have cultural incidents that applied 
more to students. This is something that is specifically targeted at students so use real 
examples." Student 4 said, "I don't know how possible it would be to have people from the 
actual country acting it but maybe have a video tape or something like that." 
The second suggestion was to bring a speaker from the Study Abroad Resource 
Center to talk to the class about opportunities to study abroad. Student 4 said, "I think it 
would be really good if you could have a speaker from the study abroad office come to speak 
for five or ten minutes. Also, include a sheet in the handout with e-mails and phone numbers 
of study abroad people. A lot of people are interested in that." Third, students would like to 
see some sort of follow up to the program such as a session were there is actual interaction 
with students from a different culture. Student 7 stated, "I think, maybe, something that 
would help is to have the learning community interact with like the Asian club or something 
along those lines. It is a different group with different ideas." Student 6 said, "I think that 
you get more benefits if you have it more than one time. It would be a good idea to make it a 
two-parts program." The fourth suggestion was to change the pre-test and the post-test 
questions (see Appendix E). The student felt that the way the questions were designed 
pushed students to answer them in certain way, "I would maybe lqok for a different scale. 
I'm not sure why but they jumped out (i.e. the questions). People have the tendency to say 
O.K., yeah I learned this, so they put the higher number." 
Students said that there were various strengths to the programs. Such as, the 
programs providing helped identifying incidents that had happened to them with the 
appropriate terms. It help them understand, for example, that the distance that we stand from 
each other when waiting for the bus has to do with proximics. Student 4 said, "They were 
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really interesting because often you don't know the terms. One of the programs went 
through who were monochronic and polychronic people and myself as a polychronic person 
have a lot of people frustrated with me because I'm not punctual. Now I understand that 
other people are probably monochronic." 
Another strength was the handouts. They served as a reference to students. Student 7 
said, "I think the handouts were a good idea. People have something to take home so they'll 
keep thinking about the program afterwards and just makes it [the program] a little bit more 
visual." Student 6 stated, "I thought the packets were good because they really spelled things 
out and gave students something to refer to or to look at." Another strength of the programs 
was the presenters. Students liked the fact that the presenters were from different 
backgrounds and had experience first-hand. They also enjoyed that the programs were not 
formal and that there were interactive parts. That kept students from being bored. 
Casa Hispanica students think that it is a good idea that students in their learning 
community participate in intercultural training programs. This is because the purpose of their 
learning community is to familiarize them with the Hispanic culture. They think that sooner 
or later they will be in contact with people from diverse backgrounds so is better that they 
learn about the culture now. Student 4 said, "I think it is very important to learn these things, 
especially if you are about to graduate or you go to .study or work abroad. And even just 
here, when you meet people of other cultures." Student 6 sstated, "I think it is a good idea. I 
am not entirely sure about other learning communities, but I think it is good for Casa 
Hispanica. In our learning community, we are living with people from different cultures, so I 
think it is important that we understand the differences and recognize them. I think it is a 
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good thing to offer to other people in the learning communities, especially if you are in a 
multicultural learning community." 
Learning Community Coordinators, Students, and the Intercultural Training 
Programs 
Many issues surfaced throughout these interviews. One was the conflicting views of 
the Agronomy Leaming Community Coordinator and the students about the intercultural 
training programs. The coordinator believed that students did not enjoyed the program, 
especially the gift consultant activity. However, the students who were interviewed said that 
they really enjoyed the programs, especially the gift consultant activity. The researcher 
believes that there are four possible explanations for this finding. One is that when the 
program was presented there were other students in the classrooms beside the learning 
community students, so the views presented were the ones from those other students and not 
the views from the learning community students. The second explanation is that not all the 
learning community students from fall 1999 were available for an interview and the 
researcher ended up only with the students who happened to like the programs. The third 
possibility is that since the researcher is Hispanic, students were worried about being 
perceived as racist if they said that the program was not good. Finally, the Agronomy 
Leaming Community students really seemed to enjoy their learning community, so maybe 
that is why they saw the programs in a positive light. 
Another issue was the differences in perception about the programs between Casa 
Hispanica students and the Agronomy Leaming Community students. Agronomy Learning 
Community students seemed to enjoy the program more that Casa Hispanica students. This 
difference is probably due to the fact that the agriculture students are freshmen from rural 
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Iowa who have never been exposed to other cultures. Therefore, the information presented in 
the program was new and perceived as useful. In contrast, Casa Hispanica students have 
been exposed to diversity and/or multiculturalism from an early age, so the information 
presented was seen as repetitive and not very useful. This difference could also be attributed 
to how content the students were with their respective learning community. As it was 
mentioned before, agriculture students were very satisfied with their learning communities, 
so they perceived the programs in a positive way. Casa Hispanica students were not very 
satisfied with their learning community; therefore, they were not very satisfied with the 
programs. 
Another issue is what the Casa Hispanica students vs. the agriculture students 
remembered about the intercultural training programs. Casa Hispanica student seemed to 
remember and share more about the aspects of the programs that they did not like than 
agriculture students. A possible explanation is that Agriculture students did not feel very 
comfortable sharing their thoughts with the researcher because she is Hispanic and these 
students were afraid of being perceived as racist. On the other hand, Casa Hispanica students 
felt more comfortable sharing their thoughts and opinions because they have already been 
exposed to the Hispanic culture. Therefore, they were comfortable expressing their thoughts 
and ideas. 
Conclusion 
The primary focus of this study was to explore the intercultural training programs 
sponsored by International Student Services, Minority Student Affairs, and the Greenlee 
School of Journalism and Communication. However, through the interviews the researcher 
was able to learn about the intercultural training programs and also about the two learning 
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communities, the Casa Hispanica and the Agronomy Learning Community. The researcher 
hopes that this study is useful in providing information about the intercultural training 
programs and the participating learning communities. 
The study suggests that learning communities offer students social support, academic 
support, and information about student services. It seems that for students in Casa Hispanica 
the major source of support was academic. They had help available in their dorms almost at 
any time because there was a native Spanish speaker on their floor. They also had the 
assistance of other students who were in more advance classes. In addition to increasing 
their knowledge about the Spanish language, students also increased their understanding 
about the Hispanic culture. Their learning community provided them with activities such as 
movie nights, picnics, and dinners that focused on the Hispanic culture. 
Results also suggest that the Agronomy Learning Community students felt more 
positive than Casa Hispanica students about what their learning community had to offer. 
Students felt that their learning communities offered them support in the way of friendships, 
academics, and student services. Students felt more confident about participating in classes 
because of the relatively small class size. In addition, they felt comfortable because they all 
became very good friends. Having to ask questions in their classes was not as intimidating as 
having to do it in front of strangers. 
The interviews suggest that students in the Agronomy Learning Community received 
the intercultural training programs better than Casa Hispanica students. A possible 
explanation is that the students in the Agronomy Learning Community had less or no 
intercultural experience. Therefore, what was presented to them was seen as·new and 
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interesting, while for Casa Hispanica Students the intercultural training programs had a lot of 
basic information. 
According to students and learning community coordinators, the main strengths of the 
programs were: 
• inclusion of activities that required participation from students 
• inclusion of international students 
• discussion of the activities after they were presented 
• programs brought general awareness about cultural differences 
• that handouts that served as good reference source 
Suggestions for the programs varied according to the particular learning community and 
maybe that is because of the difference in intercultural experiences between the groups. 
However, some of the main suggestions were the following: 
• include more international and/or minority students 
• include more real-life examples 
• include statistics about international and minority population at Iowa State University 
• include information about study abroad and study abroad resources 
Limitations of the Study and Suggestions for Further Research 
The main limitations to this study were the timing of interviews, limited sample, and 
limited availability of similar research studies. The timing of interviews refers to the fact that 
the programs were presented during the fall semester and the interviews were conducted in 
the spring. This limited the amount and quality of the information collected because students 
did not remember everything about the programs. The limited sample is closely tied to 
timing of the interviews. The number of students interviewed was limited. To begin with, at 
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the time of the interview many of the students were no longer at Iowa State University. 
Some had left to study abroad and others had transferred to other universities. In addition, 
some refused to participate and others did not answer e-mails and telephone calls. Maybe if 
the interviews would have been conducted sooner, students would have been more receptive 
to participate. Finally, the limited availability of research was a definite problem. The field 
of intercultural communication is relatively new ( only 20 years old), thus most of the 
research available is based on pre-departure training for students who plan to study abroad or 
training provided by companies that send employees abroad. So, it was really hard to include 
research that was directly related with the research topic. 
When it come to future studies, the researcher should not only look at the students' 
experiences but he/she should also include an evaluation of the programs. Maybe this could 
be done by conducting student interviews and later developing a questionnaire. The 
interviews should include a larger sample of students to be able to draw stronger conclusions 
about the programs and students should be interviewed immediately following the programs 
to obtain more accurate information. 
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APPENDIX A: INTERVIEW QUESTIONS FOR STUDENTS 
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Interview Questions for Students 
The sub-questions will be the following: 
1. How did these programs impact you? 
2. Have you applied anything that you learned in the training program in your daily life? 
3. If you were given the choice, would participate in similar programs? 
4. Are the strengths of the programs? 
5. Are the weaknesses? 
6. What suggestions do you have for future programs? 
7. From the concepts presented in the program which ones do you remember the most? 
8. Were there any reactions from your peers about the program? 
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APPENDIX B: INTERVIEW QUESTIONS FOR LEARNING COMMUNITY 
COORDINATORS 
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Interview Questions for Learning Community Coordinators 
The sub-questions are the following: 
I. Explain your decision to include intercultural training programs into your learning 
community. 
2. How do you think that the intercultural training programs affected your learning 
community? 
3. Why did you select the particular program( s) for your learning community? 
4. How well did the program(s) meet your expectations? 
5. What do you think about presenting more intercultural training programs to your learning 
community? 
6. What are the strengths and weaknesses of the programs? 
7. How did your students react to the program? 
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The purpose of this study is to understand how learning community coordinators 
experienced intercultural training. This study will help determine if intercultural training 
programs are valuable and if more programs should be provided to learning communities. 
Only learning community coordinators who requested the programs will be invited to 
participate. If after this first interview, more questions arise, you will be contacted again. 
The interview will probably last 1 1/2 hours and it will be audio-taped and transcribed. Only 
the person who will be transcribing the tape and I will have access to your tape. However, 
the transcript will be shared with two graduate students. 
Your name will not appear in any of the transcripts, publications, or public statements 
(instead a name code such as LCC 1 will be used) based on this study and tapes will be 
destroyed in May 2000. The researcher does not know of any risks involved in the study. 
Please feel free to ask any questions and remember that participation in this study is 
voluntary. You can withdraw from it at any time. If after the interview you need to contact 
me, you can do so by calling 294-0380 or sending an e-mail to evie@iastate.edu 
Evett M. Cortes, Investigator Participant Date 
Jacques Lempers, Major Professor 294-4565 
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APPENDIX D: CONSENT FORM FOR STUDENTS 
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Consent Form 
The purpose of this study is to understand how students in learning communities 
experienced the intercultural training. This study will help determine if intercultural training 
programs are valuable and if more programs should be provided to the learning communities. 
Only students are members of a learning community and participated in one of the 
programs will be invited to participate. If after this first interview, more questions arise, you 
will be contacted again. The interview will probably last 1 1/2 hours and it will be audio-
taped and transcribed. Only the person who will be transcribing the tape and I will have 
access to your tape. However, the transcript will be shared with two graduate students. They 
will help me analyze the content of the interview and will help to lessen biases, 
Your name will not appear in any of the transcripts, publications, or public statements 
(instead a name code such as Student I will be used) based on this study and- tapes will be 
destroyed in May 2000. The researcher does not know of any risks involved in the study. 
Please feel free to ask any questions and remember that participation in this study is 
voluntary. You can withdraw from it at any time. If after the interview you need to contact 
me, you can do so by calling 294-0380 or sending an e-mail to evie@iastate.edu 
Evett M. Cortes, Investigator Participant Date 
Jacques Lempers, Major Professor 294-4565 
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APPENDIX E: INTERCULTURAL TRAINING PROGRAMS HANDOUTS 
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Sponsored by : 
•International Education Services 
•Greenlee School of Journalism and Communication 
•Minority Student Affairs 
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hi this institution, it's okto wear shorts to class. 
Turkey and pumpkin pie are part ofthe Thanksgiving celebration. 
The early bird catches the worm. 
There is more than one way to skin the cat. 
You may address your professor by his/her first name. 
You should maintain direct eye contact during a conversation. 
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It's everything you need to 
know and do so as not to 
stand out a a "stranger" in a 
foreign land. 
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-cultures that express immediacy behaviors or expressiveness ar~ called 
"contact cultures" 
Level of Immediacy Behaviors by CUiture 
High Contact Cultures (generally located in warm climates) 
Most Arab countries 
Mediterranean region (including France, Greece, Italy) 
Jewish 
Eastern Europeans, Russians 
Indonesians 
Hispanics 
Low Contact Cultures (cool climates) 






activities ,and s~ppr~ssihg 
individual aims,{or the 
.group'.S Welfare, 




Great Britain Pakistan 
Canada Peru 
The Netherlands Taiwan 
New Zealand Thailand 
Italy Singapore 
Belgium Chile 
Denmark Hong Kong 
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ft ····'"· , ,J> .. er rom yours, yo 
q,VJl~~§~1--~if(erehc~'s. · 
Q:qnl t>ase yourbahavioral expectations for themember~rof other 
qµltyfes pn ypur ow.n cultural norms. 
Identify and eliminate personal biases and prejudices you have 
developed over the years. 
Familiarize yourself with the communication rules and 
preferences of members of different cultures so that you can 
increase the effectiveness of your communication encounters. 
Ask for clarification. 
Use I instead of you to deflect blame . 
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Understanding Cultural Differences & Avoiding Misunderstandings 
I. Prior to the workshop 
1. I can define the term culture. 
2. I know at least three ways of how 
cultures vary from each other. 
3. I know the basic rules for 
communicating in a culturally diverse 
world. 
II. Demographic Information 
1. Age: __ 
2. Gender: Male 
3. Classification: 










5 4 3 
5 4 3 








United States _ Other country (please specify): __________ _ 
5. Do you have any contact with persons from a country other than the United States? 
_ Yes [specify country (ies)]: _________ _ No 
6. If you answered yes to the question above please specify in what capacity? 
_ Close friend _ Co-worker _ Classmate _ Family member _ Social situation 
_ Other (please specify): _________ _ 
7. Have you ever had any class or training related to the topic discussed today? 
_ Yes (please specify the class or training): _________ _ No 
I. After the workshop 
1. I can define the term culture. 
2. I know at least three ways of how 
















3. I know basic rules for communicating 7 




1. Overall, I would rate this workshop as: 7 6 




4 3 2 
Good Fair 
4 3 2 
4 3 2 
---------------------------------------------------------------------------------------------------------
3. I would rate the content as: 7 6 5 4 3 2 
Ill Additional Information 
1. What are the strengths of the program? 
2. What are the weaknesses of the program? 
3. Any other comments about the program 
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Gift Consultant Activity 
This is a very busy month for me because several of my friends have 
birthdays. I need you to be my gift consultant. AS such, your task is 
to recommend gifts for each of my friends. 
___ 1. Harry Skinner, a cab driver 
---2. Marsha Truelove, a Red Cross volunteer 
--- 3. Freddie Faster, a freshman "A" student 
___ 4. Abigail Watson, a senior citizen 
Given the list below, which gifts would you recommend I buy for the 
individuals on my list? Write the letter of the gift you choose beside 
each person's name: 
a) a desk dictionary 
b) a rocking chair 
c) two tickets to the opera 
d) a pair of skis 
e) a leather jacket 
f) a make-up kit 
g) a Ricky Martin CD 
h) a first-aid kit 
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Stereotypes 
Inflexible statements about a 
group of people. 
Assume that everyone form the 
group has certain characteristics 
and allow no room for individual 
differences. 
Can be positive as well as 
negative. 
Reasons for stereotyping 
To relieve anxiety. In ambiguous 
situations, we construct categories 
into which human being can be 
placed. This gives us a sense of 
predictability. 
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Dangers of stereotyping 
Stereotypes interfere with our 
ability to see people for who they 
really are, they negate the 
individual, and they minimize the 
likelihood that individuals will be 
valued for the traits and skills that 
they truly possess. 
Often they results in cases of 
mistaken identity. 
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How to eliminate stereotypes 
• Become aware of the stereotype that 
each of us carries 
• The goal is to separate genuine 
knowledge about particular group from 
those inflexible notions that have 
become lodged in our brains because, 
media influences. 
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Stereotype Awareness Activity 









The unconscious process by which we 
evaluate everything according to that we 
already know. 
Problems with ethnocentrism 
It distorts what we see 
It interferes with the way we interpret 
behavior correctly. 
Overcoming ethnocentrism 
Learn about different cultures. 
Learn about yourself. Become aware of 
the culturally tinted glasses that distort 
perception and cause us to misinterpret 
the behaviors of the others. 
Stereotypes and Ethnocentrism 
I. Prior to the workshop 
1. I am able to defme stereotype 
and ethnocentrism. 
2. I can understand how stereotypes 
and ethnocentrism are formed. 
3. I understand the negative effects 
of ethnocentrism and stereotypes. 
4. I know the steps necessary to eliminate 
stereotypes and overcome ethnocentrism. 
II. Demographic Information 
1. Age: __ 
2. Gender: Male 
3. Classification: 




Very Confident Not 
Confident Confident 
7 6 5 4 3 2 1 
7 6 5 4 3 2 1 
7 6 5 4 3 2 1 
7 6 5 4 3 2 1 
_Sophomore Junior Senior 
United States _ Other country (please specify): _________ _ 
5. Do you have any contact with persons from a country other than the United States? 
_ Yes [specify country (ies)]: __________ No 
6. If you answered yes to the question above please specify in what capacity? 
_ Close friend _ Co-worker _ Classmate _ Family member _ Social situation 
_ Other (please specify): ________ _ 
7. Have you ever had any class or training related to the topic discussed today? 
_ Yes (please specify the class or training): ________ _ No 
112 
L After the workshop 
Very Confident Not 
Confident Confident 
1. I am able to define stereotype 7 6 5 4 3 2 1 
and ethnocentrism. 
2. I can understand how stereotypes 7 6 5 4 3 2 1 
and ethnocentrism are formed. 
3. I understand the negative effects 7 6 5 4 3 2 1 
of ethnocentrism and stereotypes. 
4. I know the steps necessary to eliminate 7 6 5 4 3 2 1 
stereotypes and overcome ethnocentrism. 
II. Workshop 
Excellent Good Fair 
1. Overall, I would rate this workshop as: 7 6 5 4 3 2 1 
2. I would rate the facilitator (s) as: 7 6 5 4 3 2 1 
3. I would rate the content as: 7 6 5 4 3 2 1 
IV. Additional Information 
1. What are the strengths of the program? 
2. What are the weaknesses of the program? 
3. Any other comments about the program? 
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The role of Nonverbal Behavior in Communication 
Nonverbal communication is all communication except that which is coded through 
words. 
It's an extreme important variable in the intercultural communication process. 
Between 65% to 93% of the meaning of any message is carried through the nonverbal 
communication channels. 
Nonverbal communication is learned through observation and personal experience in 
our culture. 
In addition to helping us understand another culture better, we can also understand 
our own culture through the study of nonverbal communication. 
Dimensions of nonverbal communication 
1. Time: 
Monochronic People 
• Do not thing at a time. 
• Concentrate on the job. 
• Take time commitments 
(deadlines, schedules) very 
seriously. 
• Are committed to the job. 
• Adhere to plans. 
A re concerned about not 
disturbing others; follow 
rules of privacy, 
• Emphasize promptness. 
• Are accustomed to short-
term relationship. 
Polychronic People 
• Do many things at once. 
Are easily distracted and 
subject to interruptions. 
• Consider time commitments on 
objective to be achieved, if 
possible. 
Are committed to people and 
human relationships. 
Change plans often and easily. 
• Are more concerned with those 
close to them (family, friends, 
close business associates) than 
with privacy. 
Base promptness on the 
relationship. 




It's the use of space 
Personal space has been compared to a bubble surrounding us that we carry 
with us wherever we go; it expands and contracts depending on the situation. 
0 - 18 inches: 
18 inches - 3feet 
3 feet or more 
3. Kinesics: 
Summary of personal space variation: 
Middle Eastern males, eastern and southern 
Mediterraneans, some Hispanic cultures. 
Mainstream American and Western Europens 
Asians (Japanese the farthest) and many African 
cultures. 
Includes such cues as gestures, head movements, facial expressions, and eye 
contact. 
Each culture has its own interpretation of various kinesic behaviors. 
4. Touch 
Different cultures view touching behavior in different ways. Some cultures 
value emotional restraint while vale outward signs of affection. 
Cultures vary in terms of their rules as o who touches whom, as well as the 
settings or occasions in which touch is acceptable. 
As is the case with all nonverbal variables, it is extremely important for us 
to understand that the culture of our roots teaches us the appropriate form 
of touch for our culture. However, we move along other routes, touching 
behaviors will differ, and we need to adapt to them. 
116 
5. Paralanguage: 
• Consists of how something is said, not what is said. It includes vocal 
qualifiers such as volume, pitch, rhythm, and tone. 
• In terms of volume, for example, Arabs tend to speak loudly since this 
suggests strength and sincerity. Thai and Japanese speak softly since this 
is a sign of good manner and education. 
6. Appearance: 
• Each culture determines what is appropriate attire and what is attractive. 
Verbal and Nonverbal Communication 
I. Prior to the workshop 
1. I understand the significance 
of nonverbal communication. 

















3. I understand how nonverbal 
behavior varies from culture to 
culture. 
4. I understand the consequences of 
ignoring the differences in 
nonverbal behavior. 
II. Demographic Information 
1. Age: __ 
2. Gender: Male 
3. Classification: 






5 4 3 2 
5 4 3 2 
Junior 
United States _ Other country (please specify): _________ _ 
5. Do you have any contact with persons from a country other than the United States? 
_ Yes [specify country (ies)]: _________ _ No 
6. If you answered yes to the question above please specify in what capacity? 
_ Close friend _ Co-worker _ Classmate _ Family member _ Social situation 
_ Other (please specify): _________ _ 
7. Have you ever had any class or training related to the topic discussed today? 
_ Yes (please specify the class or training): _________ _ No 
1 
Senior 
III. After the workshop 
1. I understand the significance 
of nonverbal communication. 
2. I understand the dimensions of 
nonverbal communication. 
3. I understand how nonverbal 
behavior varies from culture to 
culture. 
4. I understand the consequences of 

































2. I would rate the facilitator ( s) as: 7 6 5 4 3 2 
--------------------------------------------------------------------------------------------------------------
3. I would rate the content as: 7 6 5 4 3 2 
V. Additional Information 
1. What are the strengths of the program? 
2. What are the weaknesses of the program? 
3. Any other comments about the program 
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How Conflict is solved 
USA x Other Cultures 
Opportunity to "air Damaging to social 
out" your differences face and harmony 
and problems and should be 
avoided as much as 
Can be both possible 
dysfunctional and 
functional Dysfunctional 
Should be dealt with Should be dealt woth 
openly and directly discreetly and subtly 
Effective conflict Effective conflict 
management viewed management is 
as a win-win problem- viewed as a win-win 
solving game face negotiation 
game 
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Conflict: Positive or Negative? 
The term conflict means different things people. 
to you? The following test will help you find out. 
Instructions 
Use the following scale to measure the extent to which you consider 
conflict in a small group positive or negative. For each item circle th 
number that best reflects your attitude. 
Good 1 2 3 4 5 Bad 
Rewarding 1 2 3 4 5 Bad 
Normal 1 2 3 4 5 Bad 
Constructive 1 2 3 4 5 Bad 
Necessary 1 2 3 4 5 Bad 
Challenging 1 2 3 4 5 Bad 
Desirable 1 2 3 4 5 Bad 
Inevitable 1 2 3 4 5 Bad 
Healthy 1 2 3 4 5 Bad 
Clean 1 2 3 4 5 Bad 
Source: 
Communication Works. By Teri and Michael Gamble. 6th Edition. 
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Managing Conflict: 
Suggestions for Americans 
· t Be mindful of the face-maintenance 
assumption of conflict situation 
Give face--learn to let the individual 
find a gracious way out of the 
conflict situation if at all possible 
Learn how to effectively read 
implicit and nonverbal messages 
Tolerate the individual's tendency to 





Learn to openly express your opinions 
on points of view 
Try not to be off ended by the up-
front style of conflict management 
Learn to engage in an assertive style 
of conflict behavior 
Learn to verbally explain the situation 
Don't engage in too many deliberate 
silent moments 
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Effective Management of 
Intercultural Conflict 
To successfully manage conflict we 
need: 
be knowledgeable and respectful of 
different worldviews and ways of dealing 
with a conflict situation. 
be willing to learn about each other's 
culture norms and rules. This, in fact, 
may be the first major step toward a 
peaceful resolution process. 
Intercultural Conflict Management 
I. Prior to the workshop 











2. I understand the differences between 7 
intrapersonal, intergroup, and 
interorganizational conflict. 
----------------------------------------
3. I understand how conflicts are solved 7 
in the USA and other cultures. 
----------------
1. I have the skills necessary to 7 
successfully manage an intercultural 
conflict. 
5. I understand how I perceive conflict. 7 
II. Demographic Information 
I. Age: __ 
2. Gender: Male 
6 5 4 3 2 
-------------------------------------------
6 5 4 3 2 1 
------------------------
6 5 4 3 2 1 
6 5 4 3 2 I 
3. Classification: 
Female 
Freshmen _Sophomore Junior Senior 
4. Where did you grow up? 
United States _ Other country (please specify): _________ _ 
5. Do you have any contact with persons from a country other than the United States? 
_ Yes [specify country (ies)]: __________ No 
6. If you answered yes to the question above please specify in what capacity? 
_ Close friend _ Co-worker _ Classmate _ Family member _ Social situation 
_ Other (please specify): _________ _ 
7. Have you ever had any class or training related to the topic discussed today? 
_ Yes (please specify the class or training):_________ No 
III. After the workshop 





2. I understand the differences between 7 6 
intrapersonal, intergroup, and 
interorganizational conflict. 
Confident 





5 4 3 2 
---------------------------------------------------------------------------------------------
3. I understand how conflicts are solved 7 
in the USA and other cultures. 
6 5 4 3 2 
-----------------------------------------------------------------------------------------------------
4. I have the skills necessary to 
successfully manage an intercultural 
conflict. 
7 6 5 4 3 2 
-----------------------·----------------------------------------
5. I understand how I perceive conflict. 7 6 5 4 3 2 
II. Workshop 
Excellent Good Fair 
1. Overall, I would rate this workshop as: 7 6 5 4 3 2 
-------------------------------------------------------------------------------------------------------------
2. I would rate the facilitator (s) as: 7 6 5 4 3 2 
3. I would rate the content as: 7 6 5 4 3 2 
III. Additional Information 
1. What are the strengths of the program? 
2. What are the weaknesses of the program? 
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LCCl 
E: Describe for me what is like for you as a LCC to participate or be in intercultural training 
programs. 
L: Ok. Um, I wanna answer that in ... I probably will answer that along with some of the 
questions that you listed. 
E: Oh yeah that's fine 
L: First of all I saw, um this is an opportunity to provide my incoming students with 
information that I couldn't provide myself. And um the information that initially came out 
indicated that Iowa State did hired someone to specifically address multiculturalism, 
globalization, diversity, and when I saw that I thought, "Hey, we have an expert here, we 
should utilize this person or the program developed by this person." So I was very excited to 
see that something was being done on the practical level so that and I could, broaden the 
viewpoint of my students. I don't have a very good background in the area so I don't really 
know of what's important and what's not important so I thought this would be a good 
opportunity to have an expert available to do that. I was very glad to have this option 
available. Umm ... 
E: I'm sorry. You said that it was a great opportunity for your students ... 
L: Expand on that? Sure. The students that come into our Agr. programs are very 
homogenous very much from rural Iowa background. They had very little exposure to 
people to different backgrounds, different ethnicity so they may not have a good idea about 
what it means to be ... to appreciate diversity or recognize that people aren't different. So I 
wanted to address that because a lot of these kids come from farms and rural areas where 
everyone is white, where they don't have interaction with people of different backgrounds. 
So I thought this is a really good idea, to expose them to that. 
E: How is it important to you? 
L: Well, part of it, of being an advisor, um I know a little bit about student development 
theory. Different theories that are relevant. Um, so I know that students aren't very 
accepting of new viewpoints at different times in their college career. But I know it's very 
important for diversity and multiculturalism, and to have an appreciation of globalization. 
And I want to instill that into them at the time when they may not receptive about that. So 
what I wanted to do is to trigger them to start thinking and to start noticing different things 
while they're here on campus earlier in their careers. And hope that that would allow them to 
develop at a faster pace ....... So. Umm, I guess, let's see, I talked about the decision, um. 
How do I think that the training program effected our students? Um ... to be quite honest I 
think umm ... students didn't appreciate it like I thought they might have. Umm, the opening 
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exercise that dealt with the gift consultant activity it was very obvious to students what this 
was trying to demonstrate. And so they looked at it as a joke. They answered the questions, 
knowing what the right answers were and answer things that were ... I'm not saying this quite 
right. But they, they knew what that activity was meant to bring about. Umm, so, I ... the rest 
of the program was ... was good but I think the first activity need to be reevaluated. 
E: Can you elaborate? 
L: Um, maybe, there's videotape of something that could be shown at the beginning of the 
session that might have students of different background talking about experiences or 
negative things that might have happened to them, umm being on a college campus. Umm, 
that might be a good way to generate a discussion as opposed to something like this that I 
think would be targeted toward maybe high school or junior high students. So I'm thinking 
... , what I'm trying to say is that I think this is designed for a student of a younger age. 
E: So, you're saying that this is a little bit too simple for them? 
L: Yes. 
E: Was there anything else? 
L: Um, yes. Students provided me with journal entries about the presentation during class 
period. So I got some feedback that way. Um in that seem a consistent theme that was kids 
stuff. However, there were some good points about this program, it just revealed something 
that we already knew. Um, and maybe the way it was presented, um, was more of 
elementary level than college age students would need. So, I think that was a consistent 
theme that came through these student journal entries. And also just from my perception 
during viewing the presentation. 
E: So, is there anything else that you'd have done differently? 
L: Um, the parts that students appreciate it, um, as they noted in their journal was the time 
when the different ... there was one student maybe there're two students that talked about 
their experiences coming to Iowa State from South America, Central America wherever they 
were from. That was something.that students commented on that was very interesting to hear 
their viewpoints. 
E: So. I would say, they want more real life examples. 
L: Right. 
E: Is there anything else that you would add, or would not have, like for example, I know that 
she presented some of theories or some concepts? 
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L: I think there was appropriate amount of theories and definitions and I think that was fine. 
Because I don't think you'd want to have too much of the theoretical. You'd want a balance. 
That was practical and real life situations. So I think that was good. 
E: And is there reason why you selected this particular one. We offered four different 
programs, what was your motivation to select this particular one as opposed to selecting the 
other ones? 
L: I don't remember the other ones that were available. 
E: Understanding cultural differences and avoiding misunderstandings and that one basically 
just targeted at, for example, talked about low/high context cultures, stressed differences 
between cultures. There was another one that was nonverbal communication that just a 
basically targeted on how there are misunderstanding, sometime like the nonverbal cues that 
mean something here might mean something different somewhere else, the other one was a 
management ... conflict management. 
L: I think I selected this one because a lot of our Agr. Students come in here with 
stereotypical views that they may have picked up from their parents, from their friends, or 
from rural communities, and I think that's maybe what caught my eyes when selecting this 
one thinking that it would address that. 
E: Ok. I would like to hear a little bit more about ... when it comes to the expectation that you 
had about the program, how did it fit with your LC? What were your expectations about the 
program? 
L: Um the program met my expectations in the fact that it talked about defining stereotypes, 
how to minimize that sort of mentality. It did not meet my expectations because of the level 
that it was presented, as we spoke about it earlier. Relating to our LC, um we actually did 
not talk about this within our LC so we just presented to the class. And really it wasn't 
related to our primary goal of our LC. Our LCs focus more on adjustment issues and 
familiarity with the department in the college, didn't really have strong focus on um diversity 
and multiculturalism. About the LCthere is miscommunication here because students sign up 
for LC during the summerand they get a little bit information about it, they ask, "Do you 
want to sign up for this or not?" They either do or don't enroll. And then the fall is when we 
contact them to get them together and say "Hey you sign up for this um this is what we are 
going to do this semester." As there is um some students may forget that they signed up for 
it and when they come back on the fall or their interests changed and they have decided to 
join a Greek house or something. 
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E: Can you explain more a little bit about conflicts or with the miscommunication. Or if 
there's something else that could be different, that could be done differently and how may it 
relates to the goals for the LC? 
L: Um, ... well I know that one problem that we had with our LC this past faHwas that we 
didn't have anything set up when students got here in the fall first week of class. It was our 
intention to have our students help, guide us to select um speakers and activities. And we 
found out that students as new freshmen aren't ready to do that, they don't know what's 
available, they don't know what they need to learn and so that's something that we're going to 
do to try to cut down on that communication problem. We're thinking about having a 
handout to provide them with at some orientation to tell them exactly what is involved at the 
LC. Something that specify the goals, the expectations. That might be one of things that 
may help with this problem. Those are the two main things that we've thought of. 
E: Again, coming back to the intercultural training program. Um, what do you think about in 
the future presenting more of training programs? Is that something that you would like to do, 
something that maybe instead of intercultural training programs like this, not look like the 
one that we offered last fall, something that you would replace it with or? 
L: Well, I've thought about that and um I was, shortly after the program was presented and 
receiving the student journal entries, I was pretty much um decided that I would not ask for a 
program for next year because I'd rather not be disappointed. But since that time, I've 
thought that maybe I just need to do a better job of communicating with whoever's 
supporting this, so I know what to expect, whether or not that will fit with the LC. 
E: And you just talked about disappointment and talking with the coordinator whoever 
offering a program. Could you expand just a little bit more? 
L: Sure. I think when I signed up for this, all that I did was to put an X that "yes this is the 
program that I wanted" and turned it back in to [program coordinator]. And maybe um next 
year more information about the program could be presented up front so that before I put an 
X next to what I want, I have a better understanding of what the content would be. May~e I 
would, maybe it'd be great to meet with her to find out more. I don't know how much is ... to 
what extent I want to um know more about it, but definitely more than what I knew this last 
time when I signed up. 
E: Ok, great. And um, related to this so that would be, um we've talked about, can you 
expand on a little bit more on strengths and weaknesses of the programs? 
L: I think the strengths of the program included a couple things. The one thing that I've 
already talked about was the inclusion of international students telling about their actual 
experiences at Iowa state. I think that was an eye opening experience for some of our 
students who wouldn't have the slightest idea about different challenges or barriers that 
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maybe present here in Ames. So I thought that was a real plus. The other was the fact the 
definition of what it means to be stereotypical, um some of the other terms, those definitions 
were pretty clear and the examples were used students could relate to. So those will be the 
strengths. 
E: And weaknesses, you've talked about one of those. Is there anything else? 
L: I don't think so. 
E: And um, can you talk a little bit more also about the trainers, is there, for example what, 
can you tell me anything about the trainers and their presentation skills or anything going 
back that you could comment on that. 
L: I think we had four people there 
E: I think there was [presenter 1] and [presenter 2]? Maybe .. 
L: [persenter 3] was there. 
E: [presenter 3] was there ... yes, you're right. [presenter 2] couldn't go with them. Then 
there was um the international student. 
L: I don't remember [his/her] name. Um, about the trainers, the presentation style, I think 
were appropriate. They didn't read from note cards or had a script or anything they talked 
um from the heart or the head whichever, um, and I felt that was appropriate. Um, so I guess 
I don't, can't really comment too much on the trainers 
E: And what do you think about the material given to them? When it comes to handouts, um, 
is there anything giving them, not to giving them on ... anything, not included, maybe ... 
L: It may have been good to include something that illustrated the diversity on the Iowa State 
campus, um, if we want to encourage students to think openly and to um, to lessen the 
stereotypical view. Maybe if we had a list of or of the different international student 
associations that are here or maybe a list of um different countries where our students are 
from, maybe some specific information related to Iowa State related to Iowa State students 
that might be helpful. The information that was provided was fine, but I'm just thinking 
adding to it maybe something along those lines. 
E: So, you think that maybe have your students to reach out more than ... 
L: Well, not necessary reach out, maybe recognize the fact that Iowa State is not just 
compose of rural white farm kids, that we do have the international student populations and 
maybe could increase their awareness, I'm not quite sure in what respect, but, I don't know ... 
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E: It seems to me that when you're talking that it seems very important to you that your 
students get a sense that they live in diverse world and that maybe when they get out of here 
is important for them to recognize that there's not just gonna be them. And could you maybe 
L: Yeah. I sure do. I think it's very important urn ... The University does have an 
international perspective requirement for our undergraduate students. It does have a diversity 
requirement for undergraduate students. And typically those requirements are satisfied by 
course, by taking a class in anthropology or African-American studies or women studies. 
And the classes are fine, but one of the thing that I'd hope our students would do, would be to 
consider participating in study aboard experiences. And I participated in faculty and staff 
international urn study aboard experience three years ago to Costa Rica that really open my 
eyes up to the importance of appreciating and being aware of differences. I've led once study 
aboard trip back to Costa Rica and I was talking a second group of students here in a few 
weeks. And I really try to encourage my students to go on this sort of things rather than just 
talking a class because being involved in another country, another culture getting them out of 
here is one of the best thing that we could do for them. 
E: When you said appreciating and // ... 
L: Urn ....... I guess I don't know what you're asking ... . 
E: Urn ... I would say like, you said that it made you appreciate more urn can you give me an 
example maybe of, like for example, from your perspective ... 
L: Sure. From my experience spending a week to 10 days in another culture really made me 
realize what it means to be in a minority group. And urn really made me, urn I can't totally 
understand what it means to be urn a student of a non-majority group. But that experience I 
think was very beneficial when I came back to work in my position, and have the opportunity 
to interact with a students of different backgrounds and faculty and staff of different 
backgrounds. 
End of tape-------
L: I was just saying that it seems to me that there should be a close relationship there and urn 
could be a very good resource for us and for students. 
E: How can we improve? Urn what could we do to present the services or training available 
to coordinators or staff in University so they could probably can give it to students? What 
can we do to make it better services? What things would you like to see, done so, thing for 
your easier to choose. 
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L: Well, I've talked about it earlier, maybe to provide more detail description of what is 
available so that coordinators have a better understanding of what would be going on during 
the session. 
E: For example ifwe were to provide, for example this handout, let say we have it ahead of 
time, we give to you, would that be something that would be ... 
L: No. What I mean is something that maybe is an outline of the one hour that you'll be in 
the classroom or the one hour that you'll be presenting. 
P: Like proposal? 
L: Yap. That would have the brief description of the opening activity and then brief 
description of whatever else would be going on whether that would be presentation/lecture/or 
whether it would be a small group of students activity and a little description about what that 
would be. That would be more helpful for me as a LCC. As far as motivating students to 
attract their interest, I don't know how you can appeal to the students directly because a lot of 
students, a lot of students coming in as freshmen wouldn't really be concerned about um 
diversity and internationalization. I think they'd be just more interested in learning how to 
navigate the university and where the resource is and how do I manage my time, those sorts 
of things. 
E: Ok. Is there anything else that you would like to share with me that were not in here or 
anything at all that it would be helpful, or that you just would like to ... 
L: I don't really think so. I think I probably said too much already. So ... I don't think so. 
E: What would it like for you to be interviewed today? 
L: Uncomfortable. 
E: Uncomfortable? Could you tell me a little bit more? 
L: Umm, I'm not a, I'm not one that really interviewed. I'm not a spokesperson. I do lots of 
stuff with um recruitment ... I do presentation that sort of stuff, but ... umm I'm just not 
comfortable. 
E: Really? 
L: Yeah ... 
E: 'cause you don't seem to be uncomfortable. 
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L: Oh good. I'm more of an introvert type person. So, I don't really have a tendency to like 
being on, in the spotlight or whatever ... 
E: Could you tell me a little bit about yourself? 
L: Sure. Urn, I very much like what I do and working with students and I also enjoy working 
with Agr. Businesses and community college people. We make a lot of contacts there as far 
as recruiting students to our program. I like working with students informally. I was an 
advisor for, one of our extra curricular club for several years. I really enjoy that. Urn, so, I'm 
more of a people person, but more on an individual basis I guess. Urn, do you want me to 
comment on anything else or ... 
E: Sure. Go ahead. Anything. Really. 
L: Urn, I also very much family oriented. And so I've got three kids and a husband at home. 
So it's hard for me to balance sometime, my family and my work. Urn but it's also important 
part of my life. So. 
E: And how comfortable were you talking about ... since ... I mean. I was there and I know 
that a lot of people aren't comfortable talking to, for example, if [program coordinator] was 
the one asking you the questions, would you feel more uncomfortable or ... 
L: Probably, because [he/she] was presenting. 
E: Ok. So it'd easier for you to have me asking you questions? 
L: Uh huh. Because my understanding is that you're not directly responsible for that program 
than [he/she] is. And so urn my personality type also is ... , I'm very concerned about 
relationships and so I don't like having people mad at me or upset with me. This way we go 
through you. 
E: Oh, [he/she] won't be upset. This is very good feedback. Because there's no point on 
presenting program if students are not getting .. 
L: Right. 
E: I mean if our purpose is they really get something, you know, we really like for them to 
learn something and if they're not getting out of the program with what we really would like 
to, then there is no point. That's waste of money and waste of time. It's a waste oftirne for 
you too because you have, in a way, I mean, there are something that you need to cover in 
your class. And you really want your students to get the most out of it ... So. Anything, I 
interviewed one of the LCC before and I appreciate that you know there are something else 
that's what we would want to know. 
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L: Right 
E: We do need to make this work. 
L: Right. That's a whole point of assessment and evaluation is to make improvement. 
E: Yeah. Could you tell me a little bit about your LC, I mean think back in the fall, maybe 
the students, I know talked a little bit about the students and but the group as a whole ... 
L: Sure. The group was, is very much male dominated. We have two females out of thirteen 
students. And that was a real concern for me at first. But once we started doing things 
together, I didn't see that as a barrier or a drawback for the group .. I was surprise how quickly 
the student connected with each other. They're in several classes together um and they really 
connect with each other within their class and also outside of their classes. We didn't have a 
whole lot of activities at first semester. I think we had four different activities. And I was 
very surprised how comfortable they were with each other and with being here at Iowa State. 
So, um, I often wonder whether or not the LC has made a different for them because they just 
seem to be very outgoing themselves and be very at ease with getting what they need from 
Iowa State. So. That's not what we've seen in the last couple of years with new students. 
So .. 
E: So, you would describe them as untypical maybe this group 
L: Yeah 
E: Usually how are students? 
L: Um, some of, we've seen um, most of our students are not really academically strong. This 
group is very academically strong. Um, typically, students are more coming from rural 
backgrounds. They may not be as open and as receptive to new idea the new things. And 
this group is different in that aspect too I thought. 
E: You said that you were concern about having that many male ratio female .. what were 
your concerns? 
L: Um, my concerns were that all the guys would get together and talk about guys things, 
cars, tractors, or whatever. But you know the girls talk the women talk about the same things 
and they didn't limit themselves to what I would think that the group of guys would talk 
about. So. Very much a very good group of student to work with and very similar in their 
abilities, it seems like. 
E: Ok. Well I think this has been good interview. Thank you so much. I really appreciate it. 
LCC2 
E: Here is the form. 
[Signing a consent form] 
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E: I'll start with the main question. And the main question, would you describe for me what 
is it like for you as a LCC to participate in intercultural training program that was offered? 
L: Um, I thought it was really .. beneficial to me even though I spent a lot of time abroad. 
Mostly, Hispanic countries. I thought I had a good grasp of differences, but with the training, 
there are so many things that hadn't really known about or really considered. So, it opened 
my eye in a lot of ways. And I think this is really helpful information for somebody, either 
LCC, or a professor that teaches courses to students. We hope to broaden their outlook, give 
them more cultural information. So it's really beneficial ·in that way that I can take that into 
the classroom. 
E: You're saying that it's beneficial, that it opens your eyes. Can you explain it a little bit 
more? 
L: Yeah. There were ... actually I was looking through some of material that you passed out 
that Luiza was going over in the class. Some of the terms monochronic people, polychronic 
you know, I have a sense of these things but I never put terminology to them. These was 
new for me. And then actually see the characteristics listed, it becomes almost crystal clear 
when you think about your experience abroad. This is why people behave in such a matter. 
Sometimes it could be annoying to a North American, time concept for example, persons' 
space, relationship with friend and family which is so different than what we have in North 
America. Things that you're aware of but you don't really put a name on it, and don't really .. 
I don't think you internalize so much. And then I see it laying down on the piece of paper, it 
does hit home much more. There was another thing that she talked about, um ... proximic, 
the use of space -- call the personal space, again here is terminology we can use. And then 
the other one that it's really interesting was .. she talked about um .. yeah low context and 
high context, which again, we have a sense of Germanic countries. They have certain 
characteristics and Latin America has different characteristics. But again, these terms were 
new to me and I thought when you present it in a class it's nice to have that kind of 
information, not just give generalizations to your students. This is something that's been 
studied in the literature. It makes it more credible, I think. 
E: You also said that it's not only beneficial to student but LCs, professors, how can you ... 
L: I think it's really important for people like me and for foreign languages. We're not just 
teaching them languages, but we're teaching culture as well because the two are so intimately 
related. And I don't think you can teach one without the other. So in the language courses, 
for example you guys came to my courses, but the 303 which is the intermediate 
conversation, they don't really have a good grasp with the level of culture. Because most of 
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them have to take four semesters of that point -- most are grammar based. So we get into the 
conversation we're trying to bring um elements from different countries and talk about how 
people interact with one another. We had done a unit on gestures so when you all came in, 
this sort of solidified the whole lesson we had have. But even at the higher levels, you'll get 
students who .. some have studied abroad, so they have a pretty good grasp about differences 
in cultures. Again you get others who can speak really well but never been abroad, and they 
really don't have a clue that all this interpersonal thing happen. They don't know how to 
interpret it sometimes, physical cues, hand gestures, so on. So I think, um, me as a professor 
having this knowledge is something that I can relate to the students, make the whole process 
a lot richer. Not just the language but what goes along with it as well. You need to know 
these things. You go to Spain, you go to Bolivia, you speak Spanish, great, but if you don't 
know how to interact on another level you may have difficulty and they will have difficulty. 
E: Could you tell me about your decision to include the intercultural training program into 
your learning community? 
L: But the reason was that I knew a lot of students didn't have much experience with other 
cultures. Sometime they make some naive comments. They have certain ideas of stereotype 
about what is like .. everybody who speaks Spanish is either Mexican or Spaniard. And 
sometimes they have no concept that there are five standards dialogs of Spanish. It's very 
dramatic from country to country how many people actually speak Spanish. So any kind of 
information you can bring in is almost eye opening to some of them. Maybe they came from 
a farm in Iowa, never been anywhere, maybe not even out of the state, and they don't have a 
good .. um not good, they don't have good experience with other people ethnic groups --
nothing. Everything is white Iowa to them. Sometime is a shock when they come to the 
university and you'll see um maybe they have stereotype because they haven't had the 
experience and sometime you'll see some prejudices among the students because the lack of 
experience. And I think it's just lack of experience. So anything that can expose them to 
other groups of other cultures, other languages, is beneficial I think. I don't think it can be 
negative in any way. 
E: You said that like you see prejudice in some levels even though they didn't intent to. 
L: Yeah, well actually, there was a student in my LC, she came here before. Let's see, we 
just started in the fall, she came in last spring, from another state [state's name], in the 
summer. And we were talking about [LC] and she wanted to be a member. And she asked 
me, how many Hispanics were in [LC]. Well unfortunately we haven't attracted many um 
native speakers, mostly the students were gonna be Anglo. She said, oh that's good. And I 
said why, 'cause I thought she wanted a native speaker. She was oh no no that's ok, I want to 
be in but I don't want to live with one. I was very upset by that comment. I thought oh what 
does this mean and I also understand the same student has made comments even now, she 
was in [LC] she made comments about a couple of black students that were in the 
community. So, this is the kind of thing I'm talking about, which somebody who wanted to 
be in LC knowing that it's a diverse group. I'm really surprised by that kind of behavior. But 
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you'll see in the classroom as well. Um a student will make a comment they don't think 
maybe it's inflammatory because they just don't really realize it. 
E: This is actually closer related on impact of the programs on students. So, how do you 
think that they received the program? 
L: Well, students received it very well. I asked them in the class, what do you find 
interesting, what do you find helpful. And again, they have this general idea that Latin 
Americans are always late, so now they see that the time concept is the different. It's not a 
society where time as is important as here in our society. So I think maybe they are better 
able to accept these differences knowing that this is a cultural aspects. This is not laziness or 
disregard for other people's feelings. It's just cultural elements that are pervasive in that 
society and there's a difference. Maybe they don't like it but it's different and you try to 
accept these differences. Oh, I lost track of the question. 
E: it was um how they perceive the program 
L: oh the other one, one of the other one that you presented was gesture. They liked that one 
very much. Students seem to always like that sort of thing. But that had helped. I myself 
have made some terrible errors with hand gestures in other countries because I didn't know 
the difference. So I think they found that was extremely helpful. They'd know what to do 
and what not to do at certain places. So, I think in general they were really well perceived, 
They found them fun and interesting and they were a good learning experience. 
E: Are there specific examples of how it is fun, interesting? 
L: Um I think initially, there was one that you had they go up and participate, they had to go 
and do hand gestures and the other students guessed. So any kind of active participation they 
acted like they didn't want to go, but I think they're actually enjoying that 'cause that 
particular class has a good rapport one another. So, anything they can be actively 
Involved and be interactive. That's good. That's fun for them. 
E: We had four different programs, and from those four, you selected these two. What 
prompted you to actually select these particular programs? 
L: These two, I thought, fit better with classes that asked you to come to. The course that I 
was teaching at that time was a conversation and translation course. And the fact that you 
tailored your presentation to my translation class went very well, I thought. lt wasn't exactly 
subject matter that wouldn't work that well with the translation course, but since we were 
talking in that course about differences in advertising, how things translate from one culture 
to another, one language to another I thought it'd be helpful for them. So that was especially 
good when you tailored it. I think, did we do the gesture with that class as well? 
E: Um, I don't know ... 
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L: You came to my [class] twice. So you did both presentations with them and you only did 
one for the translation course. 
E: Yeah. 
L: For the conversation course, again we do so much, we do a wide variety things in that 
class. I felt both of those would be very beneficial to them. The other two I don't recall what 
we had, but it seems to me I didn't choose those .... 
E: one is stereotypes and ethnocentrism, and the other one was conflict management. 
L: Conflict management simply didn't fit with what we were doing. And I thought it might 
be too much to have three presentations to one class. Those subjects just happen to fit with 
what we're doing. 
E: So, after we presented it, you kind of did your own evaluation of the program? I shouldn't 
say evaluation, but basically you and your students discussed about the programs? 
L: Yeah. Not really in depth. I asked them how they, how it was received, did you think it 
was beneficial, what did you like the best, what kinds of things did you learn that you didn't 
know before. It wasn't anything in writing, it was oral, informal discussion with them to see 
... Because I wanted to know if is this something I wanted to use in the future. I found it 
beneficial, but what I like and what they like is not always the same thing. But they were, ... 
they pretty much agreed that they thought it was beneficial. 
E: So in the future, do you see yourself requesting more of these programs?. 
L: Definitely. Definitely. And I would, I'll be on sabbatical next year. So I won't be using 
any, but I'm gonna explain it to [staff 1] who's gonna take over [LC]. And next year that 
actually will have someone come to [LC]. 
E: Along those lines, it's interesting to me looking into this program. What do you think are 
the strengths and weaknesses of the program? 
L: The strength I think it's the subject matter. It was very clearly laid out, the handouts, the 
way it was presented. It's nice to have foreign students come as well and give a different 
perspective. I think the students really enjoyed that. I don't remember the name of the 
gentleman who came to the one, he's from [country], tall fellow. 
E: Oh, [name]. 
L: Yeah. He talked about I think .. marriage? Customs? 
E: Yeah. 
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L: Which is so different from many things we're uses to. You can see the students' eyes wide 
open listening to that. So I think it's very, very well done. Tthen you have an American 
student talk about her .. 
E: [name] 
L: I think they really related to that. As American students who plan to go abroad to hear 
somebody else's experiences. The only weakness that I can recall was we seemed to run out 
of time. That was probably my fault because normally your presentations are hour - hour and 
a half, and we only had an hour. So when they gave the handout to students to do exercises 
in small groups there wasn't really enough time for them to discuss and finish them. Then for 
you guys to illustrate their responses. So that seemed a little hurry. And that's the only thing 
that I recall thinking. I wished we could have spent more time so the kids could talk to one 
another. 
E: When it come to the design of the program thinking about handout, thinking about how it 
was presented. Would you include something else in there? Would you take something out 
of there, and replace it with something else? Is there some information that we should 
include there you think is very important we don't have it? 
L: I can't think specifically right now what. The only thing since, and this may not apply to a 
lot of people, but since I always teach in Spanish, when I bring people in, I want it to be in 
Spanish. I know that's not always possible. And the fact that you work with the program we 
were able to have some in Spanish. In the future, if they have a Spanish speaker, it would be 
great to have all the handout in Spanish cause we're trying to reinforce it. I think it'd be great 
material to learn in the target language. I don't know how possible that is. I know [program 
coordinator] is an expert. 
E: I'm the only one who actually speaks Spanish. This is an advisor that speaks Spanish, but 
I don't know how well she speak Spanish because I never heard, never listen to her speaking 
Spanish. In fact that when something comes that needs to be translated, they come to me. 
And there's some body who just started there who has a lot of experience in Latin American 
countries and she 
speaks some Spanish, but I never really listen to her speaking Spanish to know how good. 
L: We have so many students that study Spanish that you can really target this department. 
I've talked about the program to a lot of professors and they had no clue. I don't know why 
they don't know about it. Some of them only know about Peace Corps, "I promote you guys 
you have been so good to me," but there are some other professors interested in. I don't 
know if you came into any other classroom in this department. 
E: No, but you see, I wonder too, the thing is the money, that was the grant money for LC. 
OnlyLCC ... 
L: Oh, I see. But it's something that would be so great for students in this department. 
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E: So you think that there is demand// 
L: I think so. You promote it just a little bit, I think you'll have a lot oftake:rs. Especially if 
you have somebody that has experience in a specific country and go to a French class, 
somebody who's lived in France, that would be excellent. So many students study in 
Spanish, if you could tailor a little bit more to Spain, cause a lot of our students go to Spain, 
or go to Mexico -- a lot of them go Mexico. I think they'd find it very very beneficial. 'cause 
the presentation you gave is excellent. But a little less general and targeting it, narrowing it 
down to certain country, I think it'd be great. 
E: That's interesting to know. But right now the grant money is only for certain students, but 
I know that in the department there, they're looking into how to improve services. So it's 
good to know that that would be something that we could do too. 
L: I think if you talk to the Chair, she's really receptive to that kind of things. She'd promote 
it like crazy. 
E: Oh great--great. And I don't know if you can think about anything else about how your 
students reacted, how did they react to the program? 
L: Um, no overwhelmingly, positive. No, I don't think I have anything else to add to that. 
E: And just thinking back about probably after the program, were there any changes on 
probably students attitudes or something that you could put your finger on? 
L: That's really hard to judge because our conversations are you know oriented to the subject 
matters. Not of outside interaction about his kind of topics. So, no I really couldn't judge 
that. 
E: Ok. So is there anything else that you would like to tell us about the program in general or 
your students or .. ? 
L: Not .. I think I've already said that I think it's an excellent program that should continue, 
should be expanded. Most Spanish speakers if you're gonna leave .. that's really all I can 
think of. 
E: I am also thinking about when it comes to LC, I know from other LCC I heard that 
sometime their students come to class, and they're not very well informed of what the LC is. 
What I have understood is that sometime, there're an advisor who signs them to the LC and 
them the LCC takes it from there. Other time, the LCC is the advisor so then there're less 
problems. I heard for example that from this LCC, this person said that he 
had .. his students didn't know they're in the LC when they had signed up, so is there 
anything .. 
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L: Our situation's kind of unique. Every LC's so different, but our students have to apply 
through me to get in. And we're not course based at this point. We're gonna have a course 
next year that they all need to take, so they all know they're in there because it's only 
residential and they have to go through some. So we don't have that kind of the problem. 
We have some participation problems where they don't all participate as much as we would 
like. I've heard that from other LC. They're so busy they don't have time for anything extra. 
But, we've had some new freshman coming, we're targeting the incoming freshmen. We sent 
the material and then we have a web page they can apply on line then I get the email when 
they apply. So .. everything was filtered through me. And so, in that sense we don't have any 
kind of a problems. They chose to be there. 
E: When you said that they don't participate. Could you give me more examples? 
L: It varies. Last semester we offered one credit and they signed the contract that they had to 
participate in certain numbers of activities. And that went alright. They were relaxed for a 
few weeks, then they started getting bogged down with school. They participated less. We 
have dinner once a week. We get together and speak Spanish. We had movie nights, game 
nights, other social kind of things - speaking Spanish. The participation's kind of varies. 
You'll get ten one time two or three the next time. That's the kind of thing, I mean, which 
seem to be common in any kind club or ... group. 
E: What was it like for you to be interviewed? 
L: To be interviewed? Now? 
E: Yeah. 
L: Slightly nerve wracking, especially when you're taping me and you're gonna transcribed 
every word. I've been interviewed several times for [LC name] things. So, I'm starting to get 
used to it now. 
E: Could you explain a little bit more about nerve wracking? 
L: Oh. Even though you tell me it's anonymous. Nobody's gonna read. Nobody knows who 
you are. I mean, I've done studies too. I've told them the same things, which is true! They 
don't know who they are later, but .. I don't know. It's silly thing, like do you sound articulate 
on tape? That's kind of thing I'm talking about, not, not content because I'm telling what I 
feel about your program that all true and valid. So. 
E: Oh, can you describe for me probably your LC? I've read things on paper, but it's nice to 
see things from your perspective. 
L: Like, kind of activity, how it function? 
E: What it is? What -- how it's function, whatever you think it's important. 
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L: The purpose was to pull together students who are interested in Spanish language and 
culture and basically give them a chance to live together, interact with one another outside 
class in the language. There's a lot studies about motivation, socialization concerning second 
language acquisition. That's one ofmy area of interests, adults learners in second language, 
but social factor, social and psychological factors. That's what I did my dissertation on. So, 
knowing that in class, interactions are limited// hoping that by interacting with one another 
in social activities, students are more motivated to learn and they're also interacting with 
native speakers 'cause we have peer mentors there to guide things hoping that their linguistic 
ability will increase, and they'll be motivated to study abroad. And that really is working. I 
think that five or six going abroad next year. So. I'm really happy with that result. Lots of 
them are becoming second major, I think four or five have come to me and asked for help in 
having a second major in Spanish. So, those are the kind of things I hope to see and we're 
seeing those. So I'm really happy with that. Some of the students, I think, I have five of them 
from the class last semester, couple of them very shy, didn't want to talk to much, but you see 
them starting to grow and feel more comfortable. LC students are some of the best students 
in the class. It's not only my view, the other professors 're saying the same thing.. They 
know who the [LC]'s kids are because they seem to have more confidence. They're speaking 
Spanish everyday. So those were the goals of the program and sometimes they get frustrated 
with lack of participation. But I see all these other things happening. And I'm really happy 
with that. So I got off track? 
E: No. Could you tell me with your students, what was it like for [LC] does it run for a 
whole year. So what about this particular LC and particular students, would you describe? 
What is it like for these particular students, if you have to describe this LC right now. 
L: It's a pretty unified group. I think they're diverse, but unified. Diverse in the sense that 
we have majors, non majors, some studied abroad, some haven't, some are going to study 
abroad. I think a lot of them work long hours and there comes of our lack of participation, 
'cause they simply aren't around. Some of them are very quiet, but they seem to be coming 
out of their shell. Probably you should be talking to the peer mentor. They could give you a 
lot of inside information because they're living with them. But um it's a fun group, some of 
them are more active, and they promote activities while others are just kind of quiet and will 
participate but don't initiate. We've every age group, freshmen to senior. Every major you 
can imagine. Is that the kind of thing you want to know? Type of students? 
E: Yeah. What about composition, like most of them are from rural Iowa or you have people 
from ever type of background? And when they come to you how much exposure do they 
have to .. 
L: Let's see, we have one student from Sudan. But he lived in Cuba for a year. I have 
student from Texas who's Chicana. I have a couple form Chicago, and one from Nebraska, 
the other one're from Iowa. So it's not, well it's an ethic group. I guess we don't have many 
native speakers, the fellow from Sudan and we have this girl from Chicana. The closest that 
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we have for native speaker. The majority are white students from rural area I would say. But 
of those, five have studied in Spain already, so they have pretty good level of Spanish. 
E: The last thing would be, could you describe yourself? 
L: I'm kind of quiet, keep to myself. Sometimes being LCC 's kind of difficult because you 
have to be outgoing and social, but I'm not terribly either one of those things. So, sometime 
is hard. I'm pretty hard worker, organized;for the most part. 
E: You said it's kind of hard to be LCC. 
L: It's really hard. It's really demanding. I know when [staff I] take over the next year, he 
was able to negotiate course release which is really unique. It's been very difficult this 
semester because I'm teaching three high prep courses, plus [LC]. It's just I have no time, no 
time. We couldn't even get together. So I think LCC needs some kind of help, not really 
money. Because the money doesn't mean anything if you still don't have any time. So it's 
very good that our Chair recognizes that this is a valuable program and is giving this course 
release time to [ staff 1]. I think most LCC should have some kind of help like that. Because 
there're so many more things we can do if we only have some time here. I can't leave my 
duties in the classroom, I simply can't. That's my main job, I wouldn't allow myself to do 
that, so other things suffer somewhere. Sometimes I feel like I can't dedicate my time to 
[LC] as much as it deserves. 
E: What are the things that you would like to do? 
L: I'd like to spend more time over there, spend more time with them. The peer does a very 
good job, but sometimes we have activities in the evening and I'll arrange to have 
presentation and all students go over, but I don't always go myself 'cause I just can't. We just 
had a presentation called Street Spanish where [name] and peer mentor presented slang from 
Bolivia and Spain. And I rounded up with students from the department, some of my 
students also went to the presentation, but I didn't go myself, and I really would have liked 
to. So that's the kind of thing I mean. I would like to have them come over here and do 
some activities. It's hard to get them all together. But I have meetings 5-6 almost every 
night. There just isn't no time left. So that's what I mean by that. 
E: Is there anything else? 




E: Could you just tell me a little bit about yourself, where you're come from and la little bit 
I 
about the background? · 
S: I'm from very small town.just west of Ames. About 45 minutes and um, I grew up on a 
farm out in rural Iowa and I graduated with about 15 kids in my class and that's how small 
we really are and um. I got 2 brothers, my mom and dad. Um, my oldest brother lives up 
here in XXXX, and he works here. My youngest brother, he is in high school. My dad drives 
truck. My mom works in a factory in XXX, Iowa, which is a little bit out of town. And I 
don't know, what else. ' 
E: How did you end up here? 
S: I ended up here because um I had it nailed down between a smaller school which it I was 
kind of what I used to. It was just a technical school and here. But I kind of decided I'm 
coming up here because I knew a lot of people up here and my brother was up here, that kind 
of help me a little bit. And I don't know, I've heard some negative things about two-year 
schools. You get a lot more out of four years school. So I guess just one day I woke up and I 
said I guess I'm gonna go to Iowa State. 
E: It's interesting that this school is more prestigious and also it was more familiar when it 
comes to knowing the people? 
S: Yeah, I know, probably thirty something people up here. Where I would have been the 
only one at the smaller school that I would have known ... but, um I don't know, sometimes I 
wonder what it would have been like to go there. What would have been the differences? 
But I don't know, I guess I'll never know. (laughing) 
E: You wonder. .. 
S: I don't know. I mean, I like it up here but for me it's pretty tough. I don't know, just 
because the class ... class wise I think it'd have been a lot easier and at the technical school I'd 
have been doing a lot more hands on stuff. And I learn a lot better doing hands on stuff than 
I do just reading a book and stuff like that. That's some of the things I would have like a lot 
better, but ... 
E: So you say it tough but when it comes to more like academics and you would prefer 
something that will, basically you would be learning as you study, like running a lab or ... 
S: Yeah. I mean I, for some, I've never been able to just read a book and be able to memorize 
all of it. But ifl have actually liked when I'm working on the farm and I do something. I 
learn from my little mistakes. You realize not to do that again and for some reason I just 
learn a lot better. You know, it sticks with me when I can actually see the stuff, see the 
things around it. 
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E: Books just seem more abstract and 
S: Yeah, I mean you just got to read it and think of what that might look like or how it 
might work but when you actually doing it you actually see the little things that go along 
with it, but I don't know I'm learning. (laughing) I'm adjusting so ... I'm doing a lot 
better. 
E: Now that you talk about adjusting, how has the LC helped you to adjust? 
S: I was pretty impress with the LC because we did little things together and now the . 
group that I'm in, we are extremely close. I mean we ... two the other kids and I last night 
they went home with me. They took me home last night so I could pick up some stuff 
and, you know, we spend a few hours together, you know, that made a lot better instead 
of just driving home by yourself, we chatted the whole way. We know a lot about each 
other and you know we got interactive really quick. But I don't you know if I would have 
made some many friends just in classes you know. But when we're in that small group, 
you know, we weren't afraid because my biggest class ever in high school was there was 
maybe 12 ofus in that class so, you know. I coming up here my first three classes were 
like three hundred people. It's like it's kind of intimidating. We just ... we got to know 
each other really quick. I thought it made it a lot easier to ... you get comfortable being in 
class some stuff like that. It is nice that you can ask them questions you don't have to go 
up to strangers ,and think that they gonna think you're stupid or something. But I really 
impressed with LC because like I said, we're so close like now, we all hang out together, 
stuff like that. So it makes it easier for us, we go and we study together, stuff like that. 
E: So, can you elaborate a little bit more about being impress. One of the reasons you're 
impressed was because you're experiencing this closeness that maybe you experienced 
when you're in high school. 
S: Yeah. 
E: Can you elaborate a little bit more about being impress maybe is that the only reason 
or there's some other things? 
S: At first, I don't even know what LC was. My advisor just mentioned it and I was like 
OK you know, I didn't what it was and they didn't really explain it that much 'cause they 
were getting started and I said you know what the heck. Do you recommend it? They 
said yeah and you should try it and I was like OK that's fine. And so it just ... they kept . . 
us interactive together, we did a little stuff, little projects so. And it brought me back to 
my high school day where I know everybody in the building, from seven grade to twelve 
grade and I knew all their families. So I'm starting to do that. 
E: One of the things that you just mentioned right now is that LCC, the advisor, sometime 
the LCC and the advisor is the same person sometime is not, in your case is the same 
person? 
S: Yeah. 
E: Ok, so when, [LCC 1], isn't it? 
S: Yeah. 
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E: When [LCC 1] brought that up, she explained it in detail? 
S: Not really. 
E: When did you learn about it? Was it before you came to Iowa State? Oi was it when you 
were here the first semester? 
S; it was, actually when I came here during orientation and I signed up for classes. When I 
first talked to her, the first time I ever talked to her, and I was signing up for classes with her 
she mentioned about the learning team basically where a group of guys or people get the 
same schedule and pretty much you do other little activities together and stuff like that I was 
like, that could probably help me out since I'm from such a small town so I was I said ok and 
then ... 
E: Ok, and um, let see would you describe your LC? 
S: As a whole? 
E: Yeah, like you're in the LC and somebody ask you tell me about your LC because 
probably they're interested in joining or whatever, just from your point of view. 
S: I'd say that there's not a whole lot of work involved. It's not like an extra class so you 
don't do a lot of work but it gets you involved with a little, some little things like you know, 
the presentations that we went through. We have different people and the college of Agr 
come in and talk to us so we got, kind of an over view of like the college of Agr and the 
people in it and um like stuff like that. When you're in a small town, and we're all, we don't 
have different races or anything in our town so you know I never even thought really thought 
about stuff like that so and I also said that you get to be really close and it makes it easier, I 
think. 
E: And I know that in the LC, one of the things that they did was that they brought people 
from the department to talk to you about different choices or career choices within your field 
is that right? 
S: Yeah. They brought in ah different people from different areas where they ah like the 
major thing they were doing whatever sessions or whatever they were doing like a study 
abroad like career day stuff like that. They give us a like special information about that so 
we could look in to that give us different things to think about. 
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E: So basically they give you information about like different services in the university and 
exposed you to them and then it would be up to you if you were interested or not. 
S: Yeah. They didn't actually say, whow you have to go to this and check out this. They just 
thought out a lot of different opportunities let say we have a chance ifwe thought that'd be 
interesting we could look, they'd give us where we could go to find out more about it stuff 
like that. 
E: One of the things thatthey presented was intercultural training program about stereotypes 
and ethnocentrism and I know it's been awhile so it's going to be a little bit hard just to think 
about that but I think it was September 9th or so. When you went into the classroom and you 
have, I guess that she talked about it before the class and she said there's a somebody coming 
for this presentation about stereotype and ethnocentrism, what did you think? What were 
your thoughts when she said something about what is going to be in that presentation? 
S: I don't know I didn't. Let see, can't really remember, you know I ... It wasn't no big deal, 
you know, I didn't freak out about it or like I don't want to listen to this. I was willing to 
listen. 
E: When you were in the actual presentation, I know it's been awhile, but um what did you 
think of the program overall, they way that it was presented maybe or anything else? 
S: Um (long pause) I thought you know that they had this one kid come in he was from ... 
E: Bolivia and he's a Spanish speaker. 
S: Yeah. I thought that was fairly interesting because it shows the perfect example of what 
somebody would think and then end up being completely different. So I thought that was 
really interesting. I thought it was like the perfect example of what someone might think 
about so, you know, I thought that was pretty good and it just got me thinking about do I 
actually do this stuff? and you know, ifl do how can I change? .. I'm an easy going guy so 
you know I just thought you know, it made me think like do I actually do this or how .. how 
could I maybe change it just a little bit ifl am and so ... 
E: When you say it was interesting it made you think, how, ... was it important? 
S: I don't know, I guess up here you get around it everyday and you don't wanna ... if you 
actually think about it and you get it in your mind then um you don't for some reasons you 
don't accidentally slip and say something somewhere you know by accident you know it's 
just in your head, so it's in the back of you mind. It's not just buried away. It made me aware. 
E: Aware? 
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S: It made me a lot more aware of stuff that went on around here. Like I said, I've never 
been around any black people or any you know anybody else. I'm from a very small Iowa 
town, you know, everybody's a farmer. It just made me aware of that you know. 
E: Is there any other aspect, 
S: what was ... ? 
E: or I mean the program in general, were something that you saw in the program and you 
didn't, you didn't care too much about it or they would replace it with something else? from 
all the activities, are there any other strengths of the program that you see ot are there any 
other weaknesses? 
S: (long pause) I don't really know. Just that like little activities like this I thought I was like 
good 'cause you think there're just like everyday things that could be anybody that's involved 
with it. I thought that's good activity um I don't know what else. 
E: What things that you would include in the program like this that we didn't offer? 
Maybe thinking back, something that you did not enjoy or something you say oh yeah this is 
something I care about or? 
S: Maybe if .. if there were a couple more of the speakers. I thought that was interesting to 
hear what he had to say I don't know. Some other, stuff if I remember, right was kind of 
long and drag out a little bit ... but when it got to him speaking it was like you know you 
actually hear the actual thoughts and stuff like that. I thought that was really interesting so, 
you know, kept me awake stuff like that. · 
E: What you're saying is that a program like this should be more interactive? 
S: Yeah. So while there're some activities that I thought were interactive, there were some 
activities there that maybe some people could care less because they're too long or maybe 
there stretch out too much of points. Yeah! That's basically it. It was so long ago but I think 
that there were a couple spots that just they seem like dragged on and were slow. It hard to 
kept you know, pay full attention to and so I don't know, whatever to kept them interactive. 
E: Probably too much, probably theories behind it or 
S: Yeah maybe that's probably the best way to put it. 
E: Ok and um what about the presenters, do you think that the program was? .. 
S: From what I remember I thought it was fairly related to you know what's going on like this 
level but that's from what I remember. I didn't you know, nothing to stands out to say that. .. 
this is like this is from past time from younger days. 
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E: Ok. What about the handouts? 
S: I don't know. They were pretty to the point. Just list of like major facts like else stuff like 
that. 
E: When it comes to a program like this, intercultural training program in general. What do 
you think about having program like this one? 
S: I think it's all right, you know. Like I said I've never been involve with it It kind of woke 
me up. Let say because, so I think ... I felt that it was pretty good 'cause it is something good 
to provide for students. Some may argue that they've been around it you kriow, from bigger 
schools like Chicago, stuff like that. They're around it everyday of their life, they're aware of 
it but I thought it was good because like this is completely different from where I'm from so. 
E: So I guess that you think that program like this ... do you think that it helped you relate 
better to other people or? 
S: Yeah, I think, I think so. Because I talk to anybody and at first I was kind of scared ofit 
because you know I've never done it before and then it was like well why not I never have an 
opportunity before so why shouldn't I, now that I do have the opportunity to do so. Um .. 
E: When you say "Scared" do you, can you tell me a little bit about it? 
S: Scare, I mean I didn't feel comfortable going up and talking to some people because you 
know they're like black people I never talk to them before so I decided I didn't feel 
comfortable. Now I just go up and talk to them say "How is going?" stuff like that. So now I 
got some friends they're different races. 
E: Does it feel the same when I probably with person that if you know they might not speak 
English? I just try to compare both of them and how ... or maybe you think they don't speak 
English or their accents you know they have a very ... hard to ... 
S: I still haven't really adapted to that. That has been tough for me you know because 
sometimes when you can't completely understand them. I don't know it just confuses me and 
then makes it award to try to talk back ... so and we have to do that so I haven't been around 
that too much and you don't see a lot of that in College of Agr. So you know, I'm ... I haven't 
been around that too much. So I don't know what I can say about that. 
E: And what do you think about multicultural program in general in learning or LC having to 
go through programs like these ... ? 
S: I don't know. I seriously I think everybody should. Like we went through this I think it .. 
it's not harmful to anybody and it can only help so as if it's up to me I feel they should all go 
through with it, everybody that comes in the here because you don't know which people have 
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been around it and which people haven't. So if everybody goes through with it I think it will 
be better for sure 
E: "For sure" in that they would ... ? 
S: You know it kind of woke me up or makes me aware ofit so and maybe the people have 
been around it before, maybe they're doing stuff wrong. They were brought up with it wrong 
so maybe they'll see the right way and then they'll go ... I don't know what else. 
E: So I guess what you're saying is that ... even though they have been through the experience 
they might not know how to handle that is that ... ? ·' · 
S: Yeah, maybe they do not know how to handle it or maybe they did stuff different ... 
differently. So I don't know if they see another side of you or another side of it maybe you 
know they .. I don't know how to put it. 
E: Open their mind? 
S: Yeah, open their mind a little bit more. 
E: Ok. Is there anything that you think we should have asked and I didn't ask. Or is there 
anything else that you would like to share or ... 
S: I don't know. (laugh) 
E: I guess my last question is what was it like for you to interview today? 
S: I don't know. At first I was ... I'm not really good at speaking with people I don't know but 
I don't know I feel like I did alright. 
E: Were you comfortable, uncomfortable? 
S: Yeah, I feel pretty comfortable because I don't know I guess I'm learning to that. Because I 
have to do it all the time I don't know. So I guess I'm just getting better at it and other than is 
hot outside. (laugh) 
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E: Could you tell me a little bit about your self? 
S: Um, I live in the country and live in a small town like 50 people. I went to ah, one of the 
high schools in Iowa, they had ... [town] with the high school maybe 3500 people at the most. 
It's just kind of small local farming community. I've a sister and we live both with my 
parents. We live like half mile form grandpa grandma. My other grandma, she lives in the 
town I went to high school just like ten miles away. All kind of close. 
E: And your parents are farmers or? 
S: Um, they started to be um ... they both have full time jobs in the town that I worked and 
then they just bought some land like five or six years ago so they're trying to get into 
farming. So that's what they wanna do but they can't afford to do it right now. 
E: And the how did you end up here in Iowa State? 
S: I never really,// to go to college //kind oflowa State I guess, so. Just decided to come 
here. I mean no real reason that I come here, just close and that's about it. 
E: And how did you hear about this LC stuff? 
S: When I came for orientation. They were talking about it, said it would help pick out our 
classes. That was a main reason I did it 'cause I didn't know how the system worked or 
anything like that yet so it. Set up most of my classes and that was fine with me and I just do 
what they say// After we got into it we got to learn how to become friends with other people 
and we met new people when we got here. 
E: I'm just reflecting about what you said. You learned about LC through the LCC then? 
S: I'm not sure if she was or not. She's an advisor. 
E: [LCC 1]? 
S: Yeah, [LCC 1]. 
E: She's the coordinator. 
S: Yeah, then she was the one who told us about it. A group of us that were there together, 
we're all taking it and thought it was a good idea, so we did it. 
E: So you weren't by yourself, you had like a group like an orientation? 
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S: I had another friend from my hometown with me and he's in the same thing. So we did 
talked about it then just the people were on the room with us we kind of talk to it.// nothing 
real formal or anything like that we didn't know who we're talking to. 
E: What she explained to you when you went into that? 
S: That we would have some short meetings, LC, they said we would do stuff together and 
they would get to know each other and they did set up our classes basically .that's about all. 
E: So basically like a how to set up the classes. 
S: Just basically help each other do that kind of stuff. 
E: So it was more focus on curriculum of ... to be able to finish ... what is your major? 
Agriculture? 
S: I just switched yesterday. I was Agr study and now I'm AST -- Agr System Technology. 
E: So basically they will help you select the right courses in order for you to finish your 
bachelor? 
S: That what I thought originally. But half through it I just found out it was just the first year 
the only time that we did it, the LC. Next year there is no LC so basically it just help you get 
started right away. We got some classes that we couldn't get into because it filled up before 
the freshmen can enrolled. So it got us into the those classes and couple of our classes are 
link because I got English and Agronomy and they are linked so we have some assignments 
to do for both classes and they are the same things we just have to make copies. So it just 
kind of helped us get used to college stuff and basically helped us out overall I mean. 
E: So, it's more geared toward academics then? 
S: Yeah. That's what I though anyway, at first. But I mean, the second goal was just to get us 
to meet other people from other places. I mean it kind of if we're all together all the time and 
we'll talk. You just see one person in one class not necessary go out and talk to them. If you 
see them all the time, get to talk to them, become friends, I think that was a big part of it too. 
E: How would you describe your particular LC? 
S: Most of us in there become friends, know each others phone numbers and go out and stuff. 
Like we just got back from out trip from Kansas City. They did that kind of stuff. I mean we 
get to be pretty good friends. 
E: In the LC since [LCC 1] decided to included this program, ethnocentrism and stereotype, 
can you tell me what are your thoughts or any reaction or anything you can tell me about, 
[LCC 1] came in and said "we're gonna have a presentation basically from [program 
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coordinator] and she's going to talk about this." Can you think back what maybe the reaction 
or your thoughts? 
S: I didn't really have a thing. We kind of done stuff, like, not stereotype but we had people 
come in and talk about different things and I just thought it's like another day. I didn't really 
think anything about it. I wasn't excited about it or bored about it, it's just another day, just 
something different. 
E: What other things were covered -- the other people that came and taught, what other 
things were covered? 
S: Just ... I know some of them talked about scholarship, how to get internships, just different 
things you can do in Agr, some of them are clubs that you can join. I can't remember, last 
semester we got tons of that. 
E: General services that were provided? 
S: Yeah, like that. Just try to get where is everything that were provided to us and stuff like 
that. 
E: When this program in particular, the stereotype and ethnocentrism, what are your thought? 
What do you think about the program in general? Would you describe for me what was it 
like for you as a student? 
S: I kind of had a good understanding about it before. But I mean, I just, you know, you 
don't think about it everyday. It just kind of make you think about it and realize it happens 
more than you think. Even though, I mean sometimes it happen unintentionally you don't 
think of it being that way but actually it is. I mean it just make you think about it more I 
guess for a while. 
E: You mean the stereotype? 
S: Yeah. You don't realize what you do sometimes. You know you're not intentionally 
doing it, but it just .. just the way you think I mean it kind of made you think about it for a 
while, it made you think back of what you've done, how you act and stuff like that. 
E: So you're saying that somewhat it made you're more aware? 
S: Yeah. 
E: So can you tell me about the strengths or weaknesses -- when you go through the handout, 
and you think about activities that were given or presented in the program. 
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S: I felt, I mean you definitely have some stereotype and stuff about them. And I guess from 
my point of view not necessary bad point about them but more of ... I don't know just ... I 
don't know. 
E: You mean, you're talking about ... 
S: In the exercises, you know I can write things down for each one because I have a general 
idea of what they are but I mean I don't think they're necessarily bad things that I wrote 
down, but I definitely did have some presumptions about each. 
E: So, probably the activities help you out too? 
S: Yeah, because .... I'd say they help because I mean it just got you thinking more. Like the 
first one, the cab driver made you think They're like most people. But that bring them back 
to like people, I mean like taxi driver in American makes you think about. It happens here 
too, like everybody I mean it just not other races I mean you have about everybody whether 
you realize or not. 
E: Could you comment a little bit more about probably the activities or the program as a 
whole? 
S: I thought it was pretty good. I mean the activities made you ... definitely the first one, it 
made you think about more American thing I guess and then when you got back to the 
different races in your first response that you thought. It made you think more like 
worldwide I guess I'd say. I thought they did a good job I mean. I thought they did a good 
job of making you more aware of ... stuff like that. 
E: Could you tell me a little bit more about the strengths and the weaknesses because we're 
interested in knowing what can we do to improve the program in general, what things were 
good so we can keep them? What things that were not that good so we'd have to change? 
S: I thought the activities .. you would do them individually and then everybody do it and 
then they went back and talked about it a little bit just see what everybody else thought. 
E: Which activity are you referring to? 
S: Um// 
E: Did you have like .. I know that sometime they presented some cultural incident, did you 
the cultural incident too? 
S: I can remember. I can't. 
E: Are you talking about the last? 
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S: I was just mainly talk about those two that you're talking about. 
E: The first, oh ok. 
S: It just of made you started out thinking about it. Just made you ... I don't know. I guess it 
just brought your attention. You don't necessary think about this stuff everyday but it just 
bring it to your attention when you have to write it down and you actually see what you 
wrote I thought that was nice and when you got done and everybody went through what they 
wrote down for the first response and you can see what everybody was thinking and how 
some people think and how theirs different from other people. Just to get ideas, I guess ... 
how other people react to those questions. 
E: What about the weaknesses and things that we should included and we didn't include 
there? Things that you would like to hear more about it or? 
S: I don't know ifthere're any weaknesses. I mean I thought it was all pretty good. I mean 
you got ... I think they got over the point that they felt what they're trying to accomplish, it 
brings to our attention but I don't know. 
E: Any suggestions? 
S: I guess we didn't really know that .. I mean we probably didn't know that it was gonna be 
on that day that they came and did it. But if I had a time and think about it more, that might 
help a little. I mean just kind of get in your head even if you didn't think about it a lot and 
maybe think about just five minutes or something just to see what you remember what you 
didn't. I think that might help a little. 
E: You mean some preparation time? 
S: Yeah. I think that might help a little 'cause we .. ifl remember we kind of walked in and 
"this is what's going on today" and we ... Yeah I think a little preparation time might help. 
E: We kind of caught you guys by surprise? 
S: Yeah. I mean not really by surprise but we weren't ... we didn't know that you're gonna 
talk about that. 
E: This was .. a little bit different from most of what you guys were doing? 
S: Yeah, I mean most of them are toward like campus and Iowa State and what services, stuff 
like that, and this is just kind of I mean it didn't really have to deal with that it just kind of 
you know it's different subject and ... 
E: So is there any like ... I'll try to rephrase it, this didn't seem related to the campus? 
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S: Yeah. But I mean it was but because you know once you've come to campus there're a lot 
more things you are exposed to stuff like that. I mean this is interactive I guess it was. But 
the other one was like services that were provided like health center, internship, offices we 
can go and visit. I mean this is just kind ofto gets us to think about how we weren't the only 
one here now I mean we had everything else to deal with. 
E: I'm sure you know after the program what was the reaction that you and your friends or 
people in the LC think about the program? 
S: I guess we didn't really talk about that much. It was just something that we did during the 
class and afterward we just king of forgot about it. 
E: So it was just something in the class. 
S: I mean, we didn't necessary went home and talk about it a whole lot, but I mean .. maybe 
on the way back to the dorm we talked about some answers that other people said. We 
thought that it's weird but we didn't give it a lot of thought about it. We didn't give it a lot of 
thought about it. It was just Ill actually learn a bunch of stuff about it. It just kind of 
something we go through. 
E: What do you think about this type of program for the future? There're gonna be more 
students, freshmen coming in and they're gonna be enrolled in the LC, What do you think 
about this type of program being offered? 
S: I thought it was good I mean, it definitely talked about some other things that you do and 
some of the response that you have when they asked questions. I don't know if it had the full 
effect of what they want that we're actually trying to change. I don't even know if they want 
us to try to change or they just want us to think about it but it probably I probably wanna .. if 
I was a freshman to have it, given it to me, especially if I came form like a rural setting or 
//want to expose to anything else but like foreign people, it definitely help t~emjust get them 
thinking about other people in different culture and everything. So I think it definitely would 
help, I mean it helps. 
E: Can you tell me how the examples helped you out? 
S: I guess it ... , it just when we said what we got for our first response, and then the instructor 
told what actually happened or why the things are, it just makes you connected to and see 
how you were different or how you were right. It just kind of help you see so you learn how 
to respond or how to think about it, instead of what you heard before. I mean they tell you 
what they know from the experience this is why this happen and it's not because of what you 
thought and because of this .. just helps you understand. 
E: You're saying that it helps you understand people because they might be reacting certain 
way because ... 
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S: Yeah. I mean it definitely something you have to think about when you hear things too 
'cause you're not from small town anymore, you're in a city and you expose to so many 
different things. I have to be aware, know what's going on basically. 
E: Do you think that something like this will effect or not affect you later. 1 don't know what 
you want to do after you graduate, what type of jobs are available in your field, but you think 
that you're going to be exposed to something? 
S: Sure I will. I mean I wouldn'tsay that probably any field right now that you get into you 
will be exposed to something like that so I think it definitely would help me out. 
E: So it'd be helpful ... in the long run too? 
S: Yeah. 
E: What do you think about multiculturalism and diversity in this campus as related to this 
program? 
S: Um, .... I'd say it's a very diverse school, just walking around you can tell that but um .. I 
don't know if this program is necessary helps us deal with that. I mean it definitely gave us 
idea about it but I mean it didn't really ... I don't know I guess I think it'd be hard doing it too. 
E: What .. if let say you're ... next year I know that the LC only goes for a year but if you 
were to go to the LC next year and they have to offer you a program, you have to choose 
something that will help you out to probably deal with or relate to diverse people .. I don't 
know the multiculturalism in this campus, what would you like to see? What is something 
that ... for example I work with IES, what something that we could provide you that will help 
you out that maybe to ... 
S: I guess we just most of the thing that we know right now are from things that we've heard 
we don't really know what's the fact behind it. lfwe knew more about where they came from 
or their cultures stuff like that it just kind of help to understand more so we didn't stereotype. 
E: So maybe having somebody from particular countries or particular background let say an 
African-American or Hispanic or any other cultures .. minority persons to come probably to 
class and talk about their experiences? 
S: Yeah. Just get them expose. I mean right now I would say I'm not really expose to 
anything like that so. When people come in it's interesting to find out what their background 
is and .. I think that will help you. 
E: Is there anything else like any information ... for example there are programs that the 
university has that is there anything else? 
S: I can't .. I mean not right now .. I can't think of anything right now. 
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E: In general do you have any other comments about the program or any suggestions or 
something that I should have asked that I didn't or any that is on your mind? 
S: I can't think of anything. I think you did a good job. 
E: Ok. And one last thing, what was it like for you to be interviewed? 
S: Fine. I guess I really didn't know what to expect when I came in. I never really sat down 
and do an interview like this before. I thought it was fine. I mean I didn't have any problems 
with it. 
E: Do you feel uncomfortable or a little bit nervous or .. ? 
S: No. I'm just fine. I didn't have any problem or anything. 
E: Ok. I think that's about it. Again, thank you very much for your participation. 
161 
Student 3 
E: Could you tell me a little bit about yourself? 
S: I grew up in [town] Iowa, which is north central, a small town. There is not a lot of 
diversity there. I have a mom and a dad, two sisters, and a brother. They live on a farm. My 
dad's a farmer. My mom works at a dentist office. I'm a freshman here. My major is Agr 
Studies. I think that's about it. 
E: What made you come here? 
S: Because Iowa State is the best Agr school that I know of. 
E: Oh really. 
S: Yeah. 
E: What did you think about the University when you first came? 
S: I loved it here. 
E: Really? 
S: Yeah. I've known I wanted to come here since I was probably in the third grade. 
E: Have you visited the university before or? 
S: Yeah. My uncle came here and graduated from here. So did my aunt. And then my dad 
came here too. 
E: How did you get involved with the LC? 
S: Actually we were just kind of assigned to it first. 
E: I'm sorry. You were what? 
S: We were ASSISGNED to it at first. Like when we went into the registration and they said 
you know you're eligible to be in this LC if you wanna be. And I thought, "Oh yeah I do" 
because I thought it would be something good for me, meet new people that might sit in the 
same class, 'cause I saw lots of people. And then also was a good study environment. So, I 
thought that would be good for me so that's why I chose to be in it. 
E: How was the process of getting enrolled in the LC? Did you come to orientation or? 
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S: When we came to the orientation that is when they talked about it. That's when she kind 
of explained what it is and what will be involved in it. And then it sounded good to me so. 
E: Did you have a clear understanding of what it was? What you needed to do? Or did you 
find out what it was all about after? 
S: After. We just kind of went along with it and then I figured it out "Oh this is what this 
means and this is what this is." 
E: It seems that it's a little bit of confusing at the beginning so could you tell me a little bit 
more about it? 
S: I wasn't quite sure what that all involved. I didn't realize that all of us are gonna be in ... 
the exact same classes and be together most of the time. And that is also involved extra 
curricular stuff. Like we just took a trip to Kansas, yeah, to Kansas City and then we've done 
other things too as a group. But I didn't realize that it involves al that stuff too. 
E: So you felt that it was mostly academic at the beginning? 
S: Yeah. Strictly academic. 
E: If you had to describe your LC, what would you say? 
S: I think it's a really good idea. I like it a lot. I wish I could be in it for next year, but it's 
only for freshman in Agr Studies. 
E: You said you liked it a lot, could expand it a little bit more? 
S: At first I didn't really know a lot of people in my classes. And I will see them everyday 
so I got to talk to them. Now we've become really good friends. And then we study a lot 
together too. Ifwe ever need help with homework, we always know who to call and who is 
there. And that, that helps a lot. 
E: Do you think you would have missing something as a regular freshman? 
S: Yeah. I think that I wouldn't have called up people like I can call them and ask them 
questions and we can study together. I think I wouldn't have done that. I think I would 
probably either study by myself or just try to figure it out myself. Not really work together in 
a group. 
E: So it provided you with social support and the same time academic support? 
S: Yeah. I think so. 
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E: What about the department, when it comes to Agriculture department, how the LC, in any 
way had help you with your academics? 
S: For the LC, like when you came in and talked to us that day. We do a lot of other stuff 
like that too. We have not really so much of speakers but we do a lot of things together. 
When they went to Kansas City, I went to like the city world trade and you learn about stuff 
like that you wouldn't have learned about any other time probably. 
E: So it helps you in? 
S: Yeah. A lot in 'cause in one of the meetings we had a speaker come talk to us about 
internships and another one comes talk to us about getting involved within the university and 
how that could help you with your career and how it can help you with the resume. And if 
we weren't in the LC I probably never would have heard those things. 
E: Ok. One of the things that they did is that they included a course on stereotypes and 
ethnocentrism. I don't know how clear you remember about the program, it was so long ago, 
but what did you think when probably [LCC 1] talked to you guys. 
S: I think she just told us the time before we gonna have once. And that// be just like kind of 
in high school you do a little of that stuff. You know kind of touch on it. I thought it gonna 
be more like that. But it was different. 
E: You said it was different, could youjust tell me anything you can think of? 
S: Because you started out with these worksheet and that's make a different 'cause it brings to 
your attention what you think. 
E: You mean the evaluation? 
S: Yeah, the evaluation. I think that a lot of it did. Because you know you talked about 
stereotype and when we're in high school you talked about what it is and stuff but you never 
really had applied to yourself until you did this study, until you did the evaluation, and then 
you apply it to yourself and then you think wow I must have stereotyped a lot. 
E: How do you ... I mean you said you applied to yourself, could you tell me a little bit more 
about maybe before and after? 
S: Before, I don't know. You just .. 
E: I mean they ... how do you apply it or not apply it to yourself. 
S: I didn't never really think I stereotyped people that much. I didn't seriously think I did. I 
thought ok everybody is individual, but when you went through this and like one of them was 
what would you give for a gift to some people? I never thought about like I stereotype in age 
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group necessarily. I thought it just like mostly the origin like where they came from. 
Basically that's what I thought. I never even thought about all the like age group, their jobs. 
I don't even thought about any of that stuff. 
E: So basically you thought that maybe you just did when it came to race, where the person 
came from, but you never thought about for example within the Caucasians. 
S: Yeah. I never. Never even you know, never about that stuff because mostly when they 
talk about stereotype they talk about your origin you know ethnic background. 
E: So it would be the right thing to say that the program made you more aware of it? 
S: Yeah, it definitely made me more aware of stereotyping. 
E: Could you . . . tell me a little bit more about maybe some of the thing that made the 
program strong? 
S: That, you started out with the evaluation so then people kind of .. they could see what they 
did first, what they were thinking before you went through the whole presentation. I think 
that was a strength. And then we went over on ... we talked about them and I think that was 
another strength that we have that we discussed them. 
E: What about, what do you think about the activities? 
S: I like them. I thought they were fun. 
E: 'cause there were three. The first one was the one with the gift. Then the second one I 
know that there was .. I think they gave you like native American, Hispanic, African-
American and you have to come up right away with the first stereotype that you thought of 
the group. And then I think they had this guy from Bolivia who, he looks like Asian but he 
actually grew up in Bolivia. 
S: Yeah and we had to guess what he was. 
E: Yeah. Could you tell me a little bit about each activity and what you thought? 
S: Like I said you never thought about that ... I never thought about it ... I don't know I guess 
I just .. . their age group and how smart they are stuff like that. So I like that one a lot 
because it never said their ethnic backgrounds or any of those. So then I think, ok this isn't all 
about this then so that's kind of// This one was about their ethnic background and it is kind 
of funny what things about diversity comes to your mind. Then the other one, that one was 
hard because he does look Asian and then he wasn't and so that was kind of neat too. 
Because then you realize that just because they look the certain doesn't mean that they are. 
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E: What things would you change about the program? What were the weaknesses? What 
things were not in that you think are . . would be important that we should present to 
students? 
S: I don't find any weaknesses with it because I .. I don't know, I don't really know enough 
about it that I could come up with the weakness. But I think that the program wasn't too long 
so nobody got bored. There were activities within it and activities went at the beginning and 
at the end. So that helps a lot so then you could keep the attention. So I really can't think of 
any weaknesses with it. 
E: What about any suggestions, is there any type of information that maybe would be nice to 
have there but isn't there or anything that could probably help us out to better the program? 
S: I think .. I really think it was very good because you had what stereotypes are and you had 
subheading under all of them. And then the ethnocentrism that one I think maybe you could 
elaborate it a little bit more because that's not . .. you know most people know what 
stereotypes are but ethnocentrism not as many people know about that so I'd say maybe stress 
that a little bit more. 
E: So you think it wasn't too clear. Maybe they stressed too much on the stereotype part of 
the program and not at the ethnocentrism that was part of it too. 
S: Yeah. I probably say that. Yeah. 
E: And do you think maybe including more activities? 
S: I think they're not ... I think you have the right amount of activities 'cause it wasn't so 
many that everybody got ... you know, that they didn't want to do that anymore activities but 
there was enough to keep attention. And it wasn't just like a lecture. 
E: What do you think about the presenters in general the way they handle the program? 
S: I thought they did a great job. I remember that she asked questions and I think that's a 
good job of presenting it. 
E: You mean that she ... kind of interacting with the audiences. 
S: She asked questions and audiences had to answer. If there any question they were 
answered. 
E: What about how do you think that this program is anyway relate to ISU's community or do 
you think is there any relationship between this program and being here at Iowa State? 
S: Yeah. Because there's a lot of diversity here. There's a lot of Asians, Hispanics, and 
African-Americans and a lot ofus in the Agr Program I know come from small town and that 
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doesn't happen. So I think that it helps you when you come here there's a lot of differences, 
from being in a small hometown. So just talking about this stuff will make a difference so 
then they don't stereotype right away. 
E: So you're saying they relate them like a having a program like this would help them to 
better relate? 
S: Yeah. And the better adjust. 
E: Can you tell me a little bit more about adjusting? 
S: Because back in my high school there's one African-American and he wasn't even ... he 
was um ... his mom was white I think and his dad was black. And so then when you come 
here there're so many different people and I know that how it is with a lot of different schools 
too not just mine. And if you talk about this stuff of kind out //to adjust, it immediately 
you're gonna stereotype people under their groups. And most likely you probably don't get to 
know them. and if you talk about stereotype and ethnocentrism that help them adjust I think. 
So then they won't immediately put people into groups. 
E: And probably more open? 
S: Yeah. They will be a lot more open. 
E: What do you think about his type of program being presented to other LCs? 
S: I think it needed to be presented to every LC. I think every career interacts with people 
sometime and all people are not gonna be your same origin. That they ne_ed to have this in 
every LC and that's whole point of the LCs so you learn. And you need to learn about 
everything not just about what your major is gonna be .. what your careers are gonna be 
about. 
E: Actually I ... if you had to describe your LC let's say I'm in coming freshman and I want to 
join the Agr LC, how would you describe your particular LC? 
S: I think is a great LC. So far everybody that is in there is really nice. There are very 
friendly people. The people in Agr like professors and the advisors in Agr are very kind. 
They will help you out with anything you want. And it's incredible how much they can help 
you. My LC in particular, we have all, I guess .. We have all become close friends. And 
they're really friendly people. And then it's neat to ... it's a really neat to see where 
everybody come from and then you get to meet people and then you like "Oh I know that 
person and that person". And then it also helps you because when you first get here you don't 
know that many people, as a freshman you don't. and then you meet these people and they 
know other people, so pretty soon you circle of people you know gets bigger and bigger. 
E: And when it comes to peers, what do you think about? 
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S: About the LC? 
E: About the LC and about the program. 
S: I think they really like the LC a lot. Because all ofus have been wondering ifwe can have 
it next year. And we are disappointed that we can't. But we say that if they'd ever ask us to 
do it again we would definitely do it again. I think it was a learning experience. It's neat to 
see that how ... you just see people in your major, when you put into a group of them ... how 
well you can relate to them and I think they think the same thing that I do that we really like 
it a lot. I think it's worth having them. 
E: and when it comes to ... for example to the program that we offer what is the reaction? 
S: They liked it. And particularly with this one, it opened their eyes too. They thought that 
"wow, maybe we stereotype and that we don't think about it the same way. With all the other 
programs is the same thing, it gave you a little bit of understanding of all different sorts of 
things. 
E: Ok. Is there anything that you think I should have asked but did ask? 
S: I think you asked a lot of good questions. 
E: And the last question is what was it like to be interviewed today? 
S: I like being interviewed. And I don't mind being taped either. And I like helping out 
people 'cause I know that sometime after ifl did this I'd want them to help me out. 
E: Do you want to go into Master's program? 
S: Yeah. 
E: What would you like to ... ? 
S: I don't know yet. But I think that I want to go as far on school as I can. I don't want to 
just quit after four years. 
End the interview 
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Student 4 
E: Could you talk a little bit about yourself, describe yourself? 
S: I'm from [town]. I'm 19. My birthday is [date]. This is the forth place Hived, Iowa. I've 
got two brothers. My major - Spanish and international business in marketing. I really like it 
here at Iowa State and I considered some school in Nebraska and school in Boston before 
coming here. And I chose here. 
E: How come? 
S: They offered me a really good scholarship and it's gonna be cheaper for me to come here 
than it was to go to University of Nebraska. And everything else was like $~5000 a year. I 
came here and I like it a lot here and I'm glad I came here. I will be at the sorority this fall, 
Kappa Kappa Gamma and I love it. It is a lot of fun and takes a lot of time, but not too much 
time. I live in the residence hall right now and I love that. Like everybody in the hall is 
awesome and they get along well. It just ... it's a good place to live. 
E: Are you gonna live in sorority later on? 
S: Yes. In the Fall I'll move into there. 
E: What prompted you to try the sorority? 
S: I wasn't really sure if I wanted to or not. But I decided to go through a rush just to meet 
some girls and just make friends before school started. And I went through that and I end up 
really liking it and just got really excited so I found the house that I liked and I joined it so. 
And my roommate right now we're really close and she joined the sorority too. 
E: The same one or? 
S: No a different one. 
E: So you come ... you said you're from [state], you're from rural [state] or city? 
S: It's more rural. It's about seven hours west of here. So I// 45 minutes from [state]. And 
I'm like 15 minutes from the time change. And about 3 hours in// so. 
E: How ... after you decided to come here how did you ended up like in the [LC] LC? 
S: I like it a lot. I haven't like have a lot of time to do this things because I was so busy with 
like first semester it's really hard for me because I had a lot of work to do on my classes in 
honors program, a lot ofreading, a lot of writing so. I can't really do any activities but there 
were good activities that would have like to have done if I would have time. 
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E: So when you came here, how did you actually join the [LC]? 
S: I joined in the summer before I came. I was enrolled when I got there. 
E: Can you explain to me like the process of how did you learn about it, how did you come to 
contact the advisor, and what went on between the advisor that enroll you in, the whole 
process? 
S: Yeah. [LCC 2], I went and I talked to her the summer before probably about July maybe. 
I went to her office with my parents. I didn't know where I wanted to place my Spanish 
classes. And I talked to her a little bit in Spanish and she recommended the 300 level and so 
I was like ok. She also told me about this LC which I don't really know anything about. And 
so it might be a good thing be involved, she gave me like a sheet of information, really 
sketchy detail and I took it. And I was like "wow I might as well try it". 
E: So, I'm just repeating some of the thing that you just said to make sure ... so when you got 
the information about LC, it wasn't very clear exactly what it was? 
S: Right. Because it's a brand new. It's the first year ofit. So she really ... like at that time in 
July she really didn't know what to expect. And I noticed that like since last semester and 
this semester she made a lot of changes on it. 
E: Ok. What you saw? 
S: I can't tell you exactly what but she ... because I didn't enroll in the LC this semester. 
Because I didn't have a time. 
E: So this LC run just for one semester at a time then? 
S: No. It goes for the whole year. But at most of the time you couldn't join I figure, you 
could drop it. 
E: And this is a residential LC isn't it? 
S: Right. 
E: So you live ... like right now where you live is it the [LC] or? 
S: Yeah. But it's only 15 people or 16 people and [LC]'s like 64 people live on the floor. So 
my roommate's not in it. Most of the girls on my side of the hall aren't either. And most of 
the guys aren't either. 
E: Did they start as being ... ? 
S: No, nobody did. The people who started are still in that I believe. 
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E: Is it gotten smaller? 
S: I'm not sure if it gotten smaller or just the same number of people who enroll in it. 
E: At least this LC a little bit different form the other LCs 'cause this is the only residential. I 
think there are two more residential and the others are just more sharing. 
S: I think we can choose to live in like a certain. I think I know the architecture has one, 
engineer, like a place you can live with all engineers but I don't know if they do stuff 
together. 
E: Could you tell me a little bit more about the LC, when you join it, the reasons, what 
exactly did you join the LC? 
S: Just, it was like your social speak Spanish// more like knowledge conversation. I like that 
we had lots of activities like a movie, dancing, singing, and picnic. A whole bunch of wide 
variety of activities like that. If it was warm, we just like go to a park and ... just a about 
anything you could thing of activities -- movie, dancing, singing and picnics. 
E: What do you think about the LC? 
S: I think you ... we have .. I remember one time we have took a picnic out off the Emma 
McCarthy I think the park. And we had a couple that come out, the Hispanic couple -- an 
older couple. And they taught us how to sing songs, like he played the guitar and they sang. 
Sounded interesting hanging out and being with native speakers. That was really helpful too. 
Like we have a native speaker that lives on our floor. And last semester she was engaged so 
she left and then this semester we have a new guy. And he's real good. Interacts with all of 
the guys on that floor and stuff. I think it was good just to see like native speakers and to be 
with them that help a lot. And they'd help you, you know with when you're speaking with 
the grammar and stuff. 
E: It had help you in the academic? 
S: Right. And when I need help from Spanish which I do every now and then. There are like 
.. 10 people I can ask anyone on the floor. So that helps too a lot even though I'm not in [LC] 
like I can go to [name] or [name] or RA. Plus we have like a little library, it's not like a 
library -- it's like file cabinet for those books but like right now I'm looking for [book's name] 
for my Spanish vocabulary and there's the dictionary. There're lots of good references that I 
can go to. And ifl wasn't there and I had to either come here and hope that they had it and 
maybe they had it or maybe not but basically I know that it'll be there if I needed it. 
E: So basically served you as a support system. Did it help you to know more about the 
university as a whole or? 
S: Not so much about the university. 
171 
E: So it's basically more focus on your program than in helping you out on how to as a 
:freshman you know the helping you out to know more about the services offered in the 
university and what to expect, what things to do or not to do? 
S: Yeah. It more focuses on the program. 
E: How would you describe just thinking back how would you describe your LC ifl was a 
:freshman and was interested in joining the [LC], what would you say? 
S: There're a lot of variety people that are in it and not only freshmen but, sophomore, junior, 
and there's just variety ... it's co-ed and so you have like a different perspectives from all the 
people who in it. It's not just a group of kids who are really good at Spanish. You have some 
who're taking 101 right now, you have people who are taken 414 and then you've got 
everything from you know, kids who just starting out or maybe never have taken Spanish 
classes still part of an activity just that kind of stuff. You don't have to have ... you don't 
have to be fluent to be in it. And you don't even have to know how to say fine words in 
Spanish to be in it because it's something that you can be in to learn. To learn Spanish and 
learn about the culture whatever your goal is basically can be met because of such a wide 
variety and if you don't feel like you got a time to do any of the things then that's ok too it's 
just kind oflike what you can ... I mean you don't .. it's like what you can be and what you 
want to do is basically your choice. 
E: Being from, you say we're more from rural [state], how much experience or exposure did 
you have with ... so how do you think that what type of experience that you have with that 
before you came here? 
S: Well, yeah personally I have I have a lot of experiences. My brother is fluent in Spanish, 
Portuguese, German, and French. // Also his // girlfriend is Brazilian. And we had foreign 
exchange students. They came on vacations and stuff with us. We traveled a lot so I mean 
basically in the US. But that//. And then also living in [town] we have very high Hispanic 
population probably about a third of our school and my school is about 2000. And I work at 
a place called"// Mexico", last summer. A lot of Hispanics come. A lot of people who 
couldn't speak English. And so of course they'd say oh you speak Spanish. Which is fine 
with me 'cause you know it's just interesting to hear and people would like oh! they are happy 
that you know. I personally have a lot of exposure. Last summer I went to Mexico, went to 
Mexico City, Acapulco and Taxco. 
E: So I mean you already had some experiences before you were here. 
S: Yeah. 
E: So would you describe for me what it was like for you to participate in the program of 
Understanding Cultural Differences? · 
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S: It was interesting because I mean I learn a lot of thing. 
E: Is this the only one that you participated in or did you participate in the Nonverbal also? 
S: I did both of them. So which one did you ... ? 
E: Both of them. It doesn't matter. 
S: They are really interesting because often you don't .. well one of them went through like 
monochronic and polychronic people and that was interesting because I // myself as 
polychronic have a lot of people get frustrated me because I'm not punctual and you know ... 
it's not a big thing for me in thing like this. Now I understand you know oh they aren't 
probably monochronic people, always on time//. Anyway it's not ... important to us. That 
was good and also I understand cultural differences like different gestures, personal space, 
throughout different countries and different parts of the world// areas and in Europe. Even 
between the United States and Canada is different. It was really interesting learning about 
that 'cause you kind of neat to know when you go, especially I wanna study abroad next year. 
It's probably a good thing to know. 
E: Where're you going? 
S: I don't ... I'm not real sure right now. I hadn't like applied for anything, but I'm kind of 
tentative. I've been looking for school in Costa Rica. And I also thought about going to like 
Argentina maybe. I really like to go to Brazil but I probably wait 'til I'm like Junior, Senior// 
'cause it's in Portuguese. 
E: The university offers Portuguese classes. Next semester they're going to. 
[Discuss about Portuguese class for a while] 
E: What would you say the strengths of the program were? 
S: I think the people who did the program were really good because they're from different 
cultures themselves. So they could kind of be like yeah well you know in my country this is 
how we do it and instead of just having you know people form the United States, I mean they 
know about the differences and they know about it first hand because their lives. So I think 
the leaders who get the program were really good. 
E: So you told me about the presenters? 
S: Yeah. The presenters. 
E: And what are the strengths you know let start with the Understanding Cultural 
Differences, what do you think about that one? What things that you like about that 
program? 
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S: I don't know, I'd say it was really helpful and knowing the differences, for somebody who 
would go to another country and maybe not know anything about maybe if they don't know 
any differences they would probably end up offending a lot of people in that country, 
especially if they're there in for a business trip. Even students like are taking classes and the 
professors you just need to know this things so you don't offend the person and cost that 
relations right away. 
E: So you think the information is good. Is there anything else for example there were 
activities that the cultural incidents were presented and what do you think about the balance 
between the activities and theoretical information and the time that was presented? 
S: I know that had like cards that they gave out the cards and .. 
E: That was for the nonverbal. 
S: Ok. 
S: That was really good 'cause that gave you a situation and something that might occur. But 
I think the balance is good 'cause you learn about the information and then they give a 
situation of might happen. 
E: What about the other one the kiss, bow, or shake hands was ... the one where the cards 
were given and students have to act out, what was going on. 
S: Again, I think that it's really good balance of information because like I think we did the 
cards at the really beginning so that ... and they didn't know and then you went through it and 
talked to them. So, people didn't really know it first. They might have had an idea but not 
really. So I think there is a good balance between the two. 
E: What about, when it comes to what things we did not included there that you think it 
would have been nice to ... maybe see something or what suggestions you have for future 
programs for LCs? 
S: Maybe I don't know if ... how possible is to have citizens of the countries doing them. I 
don't know like a videotape maybe or like I guess they did show a videotape of some of it but 
it's kind of hard to understand it I think. I think they did show the videotape// that would be 
a good one like have citizens of the countries doing it or like international students possibly 
like have outside you know two students are greeting each other, two friends are ... student 
and a professor or two professors or ... 
E: What you're saying is to have more real life examples? 
S: Yeah, Yeah. 
E: Any other suggestions or? 
S: No, not right now. 
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E: Any weaknesses of things that you .. well you know maybe this wasn't ... was too simple 
or maybe this should be here or anything// of the programs or maybe about presenters or 
information that was presented anything ... you can think of? 
S: Like ... nothing really comes to mind. 
E: Ok. That's fine. You know that if later on you have something that you come up with you 
can always send me an email. What are the peer reaction to the programs in general? 
S: I'm not real sure 'cause I don't really touch on that. But it seems to me that everybody 
interested too, I mean everybody was .. You can tell when everybody kind of bored or not... 
but I think they're interested 'cause you know people set there and they paid attention and 
they were shuffling paper and doing their homework. But I think they thought it was a good 
one. I think they surprise about some other things too just as I was. 
E: Like what? 
S: Some of differences in the// 
E: Ok. So you consider that people are more aware of it? 
S: Yeah. Definitely. 
E: What do you think about this type of the program being presented to LCs in general? 
S: I think it's really good idea because LCs are living together to learn more about the culture 
and become a fluent in language and you know they really want, they really are interested in 
the stuff and it's gonna be helpful for them so I think it's a really good thing because it's a 
really good thing to know. I mean it's very important to learn this thing before especially, if 
you are graduate or before you study abroad before you travel abroad. And even just here 
when you meet people of other cultures to make them feel more comfortable perhaps. 
E: So I guess what you're saying is this type of information is not only useful if you are just 
gonna go abroad or in the field, for example like you study Spanish and International 
relations // even for a students who are not in this field but who are here study at Iowa State 
to be able to relate with other people? 
S: Right and not be like "Oh he was rude he didn't even look at me when I was speaking" 
maybe in his country maybe he just came here and maybe in.his country that's showing 
respect. He didn't look at you because that's offensive in his.country whatever so. 
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E: What do you think about including information about like study abroad program or maybe 
just information about where the office is or organizations on campus that relate with 
international relations, what do you think about including that in one of the program? 
S: I think that would be a really good. If you could have a speaker from an office of 
international or from the study abroad office, maybe a comment, not speak maybe a lot but 
maybe like just 5 or 10 minutes and maybe include like a sheet in the back just listing phone 
numbers and email addresses and things like that because I know I have to go to study abroad 
information meeting at the beginning of the year for my honor program. It's really interesting 
it really made me excited you know to go and I know I wasn't gonna go until next year or the 
year after that. I think a lot of people want to do it especial now it's becoming more 
important thing because we're seeing more international students, more than ever. I think 
even if they don't know the language a lot of kids that I've talked to "oh I want to go to 
England even just so I can have like different country." A lot of people interested in that. 
E: I have a lot of people at study abroad the most popular programs are England or Australia 
and New Zealand because they don't have to go through the stress of learning another 
language but they still can get to explore cultural differences within//. Think about diversity 
and multiculturalism here at Iowa State// relate with LCs and having people some time 
you're fortunate enough that you have the exposure but other don't who come from maybe 
rural Iowa don't have that. 
S: I think they probably expected they're coming to big university like this. But maybe I'm 
not quite sure like how much maybe 'cause Iowa State is very diverse it's very diverse and I 
don't know how they would handle I used to go to school here before I moved to Nebraska 
and my class was not diverse at all so I don't know I think people are handle it ok. I think 
they kind of ... I don't t think it's so much of a shock to them. Maybe they just not quite used 
to it and I don't know it's still a little bit different for them. 
E: And I think I cover most of the things. Is there anything that I did not cover that you think 
it would be important, is there anything else that you would share with us? 
S: [LCC 2], she is very involved.// She would take her time and come out and lead activity 
or .. that help students out and / / involved in it, we're interested in not just doing it for ... 
E: You think is helpful to have// both the faculty member to ... 
S: Having her as a professor too was helpful because I kind of get to her one on one and if I 
needed any help I know she's gonna be around through week. Helpful. 
E: I'm sure that that's does also help with the perception experience would have about the LC 
/// helpful things for them if they see the faculty also involve in it not just about students but 
having faculty students interacting with each other. 
S:Right. 
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E: My last question is what was itlike for you to be interview today? 
S: Fine. Relax. I wasn't nervous at all. I can talk//. It was pleasant, quiet, and//. Nothing 
out of the ordinary. 
E: What do you mean something out of the ordinary? 
S: I don't know it just asking me about what kind of car I drove? I don't know. 
End the Interview. 
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Student 5 
E: Could you tell me a little bit about yourself? Just describe probably about you and your 
family or anything that you would like to tell me. 
S: I'm the oldest and I have two younger brothers and my dad's mail man and mom's nurse. 
I'm from [town]. I'm a freshman here at Iowa State. 
E: You come from a rural community or? 
S: Yeah. [town] is about 4000 people around that area, not very big. 
E: What about your brothers, they are younger? 
S: Yeah. 
E: They are in high school? 
S: 17 and 12. 6 grade andjuniorhigh. 
E: You are freshman at Iowa State, how did you decide to come up here at Iowa State? 
S: I really don't know I just kind of all the sudden I decided to come here. I guess, took a 
visit and like it I guess. 
E: what did you like about Iowa State? 
S: it's kind of .. I don't really know I just kind of .. it just appeals to me I guess. There wasn't 
like one the that I saw and I got to go here for that. I like the whole thing. 
E: How come that you decided to go to Agriculture? 
S: My family had farm until 93' I always wanted to do it. I don't think I can but I want to do 
something along with Agr. instead of actually farming. We sold out so we really didn't have 
anything left. 
E: Why would you like to is it because of the hardship? 
S: Yeah. Well the finance, it'd be too much money. I'd love to ifl could figure the way out 
I'd it, but I just don't know ifl can. 
E: How did you learn about the LC? 
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S: [LCC 2] told us in orientation about it when I was down with my family and we did sign 
up for it. I didn't really know what I was getting into but it sounded like a good idea, and I'm 
glad I did it. 
E: What sounded like a good idea, could you probably describe more little bit about the 
process of, you came to the orientation and you talked to [LCC 2] and what happen after 
that? 
S: She just explained what it was and I interpreted it was like small class and a big class 
cause of the same amount opening in that class like the same a lot people, that's what it kind 
of seem to me, kind of made everything smaller. 
E: You said that they were not that many, I mean she didn't give you many details, didn't 
explain it very well. 
S: Oh, she explained it well just that I didn't really understand because I didn't know how 
everything works down here. She explained it fine. I just didn't understand what it was. 
E: What about after being in the LC? What can you tell me? If you have to describe your 
LC, what would you say? 
S: We have meetings and this year we went on a couple trips to Kansas City and the farm 
project show. There are some of my best friends 'cause I did have them in class all the time 
'cause it the same amount of people. Is that what you mean or? 
E: Yeah, anything that you have to say about the LC. 
S: I really like it. IfI could do it all over again I would do it and I'd tell anybody that wants to 
know to do it. 
E: What would you say that were the strengths of being in the LC? What did it offer you? 
S: I think the biggest was the get to know the people. Like I said people that I met in there I 
got to know them the best. 'cause I probably be with them a lot. 'cause I've been with them 
so much. So that's it. 
E: So you would say that the LC provided you with social support? 
S: Yeah. That and getting into the classes is kind of nice. They reserve the space. 
E: They would reserve the classes for you before you got into? 
S: Yeah. 
E: What about academically? I know that that's part of acad~mic but what else? 
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S: Well, knowing the people in it. Getting somebody to call ifl had a problem or something. 
We got together and look ... not really the whole learning team but people that live in Friley'd 
gotten together and look at some stuff. I mean that not even just Friley but I think you 
understand what I mean. You kind of have little study group out of the deal. 
E: so that's from being in the LC? 
S: Yeah. 
E: You said that you would love for this to continue? 
S: Yeah. There is no doubt in my mind. It helps me a lot. 
E: I'm just reflecting on what you're saying. So it had helped you that it has allowed you to 
make more friends. Would that been different if probably you would have come to Iowa 
State? 
S: A little bit. I don't know I get along with people pretty good but I don't really ... I don't 
think it would have been a problem for me making friends, it just made a little easier. 
E: And it also provided you with some academic support in the LC and you talked to your 
mates about it? 
S: Yeah. Ifl didn't have that I would feel as comfortable and call somebody else and ask 
them about something, I don't think. 
E: What of the things that were done as part of your LC, I know that they, [LCC 2] had told 
me and some other students that they provided you with like other professor that would come 
and other people that would come and talk about things provided here -- services at Iowa 
State, what can you tell me about it? 
S: They just explained some of the programs like internship, I guess that was the main one. 
E: How did you think that -- that has helped you out? 
S: Internship and professors coming in? Yeah. I helped. I mean, some of them was kind of 
common sense, some of that like the stuff that you really didn't know aboutand the programs 
they had and the internship and study abroad that helped out a lot. I kind of have some 
interest in the stuff. 
E: So you say that it made you more aware of certain services that the university has. 
S: Yes. 
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E: And you mentioned about study abroad, what do you think about study abroad? 
S: When I first came down I kind of didn't have any interested in that. After that I need to 
look at it more but I guess what I did was I didn't. It opens the door a little bit 'cause I didn't 
think about it at all before I came down, I still don't know about doing it, but just something 
to look into. 
E: As part of the LC, what of the things is that they offered you the stereotype and 
ethnocentrism program and I have a couple questions about that and what can you tell me in 
general, what can you tell me about the program, how did you experience the program, what 
was it like for you to be in there and just anything about what you heard and the program? 
S: A lot of it I know I already know, kind of understood it, some of it built on. You don't 
give other people opinion like the people that were there that came and talk kind of see how 
they felt about the whole thing. But a lot of it kind of understood before. It just kind of built 
upon it. 
E: When you say, "built upon" you mean .. did you learn something, did something clicked 
that didn't before or? 
S: What I learned it's kind ofl know it was there and it just kind ofreirridate it and put actual 
face into some of it. 
E: Could say that maybe a little bit more aware even though you knew? 
S: Yeah. Actually, I hate to say but I don't really remember any of them 'cause it's been a 
long time. 
E: Ok. Or any weaknesses of the program that you can think back? 
S: Non of that really, nothing really stuck in my mind I guess. It could have been too bad ifl 
don't remember anything. What I mean is that I didn't see any problem that I remember or 
anything that I can think of. · 
E: If this program would have to be offered again is there anything that you would like to see 
on this program that aren't .. ? 
S: I guess I can't think of anything too add on to that. 
E: What do you think about the presenters and the ... ? 
S: They did a good job I think. 
E: In what way? 
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S: Oh they ... they talked about what they thought stereotypes a lot when they came some of 
the comments that did made to them, how they, some of the stereotypes that we had then that 
they picked up on. That was kind of, some of stuff that I wouldn't even think they would 
think at the stereotype was. I think you know what I mean on this. 
E: So you say that the program made you realize that there were other stereotypes? 
S: Yeah. And along to that just stuff that they considered being stereotype to them that I 
don't know any better of. That's just what I think, maybe that's not the way it is 'cause .. it's 
just like says small Iowa town you kind of ease at something I never really travel never been 
out of the US just the way I think it is and I don't know if it's right or not. 
E: There is something that you thought that it was in certain way and because you didn't 
know then it could be interpreted as a stereotype? 
S:Right. 
E: What do you think about bring students like international students to this penal. Like the 
program having the person from the particular international student talking to you about what 
their experience was like? 
S: That's probably the best deal out of the whole thing. I mean that's kind of how I thought of 
that -- the part of the thinking about it and that's not the way it really is. Like what we're 
talking about before that's how I kind of came about that. 
E: So you think that that activity that particular activity was the one that really stands out 
form the rest? 
S:Right. 
E: What so you think about other programs like this being presented to the LCs? Let's say 
that next year you would, they tell you they are gonna continue this LC and would you like to 
have program about multiculturalism included in your LC as part of the LC beside the 
internship and services that Iowa State? 
S: I think just kind of one board like you had would be the best. I think if they got pick the 
part too much more it'd be kind of enormous. 
E: So you would like to see probably to see the program that gives you general skills on how 
to work with the rest of the students here? 
S: Sure. Yeah, but I wouldn't want I don't know like break it up anymore. 
E: Do you think that let's say you go to study abroad, do you think this program would help 
you out in some ways? 
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S: It could. I don't know until I do it I guess. After I'd study abroad I probably could tell you 
a little more. 
E: If you would to go abroad where would you like to go? 
S: I don't really know. I guess I never really thought about it yet. I don't know, I don't know 
it depends on what came along I guess, there is nothing stick in my head like I have to go 
there or ... 
E: To rephrase it in another way, would like to go to an English speaking country where you 
don't have to worry about learning another language? 
S: That would be nice, I'd say. I can understand a little bit. 
E: So you would prefer an English speaking country than ... ? 
S: Probably, it depends on how many people you're going with too. If I was like one of five 
and I didn't have .. you know to a non-English speaking country it's be kind of hard to be just 
real small group. But if it's a big group I don't think it would be a problem. 'cause you can 
rely on others to communicate maybe somebody knows that language that I don't. 
E: I'm also interested in what thing we could do to better a program we offer another program 
like this one. What thing would you like to see in a program? Because you cannot 
remember much about the one we offered, what things would you like to see in a program in 
a general program? 
S: I think about just that part about people coming in and talk about it would be enough really 
'cause that made me think more about anything than just .. as long as it keeps going on I don't 
think it would be .. 
E: What type of information, if there anything that you would like to see like in the hand out 
we gave some of the handouts like the one that gave you. The handout had some definitions 
about stereotype and ethnocentrism and the activity but it didn't include any other 
information, is there any other information that you think it would be helpful to student in 
general? 
S: I don't really know of any I guess, there might be .. I don't know. 
E: You know like study abroad number, some statistics about international students is there 
any in that type of .. 
S: Well, if you put maybe some statistics about the international students and the study 
abroad students that kind of stuff that it does act .. that there is different ethnic group around 
in the college. 
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E: you mean that maybe have something that show the diverse of Iowa State? 
S: Yeah. 'cause you know maybe it's just not a very big part of the my life. I don't see a 
whole lot of different cultures and stuff but maybe if there is something to show that there is 
such a thing at school maybe that would kind of make you realize it more. 
E: I guess my last question would be what was it like for you to be interviewed today? 
S: Now that I'm here it's just hard to get me in. It doesn't bother me I guess if that's what you 
mean, I don't ... 
E: I mean if you feel comfortable? 
S: Oh, I feel fine. I feel comfortable. The hardest thing for me is I know what I want to say 
but I can't get it spit it out so. 
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Student 6 
E: I will start the interview by asking to tell a little bit about yourself. 
S: My name is[-] and I come from [town] Iowa -- it's northeast. And I'm a freshman. I 
double major in Spanish and Performing Art. I live in [LC]. I really like studying stuff like 
this -- different cultures and languages, I also study French. That's what I can think of right 
now. Is there anything that you want to know? 
E: Anything, mean what about your family? 
S: I have 2 brothers, 2 sisters -- they are younger. My mom is Mexican and Jewish. I like 
been II it's difficult to do that. There's another thing that I noticed throughout the program 
that you mentioned 'cause I noticed they had for different cultures. Like the different 
characteristic, I notice that I have one thing different like II I think I pick that stuff from my 
mom. 
E: So your mom is Jewish and? 
S: Yes. She grew up in Iowa, her father side of family is Mexican, her mother side is Jewish. 
E: How come did you decide ... actually you said that you like to mean about different 
cultures and languages and is that something that is within your family too like your brothers 
and sisters? 
S: Yeah. My younger sister, the one closest to me will be majoring in Spanish and II. That's 
something that has been encouraged in my family. They have like the international days 
some place I forgot where. My parents take us to stuff like that. 
E: So they would encourage you to participate in with another culture. 
S: Yeah. And to learn about other cultures. 
E: They would do that by taking you to ... 
S: Yeah. And I know we've learned about .. My mom would make sure that we knew about 
her heritage like about Mexican ways, probably why end up studying Spanish. And about her 
Jewish culture, we like we cerebrate with my grandparents the Jewish holiday, but ... And 
they would take us to different cultural events. 
E: How did you end up here at Iowa State University? 
S: Actually I knew that I want to study one of the state schools as far II at least for start out. 
Actually I was looking at the performing art program because I like that they had that set up 
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with learning all of them together I knew that Iowa it was jl).st you either theater major or 
music major or dance major, but here you have to talk class in different things like//. 
E: So because they offer the wide variety that you decided to come here? 
S: Yeah. 
E: How did you end up signing up to LC? 
S: I've seen some information about it. When I was looking at housing I noticed there's some 
information I looked into it and I thought it looked really interesting so I decided to sign up 
for that. 
E: So you first heard about the LC through Iowa State ... 
S: I don't remember what it was, it might have been on there homepage I checked that out a 
few times and then in some of the housing brochure that had information about that. 
E: So you didn't get the information first hand from [LCC 2], you get information first from 
the web page and .. ? 
S: Yeah. And I contacted [LCC 2] after that I heard about the LC first and then I talked to 
[LCC 2]. 
E: What can you tell me about the process to get involve to the LC? 
S: It's basically through email, because I didn't have her phone number at first. I emailed he 
and she had me go to web page they had the application there so I did that online and then I 
sent it to her. She's really good about that. 
E: What about when it come to information, what type of information did you get, I guess 
that when you first went in, you filled out the application and then you talk to [LCC 2] 
afterward? 
S: Not really, they had .. there's a picnic, they had the first week of orientation for new 
students. But I was not able to go to that 'cause I had an audition for a// so I think she got a 
lot information to help through that but .. I think the first time, they had an additional meeting 
after that I think that's the first time I end up actually talking to her about the information. 
E: So when you receive the information . .// 
S: Actually my roommate was also in [LC] and she went to the meeting and picked up the 
folder of information so I have like a calendar and the basic information for that. 
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E: Could you tell me about the information was it pretty accurate or did you find out things 
about being in the LC that were not the same? 
S: It wasn't ... the information was kind of vague and I founc,l out that the one thing that 
probably the hardest to do is that it's said that there would be .. we'd speak Spanish// but it's 
been really hard for us because there aren't many native speakers at the time, only our peer 
mentor is a native speaker. And the rest of the floor doesn't ... half of them don't even know 
Spanish. So it makes it hard to enforce only speaking Spanish in the dorm. I think the rest of 
it has been accurate. They've had the Spanish events and things we can go to. So there's 
nothing really ..... Otherwise it's pretty accurate. 
E: What has the LC offered you? What things are you gaining from the LC that maybe if 
you're not enrolling in the LC? 
S: I think that it's nice that there're so many people on my floor studying the same thing. 
Because it makes it easy to like to go to somebody's on the floor and know that they're 
studying something in the class that similar to mine. It helps on homework // talk about the 
class. It's nice to have someone to go to there. And they do have a lot of things going on and 
we can go to. I know they had like a different movie night in Spanish, dinner, we had dinner 
at the house when they are available to. 
E: You said that the LC had offered you with academic support and some social support? 
S: Yeah. That's basically. I think next year I've heard that they're going to change it. 
Already they have a native speaker and they want it would be more international//. So I 
think it might be a different next year. 
E: So this LC, can you participate more than a year or is it ... ? 
S: Oh, yeah, I'm going to do it next year too. 
E: Oh, ok this is different from other LCs. 
S: Yeah. I don't know how other LCs work, but do they only have it one year? 
E: One of the LC that I .. like Agr. for example it's only one-year thing. Then they're on their 
own. 
S: I think it's this year we're invited back to ifwe wanted to. It's on the floor 'cause I just 
going to stay//. So I decided that since I like// I might do it again. I think they gonna have 
class next year too. 
E: And.you still have to enroll to the credit core? 
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S: Yeah. · Last year they didn't have to and I never got enroll in that, but this year or next year 
I think they are going to have you enroll like one credit course where they have speaker come 
in and stuff. That's how I understand it. 
E: And the speaker comes ... I mean what types of things are they gonna ... ? 
S: I'm not entirely sure. I've been talked to [LCC 2] a little bit and I know she's not in charge 
of it next year. So I think she said what she wanted to do this year was have us in the 
classroom but it wouldn't .. we probably wouldn't have homework, we'll have in class 
discussion and have speaker come in and talk about different things of different culture, or 
from Spanish speaking countries. I think that's sound like it's gonna be next year. 
E: Is there anything else about your LC, actually could you describe your LC for me? 
S: Ok. We have, I'm not sure how many people are in it but it's in [resident hall] and we have 
it just people who either are just interested in Spanish they don't actually have been taking 
Spanish I think or a lot of people had taken s few years of Spanish. We all live ... a lot of us 
live in one side of the Hall and the guy areas on the other side. And we had maybe Ill Ill Ill 
roommate Ill in LC. Basically we do some different things, we have a calendar for each 
month. She encourage us to go to when we had I I I different thing like going to dinner 
together or going to theater I I I and. We have a meeting once in a while so we all have our 
input what we're doing it. 
E: How would you describe people in the LC? 
S: I don't I guess they're normal students. Most of them are pretty friendly. They're 
interested in Spanish so it's kind of nice have people with the similar interest but they all are 
pretty open people. 
E: About the LC, [LCC 2] will ask the JES in present the programs and the programs that she 
selected were nonverbal communication, and understanding cultural differences. Would you 
describe for me what was it like for you to participate or to be presented one of these 
programs? 
S: It was really interesting because there're some stuff that I had known from studying 
different languages you learn about different cultures. There're something I've known about 
like culture in Spanish speaking countries some from French II European, but some Asian 
countries I'm really not as aware so. II actually was this presented through the LC 'cause you 
were in my class? 
E: Yeah. This project was supposed to be for LC so if there were people from LC in the 
class it was presented to of course everybody, but the funding basically for the LC. 
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S: That was pretty interesting. I could kind of tell that some people didn't take it seriously 
because it just II but there are others I thought who did really enjoy learning from it, took it 
seriously. That's the one I thought it's pretty interesting. 
E: You're saying that it was interesting because it made you more aware of differences 
between ... 
S: Yeah. Actually I know that there is a lot of differences between cultures but I // some of 
them out something I hadn't realize like between nonverbal and different cultural things. 
E: So it made you aware of particular things, you knew that there were there but it didn't. 
S: But. Yeah. I also mean II I don't know. I know there is a lot but I'm not sure. The thing 
that I don't even think of is being culture differences at all. I can't think of the example right 
now but ... 
E: You also talked about there were some students who learned a lot from it and did pay 
attention but there were others who ... could you tell me a little bit more about that? 
S: Yeah. I don't know I just noticed that one of my Spanish -- they're both in my Spanish 
class and I noticed that I think like it more when they could participate. There's one where 
we had to go up and demonstrate something or ... 'cause it seemed to me that more people 
pay attention to the one they could participate in and the other one if they did have interest in 
'cause I know some people were taking Spanish who didn't have interest in like cultural 
awareness so they didn't, they weren't as interested in it. 
E: So you were saying that maybe one suggestion .. one of the things that we could do is to 
have more interactive program? 
S: Yeah. I'd say. That would be one thing 'cause I understand it you have to explain it too. I 
thought that was good but yeah. I guess so. 
E: What would you say in general were the strengths of the program? 
S: I thought having the packets were good because it really spell things out and give students 
something to refer to or like look at and I think just the way it's presented by using I think it 
did good covering a lot of areas in short amount of time. It has specific but it didn't get into 
so specific that it couldn't cover at all, I thought that was really well. 
E: So you think that there was a good variety of gives you a good general overview of 
cultural differences and the nonverbal in general? [Yeah] Is there anything else that you 
think it was strength of the program I don't know if you could think back of the activities, 
presenters, in general? 
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S: I thought the presenters did do a good job just making a non-formal informing people, 
having them participate in, try to teach them something without ... it's not something where 
they're saying this is how to scuff, it wasn't just scuffing the pages. I thought it was a good 
way of informing people -- something they might not think about. 
E: Can you tell me about points that were not as strong that maybe we could improve on? 
S: Not quite sure. 
E: Or any suggestion that you have for next time? 
S: Let's see. I can't think of any thing right now, but ... Let's see. 
E: Probably you know if you could think back of activities like for example in a one of them 
in the cultural differences program the other one they presented like one of the activities was 
to they gave you cultural incidence where they gave you a list of stories and they had to give 
you to group. 
S: Oh that was something we didn't spend much time on it because it's the end of the class. If 
that as something you want to focus on I think maybe have that a little sooner but maybe if 
you a discussion about it 'cause they didn't really get to discuss much of that but I guess that 
would be one thing. 
E: You think probably the activities in general or was that something that students appreciate 
it, you appreciate it or was that something that maybe should have skip and put something 
else? 
S: That specific one. [Yeah, for example]. The way it was it didn't .. it was right at the end 
so we did kind of went thought it so I didn't really get an idea either way. I think in general 
that idea is a good one but having students see how they would react to something 'cause it 
gave a good example of some of them could really happen. I think maybe something that 
might be better idea I notices a couple of things that one is a doctor or something maybe one 
could have applied more to students on campus. Where did you get? Are those just general 
examples or .. ? 
S: General examples and they are .. they're gotten out of books that this guy this guy// he 
gave me, I suppose to give him back to for his research and they're .. in the book they're like 
112 different cultural incidents that can be generally apply to a lot of cultures. So I guess 
that she just picked a couple of them. 
S: Yeah. 'cause I was thinking maybe if this is something that is specifically targeted at 
students maybe use real examples talks to students and see who had dealt with different 
cultures maybe through the cross-cultural LC or just anyone on campus. 
E: So more real life examples maybe students could relate more to them// like foreigner 
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S: Yeah. Something that not as much out of the textbooks. 
E: Ok. So what do you think about the balance between theory and activities within the 
program? 
S: you mean the theory and what we had to do in class? 
E: Yeah. She talked about what is culture and they give you examples about different things, 
then she would have the activity that was the cultural incidents, and for nonverbal she had ... 
S: I remember the nonverbal we had to give different nonverbal one, I thought that one was 
good there're something that we had to see and do but I know a lot of people that like the 
nonverbal ones because there're so many things that you just don't realize that we take for 
granted could really be offensive to someone else. I thought there're more for the nonverbal 
we could have done, we did for activity .. I don't .. with the cultural one I don't even 
remember any of the activities assigned from the .... the different situations so. 
E: I think the only two activities were that one where it called culture and then you have to 
check what you're from what culture. Then the cultural incidents and the rest basically just 
theory and ... 
S: Oh ok. Yeah. Now that I think what is culture activity, yeah I thought that was interesting 
one because it illustrates the differences and how we see things, at least it did for me. I knew 
somebody are different but like this one -- the return address -- she'd written on the front of 
the envelop, I didn't even think about that so. I thought that was a good activity. 
E: So do you think there's a good balance between the two or there's maybe one of the 
program should have had more activity? 
S: I think it's actually a pretty good balance. I mean not all activity has to be seen of doing 
things but I think it is a pretty good balance and showing us by relating to things we see, it 
makes us understand what it is actually I think. 
E: And is there any other suggestion for the nonverbal or cultural differences one that you 
can think of? 
S: I really can't think of anything right now. I think it was run very well because of the time 
constrain they had 'cause it's just in one class period. I think it was good coming both times 
because I think it was something you get benefits from than having it just once maybe if 
make it two parts and present it one-one maybe later in this semester see hoe much they 
remember about it. Like a follow up. 
E: So you think that the follow up should be the same topic or like some level like nonverbal 
and what is culture -- the cultural differences kind of sanctuaJed. 
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S: Yeah that's something like you did come the two time so. I think that pretty good how 
you have it set up. 
E: Is there anything that is not on the handout that you would have like to see, some type of 
information like or anything you can think of that was not on the handout, but as a students 
you would have like to probably see it, maybe provide more information or .. 
S: Can't think of anything right now. I thought they were pretty good. 'Cause they covered 
basic things and gave examples but I can't think of anything specific I wanted and I didn't 
see. . . .I don't think so, right now I can't. 
E: What so you think about this type of program being presented to students in the LCs for 
example because a lot of students they're gonna participate in the LC, they're gonna be 
freshman and some of them maybe like who that have had exposure to other countries or 
other cultures and but there might be some students that might have anything. So what do 
you think about this types of program ... ? 
S: I think it's good idea. I can't not entirely sure the other LC, but it think it's special to the 
[LC]. Their goals like now id to get diversity on the floor and since in community we're 
living with people basically from different culture, I think it's important that we understand 
the differences and recognize them. so I think this is a good thing to offer to other people in 
LC, especially in multicultural Leaming communities. 
E: Is there anything else that you would like to add? Anything that I should have asked, 
probably didn't ask, or anything else that you would like to share? 
S: I can't think of anything right now. 
E: Then the last question would be, what was it like for you to be interviewed today? 
S: It was interesting because it .. I'm actually surprise how much I remember from it because 
it was during like last fall and I hadn't thought about it until you came and talked to me about 
it. But I just hadn't applied into daily life. I guess I hadn't realize I know this one. I know 
one of the thing the example was like the closest that people looking at people that have. 
waited for the bus. And I have done it, I'm doing, I always do that now -- notice how close 
people are standing. So yeah I think it's kind of interesting to be interviewed. I don't know I 
can't think and tell you much today but ... 
E: You know this information you provided today had been very helpful 'cause when you put 
all the interview together then you have a whole piece. 
S: It's been good interview. It's been like not too formal, conversation also. Good interview. 
E: So you relax or .. ? 
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S: Yeah. 
E: These are all the questions and if you can think of anything and you want to email me that 
will be great. And but I really appreciate you coming here, it's been very helpful. 
End the interview 
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Student 7 
E: I would like to start the interview just by asking you if you could describe yourself and tell 
me a little bit more about yourself and family. 
S: I'm from West Des Moines, Iowa. That's where I live most of my life outside Chicago. 
Four kinds. Three siblings. And ... 
E: Brothers? Sisters? 
S: Two brothers, two sisters. 
E: And they're younger? 
S: They're all older than me. I'm the youngest. And ... I'm not sure what exactly you're 
looking for. 
E: What about your parents are they ... back in Chicago? 
S: No. My parents are divorce when we lived in West Des Moines. My dad lives in West 
Des Moines. My mom lives in Iowa City. I went to Valley High School. 
E: Are you freshman? 
S: I'm a sophomore -- junior sort of. 
E: What are you studying? 
S: Spanish and international studies. 
E: How ... could you explain a little bit or just tell me about your decision of coming here to 
Iowa State? 
S: I was looking around for school and I wasn't sure exactly what I want to do. Iowa State 
close to home, I figured it would be a good place if nothing else jumping off and they seem 
to have a really good Spanish program so II Iowa State here. 
E: Do you .. when you graduated from high school did you know that you wanted to go to 
foreign language or ... ? 
S: No. It sort of come out later because I've taken five years of Spanish before I came here 
so I just continue with that. I was planning on getting a minor. But then I was sort of my 
interest went too so. 
E: When you started at Iowa State, what's your interest? 
194 
S: My initially was Mechanical Engineering, which actually I decided before I even got here 
that I didn't wan to do that I wanted to get out of engineering and then once I got here I 
switched to Psychology and then I looked a little more into everything and I decided Spanish 
would be more the way to go for me. 
E: How did you end up in the LC? 
S: I had [LCC 2] as a teacher for, I think Spanish 2 or 3, conversation class and she talked 
about it and she'd running it and explained the whole thing. I went to a few meeting and it 
sounded like a good thing. 
E: So you were pretty well inform before hand or were there any surprises when you ... ? 
S: I was expecting to have more Spanish speakers on the floor in stead it was a little bit less 
than half of Spanish major. And there was once actual native Spanish speaker on the floor. 
That's what not quite whi:i,t I was expecting but that was a plan initially I believe was to have 
all Spanish speakers, but they didn't get the funding to have a whole floor. 
E: One of the reason thatyoujoined the LC was because you thought that you would get to 
practice the language more? 
S: Uh uhm, I thought well yeah, I thought it would be a lot more of the actually using 
language and conversation maintaining speaking ability besides I just gotten back from study 
abroad from Spain and I wanted to maintain what I learned there. 
E: Could you tell me a little bit more about your experience there in Spain? 
S: I really enjoyed it I learned quite a bit. I learned about the people and my speaking ability 
went up quite a bit. It was a great place to be. I'm actually planning to get back to study for 
a whole semester next spring. 
E: So you only went for the summer? 
S: Yes. Last summer. 
E: Was that with [staff 1]? 
S: Yeah. And [staff 2]. 
E: I must have seen you there 'cause I ... 
S: Yeah. You looked familiar but I couldn't place it. [ all laughing] 
E: Because I was in the [place] for probably two days I think. When we went to that 
restaurant with the [ something indicate the place]. Did you go to that dinner? 
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S: Which? I went to actually two. There was two different, was it the// ending dinner where 
we got a diplomas? 
E: No, probably the other one because I ... you guys still had two weeks or three weeks left 
after, when I arrived. 
S: Ok. Then I remember that dinner. 
E: I was there at the very beginning. 
S: It was really long table, all brick around us, and it all just top us? 
E: Yes. Yes. 
S: I know I've seen you before but I ... [ all laughing] 
E: Yeah. I don't remember how many students were there? You had about 20. I was just 
traveling around// and then I met [staff 1], then we took the bus down to Morocco. 
S: Ohh! you're the one who ... ok! The he went to Morocco with. 
E: Yeah. Yeah. So we went to Morocco. Then ... 
S: I went to Morocco, his recommendation after that. 
E: Oh you went, where did you go? It's so nice to actually see student ... .// 'cause I knew 
there was some students go to Morocco. Where did you go in Morocco? 
S: We just went to [place], I really wish I spoke French, because it was .. it ended up not 
being a greatest experience. I think ifl was with someone knows what's going on then it 
would have been a lot better. Unfortunately, [he ]'s given us a name of the hotel so we 
avoided everyone who wanted to be our tour guide and got through all of that. That was a 
big hassle but eventually we got there and went to the wrong hotel at first 'cause it was right 
next to the one that was recommended. And it was lower quality but ... It was kind of scary, 
I'm really glad I went. It was interesting. I like being in the situation where there's 
something a little out of my comfort. But we wanted to deal further south but we weren't 
sure who to trust, who to talk to, or where to go. 
E: See, it's so different because my experience and [him] we loved it. 
S: Yeah. He said it was unbelievable. 
E: It was. I love [place]. We went everywhere in [the place]. We were not bothered that 
much at all. 
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S: Really? 
E: No, not at all. 
S: We were pissed a lot. •It might have been he fact that it was two kids with long blond hair. 
E: Probably yes, because I passed [place] some people would speak in French to [ staff 1] and 
[staff 1] speaks French. But there're speaking verbal with the//, you know language? 
Sometime he would be speaking to us we were like whatever you say, we don't understand. 
And they probably weren't Moroccans. And I think that makes all different. 
S: Probably help a lot because we locked in and instantly all eyes on us, we had people 
taking picture of us and stuff. 
E: Are you serious? Wow. That's very different from my experience 'cause we never had 
anybody, I mean every once in a while everybody and that was more farther south like I think 
it was in [staff l]. That is not that far actually form [place 1]. Then there would be like 
"Would you like a tour? Would you like a guide?" And I like "No, no thanks". 
S: We just constant got a lot of that. Also strange looks and people yelling at us. 
E: Really? That's so different. I didn't have any problem. I mean as a woman that's a big 
different too. Like in [a place], [staff 1] got sick and I was by myself waking by myself, . 
everyone maybe once or twice, you know there was a man he was following me, but back in 
Puerto Rico, the Hispanic cultures kind oflike that so you just .. whatever you say I don't 
care ... you just keep walking, leave me alone. 
S: Actually I think the scary part was everyone kept trying to sell drug. Every five feet it was 
opium. You didn't get that at all? 
E: No! Nothing I mean I feel like we were in different country. No, none of that. People 
were so nice. Actually we were asked a couple time to go to dinner at their homes. 
S: I was more just trying to sell drugs. [ all laughing] 
E: It's a very different experience. It's so interesting. The experience is completely different. 
Actually I'm looking forward to go back. 
S: I think it was more comfortable when we went to Germany, sort of blended in there. It 
wasn't a problem. Everyone was sort of accepted me there because it was ... 
E: So did you have more experience with studying abroad or with other cultures? 
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S: In the high school I went to Mexico with a group with the Spanish class. My Spanish 
wasn't really good at that time. I had trouble communicating. It was still a very good 
experience so I stayed with a family for a few days in [place]. And that was great I really 
like that. 
E: So before you were a freshman, you did have another contact with other cultures, at least 
you were exposed to. 
S: Yeah. 
E: So when you joined the LC I mean you said that they're supposed to have native Spanish 
speaker there was one of the reason that you join, was there any other things that you're 
looking for? 
S: Not really. I just want to sort of speak Spanish in conversation, just in casual 
conversation, kind of maintain that. It has raised my level a little bit. 
E: Thinking back last semester, you got certain information from [LCC 2] and so then when 
you lived in Casa Hispanica was there anything else that was different between information 
you got and what you actually saw, what did you get from the LC? 
S: There was always help available for homework and things or I had any questions about 
anything that wasn't a problem. And I think there was a big disparity in levels of ability as 
far as speaking went and that cause a lot of problems. I wasn't expecting. 
E: Could you tell me a little more? 
S: It just sort of one person speaking one pace and on one level another person is at the 
different one. One person has to keep throwing a lot of English and someone else was just 
giving Spanish, there'd be questions that would make it a lot more difficult to have 
conversation. 
E: How did you feel? How is that experience like? 
S: It's frustrating. That was sort to fmy main opinion on that. 
E: So what else about the LC that you can tell about when you were there? 
S: I think actually if it had more funds it could have gone really well. 
E: More what? 
S: Funding. It could have gone a lot better. It was .. I don't know, I don't think that we got 
out of it what we could have. And I .. it wasn't a bad experience, just not exactly what I 
expected or hope for. 
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E: So, getting more funding would ... ? 
S: Would, actually I think more participation would be the main thing. But to do that 
obviously you'd have more funding so you can actually get entire floor that would just be 
Spanish speakers. And it would be ... I think we need more people maybe Iowa State isn't the 
school for that but we would need if you could get more interest so that more people will try 
to get in. 
E: So you think that the problem was that because there was lack of funding and you couldn't 
get more ... 
S: I think maybe is more;ofthe lack of participation. Even within the people that were in 
Casa Hispanica, there wasn't a lot of participation and the activities. And things we did, there 
wasn't very many people that were always participated. 
E: So you think that's another weakness of the LC. 
S: Yeah. It wasn't very cohesive. People didn't really come together as one group. 
E: What about the strengths, you mentioned that there was a ... academically there was a 
good support because there were always people around to talk to and ask about whatever. Is 
there anything else? 
S: I think when we did sit and have conversation in Spanish that was really good for people 
'cause you know you can sit and talk to. When I was there I was at [person] so I wanted to 
learn about South American culture or differences and how she acted as oppose to how we 
did. That was I think we can learn quite a bit from that. That was good. 
E: And she was the native speaker? 
S:Umhum. 
E: Last semester part of being in Casa Hispanica one of the things that you did was that she 
contacted [program coordinator], the International Education Services, for the programs. 
And if you were in Translation I can't if both of the programs were presented, the 
Understanding Cultural Differences and Nonverbal, so which one did you participated, both 
or just one of them? 
S: Actually I don't think I .. as far as I can remember I didn't do those through the Casa 
Hispanica, but I have been through them because I have looked at .. actually I was looking 
into teaching them so I went to the training which involved doing two of the courses. 
E: So you were in the translation class? 
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S: Yes. 
E: That's what I mean. Because students from Casa Hispanica that were there, actually you 
were from Casa Hispanica so what happen is these programs got funding through Vice 
President of Student Affaire or whatever but there were presented there because there 
students from the LC. I mean of course everybody else got the benefit of it because just 
happen that you were there. So that's what it is. Can you tell me about the program anything 
that ... about the program in general and then we could go into specific. Anything that comes 
to mind. 
S: I think maybe with the ... before and after questioning with these like that maybe ... I'm not 
sure how accurate those would be. I would maybe look for different scale. I'm not sure why 
but I jumped out of it. B.ecause people have the tendency to say ok, yes I learn these, so I put 
the higher number. And I'm not sure how much student is going to take in apply from that. 
E: From the .. the evaluation? 
S: Well, from what they learned. I mean what they put out he evaluations is going to 
increase, but I'm not sure how much they apply to their level, how much they retain from the 
session. 
E: So you think the evaluation form that was used prior and after should be done differently? 
S: Maybe have they ... more ... just writing if you ... If you learn anything what do you ... 
what you think you can apply to your life? How you could use it in the future? Rather than 
just "Did you learn?" 
E: Ok. In stead of basically giving them a statement "Do you know about culture now?" then 
just ask them ... 
S: Something more board, "What do you ... what stands out that maybe you could apply to 
your life?" 
E: Ok, great, great. Is there anything else, just to start that you can think of? 
S: Not really that jump out at me, no. 
E: Ok. So I guess the first thing would be, what were the strengths that you think about the 
program? Or ... actually, let me ask you this, would you describe for me what was it like for 
you to participate in the programs as a whole? 
S: I think it seems to .. a little bit basic to me, I think. I don't I learned a lot from it because 
I've always sort of had a fairly culturally diverse groups of friends just, not because I've tried 
to but because had to happened that way. And so when I got involved in it, it seemed a little 
bit just sort of taking everything in. I sort of thought that way anyway. 
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E: So could you .. you said that it's just basic, could you expand in the basic? 
S: Um, it gives .. let's see [flipping paper --handout] it just gives sort of the basic differences 
between cultures and how to deal with those, how to deal with someone form another culture. 
And but it doesn't go into very in-depth. I think it probably be really hard make a program 
that did do that without being one on one all the time, getting people to interact. I don't 
know, sort of being interacting with the different types of people a lot, so I kind of already 
pick up a lot what I needed to know. And so it didn't really go beyond that. 
E: It was just too general? 
S: Yes. 
E: And the .. is there anything else about how you experienced it? 
S: Nothing that I can come up with. 
E: Ok. So we're just going into a little bit more in-depth. Can you tell me some of the 
strengths probably something that you think this is good to have or .... ? 
S: I think it ... it's just giving .. presenting the idea that there are different cultures and people 
don't automatically in the act of how you do because I think that a lot of people get the idea 
that we act this way in America is naturally how people act. And you're presenting the idea 
that people don't just automatically act that way. They're like differently depending on 
where're they from and what they've learned. And so if you've never thought about 
differences between people within how they were race and where're they come from then it 
would do a good job of sort of giving you a new insight. 
E: So you think like probably if it's ... I would say, like a freshman student who comes from 
rural Iowa then it would make a difference in .. I mean it would make a difference in that 
students can, the program is designed in the way that students can pick up then the general 
basic can give them basic skills to deal with other people. 
S: Yeah. It's sort of a jumping off point. 
E: Is there anything else (hat you thought that was a strength in the program, it's like a 
handout or activities or anything? 
S: I think the handout is a good idea. People have something to take home so they'll keep 
thinking about it afterward and it a little more visual. 
E: Ok. What about the .. we talked a little bit about that, what about weaknesses? 
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S: It's .. again I think it's a little bit general, a little bit too board. I'm not sure how you could 
increase and make it better. I think maybe something that would help, would be to have the 
different LC interact with, like the Asian culture club, or something else along those line that 
it's a different group with different ideas from a different background. And they could make 
a little bit ... maybe make friends in that group or if nothing else interact with them and I 
think that would help quite a bit, maybe direct they after this. 
E: So you say that like for example in the program maybe bring people from specific 
cultures, is that what you mean? 
S: From ... it's like you're saying that a freshman from rural Iowa probably hasn't interacted 
with anyone outside their group or their// of comfort and I think it would this is sort of 
become sailing information, become more useful, more applicable if they're actually 
interacting with people from different group or different culture. 
E: What about for you, like this type of program, what would you add to it? 
S: Um, I think I would probably add the interaction with different people. I mean I 
.. generally people tend to get into their own small groups and they stay there. And I think it 
would be good to just break through those and push people together. It'd be an easier way to 
break into a different group. 
E: What do you think about presenters and the activities in the programs? 
S: They did a fairly good job, I think, of presenting the information they had. As far as the 
activities, I think the activities that we had were they gave a good idea, they kept people sort 
of alert and awake. Because they didn't really bring in any new information. It's sort of made 
it more real in stead of just on paper. 
E: You mean like more interactive? 
S:Umhum. 
E: So do you think that .. what do you think about the balance between theory presented and 
activities? 
S: I think you definitely have to have a combination between the two. And the activities 
definitely help make the .. 'cause when it's on paper it's just information they can just throw 
away. But with the activities that's sort of give people the way to bring it all together and 
actually apply it. 
E: When you come to this program was there .. did you see the balance or you think that 
there was a lack of it? 
S: I think it balance very well. A good combination. 
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E: Is there anything else that you can tell about the program in general? Is there anything 
that I should have asked but I didn't? 
S: Um let see ... I think well that you can discuss more along maybe the line of different 
types of people, what it would do to them. because certain people were receptive to it. I 
think using the LC is a very good idea because they'd tend to be more receptive, the type of 
people would be more receptive to this and want to learn it. Outside of the LC, I'm not sure 
how receptive people will be and they may not pay much attention. But I think those are very 
good place to present it. 
E: The last question thatI have and it's not related with the programs would be; what was it 
like for you to be interviewed today? 
S: Kind of enjoy it. I got to sort of put my opinion out and be heard and hopefully that can ... 
I don't know .. makes the wheels move along a little bit. 
E: Well, I don't have any other questions, but if you have nay comments or anything we'd 
appreciate it. Otherwise, ... 
S: I think we covered pretty much everything I wanted to look forward. 
E: Well thank you very much. I really - really appreciate that. 
S: No problem. 
E: And again thanks for .. actually I have one more questions. Why did you leave the LC 
then? 
S: Mostly I tired of dorm life. I didn't want to live in the dorm anymore. I got a really good 
offer to move into a house with a couple of friends and so I did that. 
E: Well thank you so much. Thanks for your time. 
S: No problem. 
E: And have a nice afternoon. 
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